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The International Baccalaureate® aims to develop inquiring, knowledgeable and caring young people who
help to create a better and more peaceful world through intercultu ral understanding and respect.

To this end the organization works with schools, governments and international organizations to develop
challenging programmes of international education and rigorous assessment.

These programmes encourage students across thevorld to become active, compassionate and lifelong learners
who understand that other people, with their differences, can also be right. (IB Organization)
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IB learner profile

The aim of all IB programmes is to develop internationally minded people who, recognizing their
common humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners we strive to be:

INQUIRERS OPEN-MINDED

We nurture our curiosity, developing skills for inguiry and We critically apprec late our own cultures and personal histories, as
research, We know how to learn independently and with others, well as the values and traditions of others. We seek and evaluate a
We learn with enthusiasm and sustain our love of leaming range of points of view, and we are willing to grow from the
throughout life. expenence

KNOWLEDGEABLE CARING

We develop and use conceptual understanding. exploring We show empathy, compassion and respect. We have a
knowledge across a range of disciplines. We engage with issues commitrment to service, and we act to make a positive difference
and ideas that have local and global significance. in the lives of others and in the world asound us,

THINKERS RISK-TAKERS

We use critical and creative thinking skills to analyse and take We approach uncertainty with forethought and determination;
responsble action on complex problems, We exerclse initiative in we worll independently and cooperatively to explore new ideas
riaking reasoned, ethical decisions. and innovative strategies, We are resourceful and resilient in the

face of challenges and change

COMMUNICATORS

We express oursebves confidently and creatively in more than BALANCED

one language and in many ways. We collaborate effectively, We understand the importance of balancing different aspects of
listening carefully to the perspectives of other individuals and our lives—intellectual physical, and emational—to achieve

groups. welHbeing for ourselves and others. We recognize our interdependence
PRINCIPLED with other people and with the workd in which we live

We act with integrity and honesty, with a strong sense of fairness REFLECTIVE

and justice, and with respect for the dignity and rights of people  wa thoughtfully consider the world and our own ideas and
everywhere. We take responsibility for our actions and their expenence. We work to understand our strengths and weaknesses
CONSBUENCES. in order to support our leaming and personal development.

The IB learner profile represents 10 attributes valued by 1B World Schools. We believe these attributes, and others like
them, can help individuals and groups become responsible members of local, national and global communities.
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WHAT IS THE STRUCTURE OF AN IB DIPLOMA?

SUBJECT GROUPS

The student must study one course in each of the six subject groups.

GROUP 1Ii ENGLISH HL

GROUP 2 SPANISH B HL.Spanish B SL, Spanish ab inicio SL,

GROUP 3i HISTORY HL, History SLWorld Religions SL

GROUP 4i BIOLOGY HL Biology SL

GROUP 51 Mathematics: Applications and Interpretation HL or SL

GROUP 6i VISUAL ARTS HL, Visual Arts SL, THEATRE ART§,H

Theatre Arts SL, Music SL,MUSICHL (you can substitute
something from another group in this area) #

HL & SL REQUIREMENTS

HIGHER LEVEL, or HL (minimum 240 teaching hrs)

At HHS, we offer HL in: ENGLISH BIOLOGY
HISTORY MATHEMATICS
THEATRE ARTS VISUAL ARTS
SPANISH MUSIC

STANDARD LEVEL, or SL (minimum 150 teaching hrs)

AT HHS, weoffer SL in: SPANISH THEATRE ARTS
BIOLOGY MUSIC
VISUAL ARTS MATHEMATICS
HISTORY WORLD REIGIONS

SPANISH AB INICIO

Understanding IB Credential Awards

The IB Diploma will be awarded provided all the following requirements have been met.

a. CAS requirements have been met. (To be determined by tlebch A
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d. There is no grade E awarded for theory of knowledge and/or the extended essay.

e. There is norgde 1 awarded in a subject/level.

f. There are no more than two grade 2s awarded (HL or SL).

g. There are no more than three grade 3s or below awarded (HL or SL).

h. The candidate has gained 12 points or more on HL subjects (for candidates who fegfstar HL
subjects, the three highest grades count).

i. The candidate has gained 9 points or more on SL subjects (candidates who register for two SL subjects
must gain at least 5 points at SL).

j- The candidate has not received a penalty for academmsconduct from the Final Award Committee.

N 2 NB
20t

mwe

JY ‘
1y F



WHAT IS THE STRUCTURE OF AN IB CAREER-RELATED CERTIFICATE ?

SUBJECT GROUPS

The student must study one course in each of the six subject groups.

GROUP 1Ii ENGLISH HL

GROUP 2 SPANISH B HL.Spanish B SL,Spanish ab inicio SL,

GROUP 3/ HISTORY HL, History SLWorld Religions SL

GROUP 4i BIOLOGY HL Biology SL

GROUP 51 Mathematics: Applications and Interpretation HL or SL

GROUP 6i VISUAL ARTS HL, Visual Arts SL, THEATRE ARTS HL,

Theatre Arts SL, Music SL,MUSICHL (you can substitute
something from another group in this area) #

HL & SL REQUIREMENTS

HIGHER LEVEL, or HL (minimum 240 teaching hrs)

At HHS, we offer HL in: ENGLISH BIOLOGY
HISTORY MATHEMATICS
THEATRE ARTS VISUAL ARTS
SPANISH MUSIC

STANDARD LEVEL, or SL (minimum 150 teaching hrs)

AT HHS, weoffer SL in: SPANISH THEATRE ARTS
BIOLOGY MUSIC
VISUAL ARTS MATHEMATICS
HISTORY WORLD RELIGIONS

SPANISH AB INICIO
Careerrelated Course Requirements
The student must complete a career pathway and pass the end of pathway exam at

the level established for that particular career pathway.

CAREER PATHWAYS or more courses). BUSINESS COMMUNIGAONS MARKETING
JROTC HEALTHCARE
CONSTRUCTION TEACHING
PROGRAMMING CRIMINAL JUSTICE

Understanding IB Credential Awards

ThelB CareeiRelated Certificatewill be awarded provided all the following requirements have been met.
a.Personal & Professional Skills course requirements have been met. (To be determined by the school)
b. CSL requirements have been met. (To be determined by the school)
c. The Language Development Portfolio has been completed satisfactorily. (To be detebyihe
school)
R® ¢KSNBE Aa y2 abé g6 NRSR T2N 0KS wSTFtSOUAGS t
e. There is no grade E awarded for the Reflective Project.
f. There is no grade 1 awarded in a subject/level.
g. The candidate has earned a score of 3 or better in two Diplonjacdal§HL or SL).
h. The candidate has not received a penalty for academic misconduct from the Final Award Committee.

University course credits awarded for IB subjects will be determined by each university. It is for this reason, you
should research wheryou intent to apply/attend in order to find out how many/which credits you may earn.



Course Sequence for MYP/IB Courses

Grade 9

All incoming 9 * grade IB program magnet students take the following courses:

MYP* Physical Science orMYP Chemistry**

MYP Ninth Grade Literature

MYP Citizenship (1/2 credit)

MYP Economics (1/2 credit)

MYP Algebra I, MYP Geometry, MYP Accel. Alg. 1/Geom. A OR MYP Accel. Geom. B/Alg. I

MYP Spanish I, MYP Spanish 1I***, OR MYP Spanish [1[****

Some students elect to also take a MYP arts elective ¢ music, theatre, or visual arts

Personal Fitness/Health

*The MYP designation is the equivalent to Honors for purposes of weighted GPA.

**Students who earn a high school credit for physical science will begin in chemistry.

***Students who earn a high school credit for Spanish | will begin in Spanish Il.

****Students who are native Spanish speakers (speak Spanish at home) will begin in Spanish IIl and
will take IB Spanish A: Language & Literature in which they will study works in Spanish.

E R

Grade 10

In grade 10, the students choose whether to pursue the Diploma Programme (IBDP) or the Career

Programme (IBCP). Diploma Programme students continue in those same 56 MYP subjectswhile

Career Programme students choose a career pathway to begi and continue in 2-4 MYP subjects The

courses below are those available to sophomores.

MYP Physical Science OR MYP Human Anatomy & Physiology

MYP World Literature (will be called Honors World Literature)

MYP World History (will be called AP World Histor y)

MYP Geometry, MYP (Honors) Algebra Il, MYP Accel Geom. B/Alg. Il, OR Pre-Calculus

MYP Spanish Il, MYP Spanish I, IB Spanish B Year 1 OR IB Spanish A: Lang. & Lit. Year 1*

Some students who did not take an arts elective in 9" grade take and MYP arts elective

MYP Music (for students who intend to pursue IB music in 11 t* grade)

Elective course

Career pathway course(s)

* Students who are native Spanish speakers (speak Spanish at home) will take IB Spanish A: Language
& Literature in which they will study works in Spanish beginning in grade 10 OR grade 11.
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Grade 11

In grade 11, students continue the path they have selected (IBDP or IBCP). It is during this year that
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CAS - 18 months of weekly involvement in service/self -development (spread over 11" and 12"
grade years)

Theory of Knowledge OR Personal & Professional Skills (courses they must take to fulfil the
requirements of the program)

Extended Essay (30004000 word research pape for IBDP students between 11" and 12 grade)
Reflective Project (Research project related to an ethical dilemma for IBCP students between 111
and 12 grade)

Language Development Portfolio (50 hours of language learning and cultural exploration
undertaken by IBCP students between 11 and 12 grade)

The following courses are the options during the junior year.
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IB Biology Year 1

IB English Year 1(HL for DP students; SL for CP and Course Students)

IB History of the Americas

IB Mathematics: Application and Interpretation Year 1 (HL or SL)

MYP Spanish Ill, IB SpanishB Year 1,I1B Spanish A: Lang. & Lit. Year 1, OR Lang. & Lit. Year 2
IB Music Year 1, IB Theatre Year 1, OR IB Visual Arts Year 1 (satisfies IB elective requirement
for IBDP)

Elective course

Career pathway course(s)

Grade 12
Again, the students follow the path they have chosen, IBDP or IBCP, which determine which/how
many of the Diploma courses they take during senior year.
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a panel of judges.

The IBDP students must take 3 Higher Level (HL) courses (as opposed to Standard Level (SL))

in which there are additional curriculum and hour requirements.

The IBCP students may take HL or SL for their IB level courses as there is no mandated

requirement regarding that selection.

The senior courses are as follows:
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IB Biology Year 2 (HL or SL)

IB English Year 2 (HL or SL+t following Year 1)

IB 20" Century World History (HL or SL )

IB Mathematics: Applic ation and Interpretation Year 2 (HL or SL ¢ following Year 1)

IB Music Year 2, IB Theatre Year 2, OR IB Visual Arts Year Zall HL or SL)

Elective course (Must be IB SL World Religions for DP students without an arts elective)
Career pathway course(s)



Theory of Knowledge
(for Diploma Candidates)

?Knowledge has to be improved, challenged, and increased constantly, or it
vanishes? § Peter Drucker

? Oawi OOOWEEOQOwWOOOPS W3l Bwx OBOOWY @OOWU &6BI

?-O0wl0l I T Owl OPI YI UwUODOOI UOOWEEOQWUOEwWOOI
OOOPOI ET T wbUwUT I wETl UU wE OfFwiIEW % WBQQW!T EWQ U

N ~ ~N A~ A ~

2(WEEOOOUwWUI EEPOEODWE OEE GEOSH O 3w & Uil TU0 w



TOK and the learner profile attributes

Attribute

Link to TOK

Inquirers

TOK students seek to find out how knowledge is constructed using various ways of knowing
and by considering what constitutes knowledg e in various areas of knowledge. Itis a
fundamental premise of TOK that personal knowledge should not result from simple
acceptance of knowledge claims without sufficient inquiry and evidence.

Knowledgeable

TOK students strive to be knowledgeable about the nature of knowledge. This means
becoming knowledgeable about the methods of inquiry of a variety of subject areas, from a
number of perspectives. Students are encouraged to explore the processes by which
individuals arrive at their own knowledge and u nderstanding of the world and the
presuppositions that underpin this understanding.

Thinkers

TOK students examine thinking in order to understand what constitutes good thinking and
also to recognize potential flaws in thought processes. Students also think about what thinking
is required in a variety of situations, as well as how thinking relates to emotional processing
and intuition.

Communicators

TOK students are required by the TOK assessment tasks to communicate theirunderstanding
and perspective in both oral and written form. Students also study the language that is used to
develop a body of knowledge, so they learn what gives language its power as well as what
causes failures of communication.

Principled

TOK students scrutinize knowledge in a critical manner, leading to what could be called
principled knowledge. Students are required to examine the relationship between possessing
knowledge and the moral obligations that this carries. Learning to see the world from a TOK
perspective challenges sudents to think about acting in principled ways.

Open-minded

TOK students need to be openminded about knowledge claims they encounter. They will

learn not to simply accept claims at face value, but to consider the factual accuracy of any
proposition and the potential emotional, social or cognitive bias of any person making a
proposition. At the same time, they must learn to balance skepticism with belief, and recognize
that in many situations there is a need to make decisions without possessing absolute certainty.

Caring

TOK students are asked to care about how they use their knowledge. Thisnecessarily means
thinking about how knowledge can be used in sympathetic, empathetic and compassionate
ways.

Risk-takers

TOK students must be willing to risk g uestioning what they hold to be true. This means that
they must be willing to risk being wrong. When we are willing to accept being wrong then we
make progress towards correcting existing misconceptions and increasing our knowledge and
understanding of the world. 31T T wPh OUEwW? NUET O OU~» wbUwEI OGUUEO
prepared to take the risks involved in making judgments in matters where the evidence does

not definitively favour one view or another, while at the same time acknowledging the

provision al nature of these judgments.

Balanced

TOK students are committed to viewing knowledge claims from different perspectives. They
are also required to consider a range of areas of knowledge.TOK requires a balance of ability in
speaking and writing, and a b alance of ability in drawing general conclusions from specific
examples and in drawing on specific examples to demonstrate general claims.

Reflective

3. *wWUUUE]I OUUwOI EUOWUOWUT I O EDwOOwWUT 1 untivatidng, |
beliefs, thought processes and emotional reactions influence what they know and what they are
capable of knowing.




TOK at a glance

Knowing about knowing

TOK is a course about critical thinking and inquiring into the process of knowing, rather than
about learning a specific body of knowledge. It is a core element which all Diploma
Programme students undertake and to which all schools are required to devote at least 100
hours of class time. TOK and the Diploma Programme subjects should support each other in
the sense that they reference each other and share some commogoals. The TOK course
examines how we know what we claim to know. It does this by encouraging students to
analyse knowledge claims and explore knowledge questions. A knowledge claim is the
assertionthat? ( ¥ P1 wOOOP w72 wOUwW? (rPl wOOOPWI OPwUOWS8 2 Owol
knowledge question is an open question about knowledge. A distinction between shared
knowledge and personal knowledge is made in the TOK guide. This distinction is intended as
a device to help teachers construct their TOK course and tohelp students explore the nature of
knowledge.

The ways of knowing

While there are arguably many ways of knowing, the TOK course identifies eight specific
ways of knowing (WOKSs). They are language, sense perception, emotion, reason,
imagination, faith, intuition, and memory . Students must explore a range of ways of
knowing, and it is suggested that studying four of these eight in depth would be appropriate.

The WOKSs have two roles in TOK:

1 they underli e the methodology of the areas of knowledge
1 they provide a basis for personal knowledge.

Discussion of WOKs will naturally occur in a TOK course when exploring how areas of
knowledge operate.

Since they rarely function in isolation, the TOK course should e xplore how WOKSs work, and
how they work together, both in the context of different areas of knowledge and in relation to
the individual knower. This might be reflected in the way the TOK course is constructed.
Teachers should consider the possibility of teaching WOKSs in combination or as a natural
result of considering the methods of areas of knowledge, rather than as separate units.



The areas of knowledge

Areas of knowledge are specific branches of knowledge, each of which can be seen to have a
distinct nature and different methods of gaining knowledge. TOK distinguishes between eight
areas of knowledge. They are mathematics, the natural sciences, the human sciences, the arts,
history, ethics, religious knowledge systems, and indigenous knowledge systems . Students
must explore a range of areas ofknowledge, and it is suggested that studying six of these eight
would be appropriate.

The knowledge framework is a device for exploring the areas of knowledge. It identifies the
key characteristics of each area oknowledge by depicting each area as a complex system of
five interacting components. This enables students to effectively compare and contrast
different areas of knowledge and allows the possibility of a deeper exploration of the
relationship between areas of knowledge and ways of knowing.

Assessment

There are two assessment tasks in the TOK course: an essay and a presentation. The essay is
externally assessed by the IB, and must be on any one of the six prescribed titles issued by the
IB for each examination session. The maximum word limit for the essay is 1,600 words.

The presentation can be done individually or in a group, with a maximum group size of three.
Approximately 10 minutes per presenter should be allowed, up to a maximum of
approximately 30 min utes per group. Before the presentation each student must complete and
submit a presentation planning document (TK/PPD) available in the Handbook of procedures
for the Diploma Programme. The TK/PPD is internally assessed alongside the presentation
itself, and the form is used for external moderation.

The nature of TOK

The task of TOK is to examine different areas of knowledge and find out what makes them
different and what they have in common.

At the centre of the course is the idea of knowledge questions. These are questions such as:

1 what counts as evidence for X?

what makes a good explanation in subject Y?
how do we judge which is the best model of Z?
how can we be sure of W?

what does theory T mean in the real world?
how do we know whether it is rightto do S?
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While these questions could seem slightly intimidating in the abstract, they become much
more accessiblewhen dealt with in specific practical contexts within the TOK course. They
arise naturally in the subject areas, the extended essay and CAS. Thatention is that these
contexts provide concrete examples ofknowledge questions that should promote student
discussion.

Discussion forms the backbone of the TOK course. Students are invited to consider knowledge
guestions against the backdrop of their experiences of knowledge in their other Diploma
Programme subjects butalso in relation to the practical experiences offered by CAS and the
formal research that takes place for theextended essay. The experiences of the student outside
school also have a rok to play in these discussions,although TOK seeks to strike a balance
between the shared and personal aspects of knowledge.

Recognizing the discursive aspect of the course, the TOK presentation assesses the ability of
the student to apply TOK thinking to a reallife situation. The TOK essay gives the opportunity
to assess more formalargumentation prompted by questions of a more general nature.

Engaging with sensitive topics

Studying TOK allows the opportunity for students to engage with exciting, stimulat ing and
personally relevant topics and issues. However, it should be noted that often such topics and
issues can also besensitive and personally challenging. Teachers should be aware of this and
provide guidance to students on how to approach and engage with such topics in a
responsible manner.

Knowledge in TOK

Knowledge can be viewed as the production of one or more human beings. It can be the work
of a single individual arrived at as a result of a number of factors including the ways of
knowing. Such individual knowledge is called personal knowledge in this guide. But
knowledge can also be the work of a group of people working together either in concert or,
more likely, separated by time or geography. Areas of knowledge such as the arts and ethics
are of this form. These are examples ofshared knowledge . There are socially established
methods for producing knowledge of this sort, norms for what counts as a fact or a good
explanation, concepts and language appropriate to each area and standards of ratiorality.
Theseaspects of areas of knowledge can be organized into &knowledge framework .

Personal
Knowledge

Shared
Knowledge
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Knowledge claims
In TOK there are two types of knowledge claims .

1 Claims that are made within particular areas of knowledge or by individual knowers
about the world. It is the job of TOK to examine the basis for these firstorder claims.

1 Claims that are made about knowledge. These are the seconebrder claims made in
TOK that are justified using the tools of TOK which usually involve an examination of
the nature of knowle dge.

Both types of knowledge claims might be found in TOK. The first type will feature in examples
offered in the essay and presentation illustrating the manner in which areas of knowledge go
about the business ofproducing knowledge. The second type will constitute the core of any
piece of TOK analysis.

Knowledge questions

TOK is primarily concerned with knowledge questions . This phrase is used often in
describing what is seenin a good TOK presentation or a good TOK essay. An essay or
presentation that does not identify and treat a knowledge question has missed the point. It also
occurs in the assessment descriptors that examiners use tonark the essay and that the teacher
uses to mark the presentation. To put it briefly, the whole point of the presentation and essay
tasks is to deal with knowledge questions.

Knowledge questions are questions about knowledge, and contain the following features.

1 Knowledge questions are questions about knowledge. Instead of focusing on specific
content, they focus on how know ledge is constructed and evaluated.

1 Knowledge questions are open in the sense that there are a number of plausible answers
to them. The questions are contestable. Dealing with open questions is a feature of TOK.
Many students encountering TOK for the first time are struck by this apparent
difference from many of the other classes in their school experience. Many find the lack
Of WEwWUDOT Ol w?UPT T U2 wEOUPT UwUODT T U0awEBDUOUDI C
underlie much of the knowledge that we take for g ranted. Much of the disagreement
and controversy encountered in daily life can be traced back to a knowledge question.

An understanding of the nature of knowledge questions can allow a deeper
understanding of these controversies.

11



Assessment outline

The assessment model in theory of knowledge (TOK) has two components, both of which

should be completed within the 100 hours designated for the course.

Both the essay and the presentation are assessed using global impression marking. The essay
contributes 67% d the final mark and the presentation contributes 33% of the final mark.

One presentation to the class by an individual or a group (a maximum of three persons
in a group). Approximately 10 minutes per student is allowed for the presentation.

One written presentation planning document (TK/PPD) for each student.

The teacher must use the asessment descriptors published in this guide to arrive at a
OEUOwWI OUwWUT T wxUl Ul OUEUPOOWEEUT EwOOwUT T wd
his/her observation of the presentation itself. The teacher must record his/her
observations of the presentation on the TK/PPD. A sample of TK/PPDs is selected and
moderated by the IB.

Assessment component Marks
available

Part 1 Essay on a prescribed title 10 marks

One essay on a title chosen from a list of six titles prescribed by the IB for each

examination session. Theprescribed titles will be issued on the OCC in the September

prior to submission for the May examination session.

The maximum length for the essay is 1,600 words.

All essays are externally assessed by the IB.

Part 2 The presentation 10 marks

12



Part 1: Essay on a prescribed title

General instructions

Each student must submit for external assessment an essay on any one of the six titles prescribed by the
IB for each examination session.

The titles ask generic questions about knowledge and are crossdisciplinary in nature. They may be
answered with reference to any part or parts of the TOK course, to specific disciplines, or with
reference to opinions gained about knowledge both inside and outside the classroom.

The titles are not meant to be treated only in the abstract, or on the basis of external authorities. In all
cases, essays should express the conclusions reached by students through a sustained considerati of
knowledge questions. Claims and counterclaims should be formulated and main ideas should be
illustrated with varied and effective examples that show the approach consciously taken by the

WOKSs.

The chosen title must be used exactly as given; it must not be altered in any way. Students who modify
the titles are likely to receive lower scores, since the knowledge questions that are explored in the essay
must be connected to the titles in their prescribed formulation.

3 If the title has been modified but it is still clear which prescribed title for the current session it
refers to, the essay will be marked against that prescribed title. Any lack of relevance in the
UOUET OUzUwUI UxOOUI wOOwWUT 1T wxUl UEUDPEI EwUDPUOI WEUDUE
score awarded.
3 Ifitis clear that the title bears no literal resemblance to any title for the current session, the
essay will be awarded a score of zero,in accordance with the TOK essay assessment instrument.

The essay must be written in standard 12 font and double spaced.

Acknowledgments and references

Students are expected to acknowledge fully and in detail the work, thoughts or ideas of another person
if incorporated in work submitted for assessment, and to ensure that their own work is never given to
another student, either in the form of hard copy or by electronic means, knowing that it might be
submitted for assessment as the work of that other student.

Students are expected to use a standard style and use it consistently so that credit is given to all sources

used, including sources that have been paraphrased or summarized. When writing text a student must

clearly distinguish between their words and those of others by the use of quotation marks (or other

method such as indentation) followed by an appropriate reference that denotes an entry in the

EDEODOT UExT awOUwhPOUOUWEDPUT ESw3T 1T wOUBDUOI W?EPEODPOT UEXT
that has been chosen. If an electronic source is cited, the date of access must be indicated.

Students are not expected to show faultless expertise in referencing, but are expected to demonstrate

that all sources have been acknowledged. Students must be advsed that visual material, text, graphs,
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images and/or data published in print or in electronic sources that is not their own must also be
attributed to the source. Again, an appropriate style of referencing/citation must be used.

Classroom handouts, if they are the original work of a teacher, must be cited in the same way as a book.
If their contents have been taken from a separate source, that source should be cited.

Bibliography or works cited

The TOK essay is not primarily a research paper but it is expected that specific sources will be used and
these must be acknowledged in a bibliography or works cited list.

The bibliography or works cited should include only those works (such as books, journals, magazines
and online sources) used by the student. Thereneeds to be a clear connection between the works listed
and where they are used in the text. A list of books at the end of the essay is not useful unless reference
has been made to all of them within the essay.

As appropriate, the bibliography or works ci ted list should specify:

3 author(s), title, date and place of publication
3 the name of the publisher or URL (http://...)
J the date when the web page was accessed, adhering to one standard method of listing sources.

Failure to comply with this requirement will  be viewed as plagiarism and will, therefore, be treated as
a caseof academic misconduct.

Essay length

The maximum length of the essay is 1,600 words. Extended notes, extensive footnotes or appendices
are not appropriate to a TOK essay and may not be read

The word count includes:

the main part of the essay

any quotations.

The word count does not include:

any acknowledgments

the references (whether given in footnotes, endnotes or in-text)
any maps, charts, diagrams, annotated illustrations or tables

3 the bibliography.

(ST SR FER PRI SR ¥

Essays that exceed the word limit will be penalized in the following ways:

3 examiners are instructed to stop reading after 1,600 words and to base their assessment on just
the first 1,600 words.
3 a1l mark penalty will be applied to the essay.

Students are required to indicate the number of words when the essay is uploaded during the
submission process.
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Assessment of the TOK Essay

The following diagram shows the question underpinning a global impression judgment of the
TOK essay.

This question is to shape the reading and assessing of TOK essays.

Does the student present an appropriate and cogent analysis
of knowledge questions in discussing the title?

Has the student:

JwWUOET UUUOOEWUT T wxUOxOUDPUDOI
JWUOET UUUOOEWUT T woOOPOI ET 1 wf
implicit in the title, and/or linked the proposition to

knowledge questions?

JWEI YI OOx] EWEWEOOxUIT1 OUDBYI |
about the topic and appropriate knowledge questions?

The judgment about the TOK essay is to be made on the basis of the following two aspects:
1. Understanding knowledge questions

This aspect is concerned with the extent to which the essay focuse®n knowledge questions
relevant to the prescribed title, and with the depth and breadth of the understanding
demonstrated in the essay.

Knowledge questions addressed in the essay should be shown to have a direct connection to
the chosenprescribed title, or to be important in relation to it.

Depth of understanding is often indicated by drawing distinctions within WOKs and AOKSs,
or by connecting several facets of knowledge questions to these.

Breadth of understanding is often indicated by making comparisons between WOKSs and
AOKs. Since notall prescribed titles lend themselves to an extensive treatment of an equal
range of AOKs or WOKSs, this element in the descriptors should be applied with concern for
the particularity of the title.
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Relevant questions to beconsidered include the following.

3 Does the essay demonstrate understanding of knowledge questions that are relevant to
the prescribed title?

3 Does the essay demonstrate an awareness of the connections between knowledge
guestions, AOKs and WOKs?

3 Does the sudent show an awareness of his or her own perspective as a knower in
relation to other perspectives, such as those that may arise, for example, from academic
and philosophical traditions, culture or position in society (gender, age, and so on)?

2. Quality of analysis of knowledge questions

This aspect is concerned only with knowledge questions that are relevant to the prescribed
title.

Relevant questions to be considered include the following.

3 What is the quality of the inquiry into knowledge questions?
Are the main points in the essay justified?
Are the arguments coherent and compelling?
Have counterclaims been considered?
Ul wOT 1 ubOxOPEEUPOOUWEOEWUOEI UOabOT WEUUUOXUE
3 Are the arguments effectively evaluated?

G G G G

Analysis of a knowledge question that is not relevant to the prescribed title will not be
assessed.

Note: The TOK essay is not an assessment of first or second language literacy. Students should have
properly edited their work, but whether they have done so is not in itself a matter for assessment.
While the two are usually highly correlated, assessors will be wary of taking linguistic fluency for
substantive understanding and analysis of knowledge questions. A fluent and stylish rendition of
different knowledge questions does not in itself amount to analysis or argument. Discussion of
knowledge questions must be clearly related and appropriately linked to a set title. Equally, an
essaywritten with minor mechanical and grammatical errors can still be an excellent essay and
examiners will not take these errors into consider ation when marking the essay. It is only when

these errorsbecome major and impede the comprehension of the essay that they will be taken into
account.
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TOK essay assessment instrument

Does the student presant an appropn ate and cogent analysis of knowledge questions in discussing the title?

Aspact Lewel 5 Leval 4 Leval 3 Lewal 2 Lewval 1 Irredevant
Excellent Very good Satisfactory Basic Elemeantary ]
910 7-8 5.6 34 12
Understanding There & a sustained Themris a focus There is a focus on Someknowledge The essay has only The essay does not
knowledge questions | focuson knowladge on knowledge someknowledge questions that are very limited relevance | reacha standamd
questions connacted | questions mnnected | questi ons connected connected to the to the prescribed described by levels
tothe prascribed o the prescribed to the prescribed prascribed title are fitle—relevantpoints | 1-5orisnota
title and are wall title—devel opad title—with some considered, but are des criptive. responsa to one of the
chosen—devel oped with ocknowledgment | development and the essayis largely prescribed titles on
with investigation of different linking to areas of descriptive, with the listfor the curent
of differant perspectives and krnowledge and/or superfidal orlimited session.
perspectives and linked to areas of ways of knowing. linkstoareas of
linked effectivelyto knowledge and/or knowledge and/or
area s of knowled ge ways of knowing. ways of knowing.
and/or ways of
knowing.
Quality of analysis of Arguments are clear, Argurmeants are dear, Somearguments are Arguments are offered | Assertions ara
knowledge questions | supported by real-life | supported by real- clearand supported butare undearand/ offered but are not
examples andare life examples and by examples; some or nae supponted by supported.
effectively evaluated; are evalugted; some counterclaims are effective examples.
counterclaims are counterclaims are identified.
extensively explored; identified and explonod.
implications are
drawn.
Soma possible characteristics
Cogent Partinent Typical Underdeveloped Ineffective
Accomplished Relovant Accaptable Basic Descriptiva
Disceming Thoughtful Mainstream Superficial Incoherent
Individual Analytical Adequate Derivative Formless
Lucid Organized Competent Rudimentary
Insightful Credible Limited
Compelling Cohemnt
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Part 2: The presentation

General instructions

Students must make one or more individual and/or small group presentations to the class during the
course. Presentations must be delivered in a language accessible to all members of the class (if the
school has been notified to submit presentation recordings, those presentations must be given in the
language for which the students have been, or will be, registered).

The maximum group size is three. If a student makes more than one presentation, the teacher should
choose the best one (or the best group presentation in which the student participated) for the purposes
of assessment.Students are not permitted to offer presentations on the same specific subject matter
more than once. This refers to either the same knowledge question, or the same reallife situation. It is
advised that the presentation should take place towards the end of the course, as otherwise students
may not have had the chance to develop skills such as formulating knowledge questions which are key
to this task.

The TOK presentation requires students to identify and explore a knowledge question raised by a
substantive real-life situation that is of interest to them. The selected real-life situation may arise from a
local domain of personal, school, or community relevance, or from a wider one of national,
international or global scope. Whatever situation is chosen, it must lend itself naturally to a question
about knowledge.

> Other real-life situation
Real-life situation

Other real-life situation
]
a3
o
o
2.
3
Li \
Knowledge question (recognized) »  Knowledge question(s) (developed)

progression
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The student is required to extract and explore a knowledge question from a substantive real-life
situation. For this reason, it is wise that students avoid real-life situations that need a great deal of
explanation from outside sources before the extracted knowledge question can be understood in
context.

The diagram indicates that a successful presentation will have several dimensions.

3 31T wOPOWOI YI OUwPOwWUI T wEPET UE O wlhe ®aKicduiseowelU T | wU U UE

level) and in the world beyond it (upper level). The connections between the levels demonstrate
the relevance of TOK to life beyond the TOK classroom.

3 OwUOT FruPUG EBRQuOT Y1 O Odiféditdation from Whickld khawlddgd Question must
be extracted.

3 31 PUwWOOOPOI ETT wgUIl UUPOOOWUI UPEDOT wbOwUT T w? 3.

concepts from the TOK course, and in this progression it is likely that other related knowledge
guestions will be identified and will play a part in taking the argument forward.

3 The product of this reflection can be applied back (during and/or after the development) to the
Ul EQwODPi 1 wUpUREUOBDWEUWIUDE w? Ul EO

3 In addition, the presentation should ideally aim to show how the process o f application extends
beyond the original situation to other real -life situations, thus demonstrating why the
presentation is important and relevant in a wider sense.

Presentations may take many forms, such as lectures, interviews or debates. Students mayise
multimedia, costumes, or props to support their presentations. However, under no circumstances
should the presentation be simply an essay read aloud to the class. While prerecorded inserts within a
presentation are permissible, the presentation itself must be a live experience and not a recording of the
presentation.

If students incorporate the thoughts and ideas of others into the presentation, this must be
acknowledged. Before the presentation, the individual or group must give the teacher a copy of the
presentation planning document. This is part of the assessment procedure (see below). The document is
not to be handed out to the audience.

Presentation duration

Approximately 10 minutes per presenter should be allowed, up to a maximum of approximately 30
minutes per group. Presentations should be scheduled to allow time for class discussion afterwards.

Interaction and audience participation are allowed during the presentation, not just in follow -up
discussion, but there must be an identifiable substantial input from the presenter(s) that is assessable.

Presentation planning document (TK/PPD)
Each student must complete and submit a presentation planning and marking document (TK/PPD).
The procedure is as follows.

3 The student will complete the student sections of the TK/PPD form.

19
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3 The student will provide a hard copy to the teacher for reference during the presentation.
3 The student will subsequently give the presentation.

3 371 wOIl EETT UwPPOOWEUUT 1 OUPEEUI wi EET wWUUUET OUz Uwi OL
The section to be completed by the student requires responses to the following.
Describe your real-life situation.
State your central knowledge question.
Explain the connection between your real-life situation and your knowledge question.

Outline how you intend to develop your presentation, with respect to perspectives, subsidiary
knowledge questions and arguments.

Show how your conclusions have significance for your real -life situation and beyond.

This should be presented in skeleton or bullet point form, typed in standard 12 font and not exceed 500
words. It is acceptable to include diagrams, as long as they are clearly related b the text. It is not
permitted to exceed the two sides of the TK/PPD form.

Participants in a group presentation must be given the same marks. Ina group presentation, not every
UUUEI OUwOI 1 EwUx1 EOQwi OUwUT T wUEOI wEOOUOUWOI wubOI OwEUU
all members of the group participate actively and make comparable contributions.

Assessment of the TOK Presentation

The following diagram shows the question underpinning a global impression judgment of the
TOK presentation.

Do(es) the presenter(s) succeed in showing how TOK
concepts can have practical application?

Has the student:
JwEI UEUDEI E wiifOdittatibOthanfarindtha U1 E
launching point for the presentation?

Jwl RUOUEEUI EwWEOEWEOI EUOa wi OU
guestion from the real-life situation?

JwhbEI OUDPI Pl EWEOEWI BRxOOUI E w |
the knowledge question, and deployed examples and
arguments in the service of this exploration?

JwUIl OEUI EwUOT 1T wi POEPOT UwlOi wE
to the chosen reallife situati on and showed how they might
be relevant to other real-life situ ations?
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TOK presentation assessment instrument

Dofes) the presenter(s) succeed in showing how TOK concepts can have practical application?

Lewvel 5 Level4 Lewel 3 Lewval 2 Level1 Irrelevant
Excellent Wery good Satisfactory Basic Elementary 0
o-10 7-8 5-6 -4 1-2
The presentation is The presentation The presentation The presentation The presentation describes | The presentation does
fooused on awell- is focused ona identifies a knowledge | identifies a knowledge | areal-life situation not reach the sandard
formulated knowledge | knowledge question gquestlon that has some | question and a withoutreferenceto any | described by levels 1-5
question that is cleary | thatis connected connectionto a specified | real-1ife situation, knowledge question,
connected toa specified | to a specified real- real-life situation. The | although the connection | ortreats an abstract
real-life situation. The | Iife situation. The knowledge question is between them may not knowledge question
know ledge question knowledge question is explored in the context be convincing. There without connecting it
is effectively explored explored in the context of the reallife situation, | is some attempt to to any spe cifi c real-life
in the context of the of the real-life situation, | using some adeguate explore the knowledge | situation.
real-life situation, using | using cleararguments, | arguments. There question. There is
comvincing arguments, | with acknowledgment of | s some awareness limited awareness of
with investigation of different perspectives. | orthe significance of the significance of the
different perspectives. The outcomes of the the outcomes of the outcomes of the
The outcomes of the analysls are shown to analysis. analysls.
analysls are shown be significant to the real-
to be significant tothe life situation.
chosen reql-life situation
and to others.

Some possible characteristics
Sophisticated Credible Relevant Underdeveloped Ineffective
Discarning Analytical Adequate Basic Unconnected
Imsig hitful Organized Acceptable Unbalanced Incoherent
Compelling Pertinent Predictable Superficial Formless
Lucid Coherent Derivative

Rudimentary
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Personal & Professional Skills
(for Career Candidates)

?I found power in accepting the truth of who | am. It may not be a truth that
others can accept, but | cannot live any other way. How would it be to live a | ie
I YT UAawOPOUUI i 0BPOOO0OwWeHOEDE Guw

P#DYI UUPUAWPUWEOWEUXx]T EQwOi wi UOEQwI RPUUI O
or war or self-consuming hatred. It can only be conquered by recognizing and
ECEPOPOT wUT T whl EOUT wOI ugYue I TURGEEA®W x UT Ul

? ( wO O Cosimgieifour@®la for success. But over the years | have observed that
some attributes of leadership are universal and are often about finding ways of
encouraging people to combine their efforts, their talents, their insights, their
enthusiasm and theirinUx DUE UD O O wU O wru@uaed ElizabétHi 10T 1 UB »
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Nature of personal and professional skills

The personal and professional skills course (PPS) is a compulsory component of the Career
related Programme (CP) core.

Personal and professional skills is designed for students to develop attitudes, skills and
strategies to beapplied to personal and professional situations and contexts now and in the
future. In this course the emphasis is on skills development for the workplace, as these are
transferable and can be applied in a rangeof situations.

Other qualities the course should encourage include:

3 responsibility
perseverance
resilience
self-esteem
academic honesty.

G G G G

Based on the aims, learning outcomes and five themes presented in this guide, each school
designs and develops its own unique p ersonal and professional skills course that enables its
particular students to make links to their career-related studies.

This guide suggests topics, subtopics, discussion questions and related activities, but the
teacher is free tointroduce others. HoweY 1 UOwUT T wi YT wUOT 1T O1 UwOUUUwUI C
points.

The school is responsible for assessing the progress of its students in relation to the specified
learning outcomes.

Five central themes
There are five themes in personal and professional skills:

Personal development.
Intercultural understanding.
Effective communication.
Thinking processes.
Applied ethics.

a ks wnhPRE
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Learning outcomes

These learning outcomes articulate what a CP student is able to do at some point during his or

her personal and professional skills course. Through meaningful and purposeful engagement

with all elements of the course, students develop the necessary skills, attributes and

understandings to achieve the five learning outcomes. The focus on learning outcomes

emphasizes that it is the quality of the course and its contribution UOwUT I wUUUET OUz Uw
development that is of most importance.

By the end of the course, students will be able to:

LO 1 | identify their own strengths and develop areas for growth

LO 2 | demonstrate the ability to apply thinking processes to personal and professional
situations

LO 3 | recognize and be able to articulate the value of cultural understanding and
appreciation

for diversity

LO 4 | demonstrate the skills and recognize the benefits of communicating effectively and
working collaboratively

LO 5 | recognize and consider the ethics of choices and actions.

Evidencing the outcomes

Some of these learning outcomes may be demonstrated many times in a variety of activities,
and others occasionally| but there must be some evidence of every outcome. It is up to the
school to decide how the students will achieve the outcomes and what evidence is required for
each.

The IB does not require evidence of achievement of the five learning outcomes at the end of a
U U U E Ip@&4dorallind professional skills course; the school is responsible for ensuring that
these outcomes havebeen accomplished.

Assessment

3T 1T WUET OOO0whUwWUI UxOOUPEOT wi OUwUI UUDPOT wUi
personal and professional skills.

l whDEIT U
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Overview of personal and professional skills

Personal and professional skills in the CP

The personal and professional skills course should be linked to the three other components in

the CP core.lt can directly assist students in formulating and completi ng the reflective project

as well as developingtheUOBD OOU wl0OwUUx x OUUWUUUET OUUz wEEUDPY DU
Personal and professional skills should also develop further the attributes exemplified in the

IB learner profile. Other attributes t hat should be encouraged by the course include
responsibility, perseverance, resilience, selfesteem and academic honesty.

Requirements

All CP students are required to complete the personal and professional skills core component
as a timetabled course.

The provision of personal and professional skills is expected to run concurrently with the other
elements ofthe CP core.

The careerrelated context

The personal and professional skills course emphasises skills for the workplace, as they are
transferable and can be applied in a range of situations.

Each school should tailor its course to its particular students so that they can make links to
their career-related studies. Where possible, personal and professional skills teachers should
work with the career -related studies teachers to establish links and content to support
integrated learning.

Students can be asked to identify resource$ companies, organizations and exemplary
individuals | who can contribute to the course.

The international dimension

Personal and professional skills add to the international dimension of the CP. While exploring
the theme of intercultural understanding, students become aware of the similarities and
differences between their own cultures and those of others. Students can investigate and
reflect on cultural values and behaviours, leading to a greater understanding and respect for
other peoples and the way in which they lead their lives.
UT T UwOT 1T Ol UwbpbUT POwxT UUOOEOWEOEwWxUOI 1 UUDPOOE O OwWL
internatico OE 01 OPOET EOI UUB w31 EET T UUWEUI wi OEQUUET T EwUO!
mindedness when designing the course.
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The five themes

Personal development

Professional success requires a commitment to growth, improvement and personal reflection.
An IB education is holistic in nature | it is concerned with the whole person.

J 31T PUwWUOTT Ol WEEEUI UUT UwUT 1T wgl YI OOx Ol O0wOIi wUUUE
interpersonal skills and resilience in a variety of personal and professional situations
and contexts.

Intercultural understanding

be effective in diverse settings. An IB education values an understanding of human
commonality and interconnection.

3 This theme emphasizes the importance of cultural identity, diversity and engagement in
a range of personal and professional situations and contexts.

Effective communication

A dynamic, interconnected and complex world requires students to be capable
communicators. In the IB learner profile, students strive to be confident and creative
communicators, and to work effectively in collaboration with others.
3 3T PUWOTT Ol wi BxOOUI UwEwWYEUDPT Uawli wUOPOOUWEOE U
communicators in personal and professional situations and contexts.

Thinking processes

It is essential that students develop and utilize thinking skills for current and future success. In
the IB learner profile, students strive to use critical and creative thinking skills to analyse
complex problems and take responsible action.

3 This theme provides the opportunity for students to explore and apply a variety of
thinking processes to a range of personal and professional situations and contexts.
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Applied ethics

Through applied ethics, students explore v alues and attitudes applicable to real-world
UP UUE U b O Odordmitdent taup(inicigled action requires students to take responsibility
for their actions and consequencesand act with integrity and honesty.
3 3T PDUWOTT O1 wi BUT OE UwU U th& dséod dihicsuwitiirEalradde 6fE OE B O1 w(
personal and professional situations and contexts.
The five themes must be focal points in the schooldesigned personal and professional skills

course. Thefive themes do not need to be taught separately and the development of activities
utilizing more than one theme is encouraged.

The provided topics and subtopics are suggestions only; other topics and subtopics introduced
by the teacher may be incorporated into the course.

Current events and issues should be utilized to provide relevance for students.
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Outline of topics and subtopics

This section suggests topics and subtopics for students to explore in relation to the five themes.
There arethree topics per theme, which are then each divided into three subtopics.

THEME TOPICS SUBTOPICS
1. Personal development 1.1 Self-awareness «  Self-appraisal
»  Emotional intelligence
«  Reflection
1.2 Self-management « Effective organization

«  Mumeracy and finance
«  Managing change

1.3 Relationship management » Collaboration
«  Conflict strategies
»  Leadership
2, Intercultural understanding | 2.1 Cultural identity «  Personal context
«  Assumptions, values and
attitudes

- Social norms and behaviours

2.2 Cultural diversity » Language and customs
«  Perspectives
»  Commonalities and

differences
2.3 Intercultural engagement « Interactions
» Insights

» Impactand change

3. Effective communication 3.1 Interpersonal skills «  Social awareness
«  Active listening
«  Non-verbal cues

3.2 Literacies « Understanding literacy

«  Digital literacy

« Information and media
literacy

3.3 Self-expression «  Writing for purpose
«  Presentation skills
»  Interview skills
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THEME

TOPICS

SUBTOPICS

4. Thinking processes

4.1 Critical thinking

« Compare and contrast
« Analyse and synthesize
«  Evaluate

4.2 Creative thinking

« Imagine
«  Predict
«  Inmovate

4.3 Application of thinking

«  Practical thinking
+  Problem-solving
+ Implementing and adapting

5. Applied ethics

5.1 Introducing ethical dilemmas

«+ Introduction to ethics:
exploring right and wrong
+ Identifying ethical dilemmas

»  Approaches to ethical
dilemmas

5.2 Case studies in applied ethics

« Case studies of ethical
dilemmas: business ethics

« Case studies of ethical
dilemmas: environmental
ethics

»  Case studies of ethical
dilemmas: biomedical ethics

5.3 Professional ethics

« Expectations and standards of
professional behaviour

+ Debates about professional
ethics

«  (Case studies of ethical
dilemmas: professional ethics
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CAS (Service Learning)

AWHATEVER YOU DO WILL NOT BE ENOUGH,
ENORMOUSLY THAT iWYGADHDO | To

Learning Outcomes Achieved | Advisor
V) Initials

Identify own strengths and develop areas of growth

Demonstrate that challenges have been undertaken, developing new
skills in the process

Demonstrate how to initiate and plan a CAS experience

Show commitment to and perseverance in CAS experiences

Demonstrate the skills and recognize the benefits of working
collaboratively

Demonstrate engagement with issues of global significance

Recognize and consider the ethics of choices and actions
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| NSPI RATI ON for CAS

Leisure is the time of doing something useful.

Proverb

Courage is resistance to fear, masy of fear, not absence of fear.

Mark Twain

Nothing will ever be attempted if all possible objections must be first overcome.

Samuel Johnson

The great hope of society is individual character.
William Ellery Channing

We make a livindpy what we get,
But we make a life by what we give.

Winston Churchill

It is not what you have done but what you have learnt by doing it.
Unknown

| am only one,
But still | am one.
| cannot do everything,
But still | can  do something.
| will not refuse to do something I can do.

Helen Keller

31



CAS for the DIPLOMA and CAREER -RELATED
Candidates

Successful completion of CAS is a requirement for all IBDP and IBCP Candidates.
Students must reflect on their CAS experiences and provide evidence in their CAS
portfolios of achieving the seven learning outcomes.

The CAS program formally begins at the start of the Diploma and Careerrelated
Programmes and continues regularly, on a weekly basis, for alLEAST 18 months
with a reasonable balance between creativity, activity, and service.

CAS TIME TABLE

Grade 11

You will be expected to participate in CAS experiences beginning no later than
August 31t of Grade 11 on a weekly basis. Your CAS experieas must be
balanced over the three strands of CAS, and for IBCP candidates, service must
relate to your Career Pathway.

All CAS students are expected to maintain and complete a CAS portfolio as
evidence of their engagement with CAS. The CAS portfolio$ a collection of
evidence that showcases CAS experiences and for student reflections. This
should be started during Grade 11.

Grade 12

You will continue working on CAS experiences through at least February 28h of

Grade 12 on a weekly basis. Students mst undertake a CAS project of at least

one mont hés duration. This can be start
12. All final paper work and portfolio for CAS will be due the first week of March

of Grade 12.

All CAS students must present their portfolio and a summary of their CAS
experiences in a CAPSTONE presentation in March/April of Grade 12.
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CAS Strands

CAS stands for Creativity, Activity, and Service. Itis a fundamental part of the IB
Diploma and IB Career-related Programmes. The CASequirement takes
seriously the importance of life outside the world of scholarship, providing a
counterbalance to the academic selfabsorption some students may feel within a
demanding school curriculum. Participation in CAS encourages students to share
their energies and special talents while developing awareness, concern and the
ability to work cooperatively with others. The most meaningful CAS experience
comes from spending time with others to build relationships and develop the self -
worth of both the server and the served.

CAS IS EXPERIENTIAL LEARNING, INVOLVING STUDENTS IN NEW ROLES WITH SET GOALS
AND ONGOING REFLECTION.

CAS SHOULD INVOLVE:

1) REAL, PURPOSEFUL EXPERIENCES, WITH SIGNIFICANT OUTCOMES
2) PERSONAL CHALLENGE

3) THOUGHTFUL CONSIDERATION

4) REFLECTION ON OUTCOMES AND PERSONAL LEARNING

All proposed CAS experiences need to meet the four criteria stated above.
The three strands may be defined as follows:

Creativity
Creativity is exploring and extending ideas leading to an original or interpretive
product of performance.

Activity
Activity is physical exertion contributing to a healthy lifestyle.

Service

Service is collaborative and reciprocal engagement with the community in
response to an authentic need.
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CAS EXPERIENCES

A CAS experience is a specifievent in which the student engages with one or
more of the three CAS strands.

S

f/,,, -

o,
%,
g

Creg,.

Experiences

Service
CAS experience can be a single event or may be an extended series of events.

A CAS project is a collaborative series of sequential CAS experiences lasting at
least one month.

CAS

! |

Single CAS experience Series of CAS experiences CAS PI'G;EC'I! collaborative
series of CAS experiences

CAS stagﬁs may/may CAS stages used CAS stages used
not be used

A CAS experience must:
T fit within one or more of the CAS strands
1 be based on personal interest, skill, talent, or opportunity for growth
9 provide opportunities to develop the attributes of the IB learner profile
T not be used or i n cDiplomacdurse nequitetments st ude nt

Consider the following questions:
1 Will the experience be enjoyable?
1 Does the experience allow for development of personal interests, skills,
and/or talent?
1 What might be the possible consequences of your CAS experience for yqu
others, and the environment?
1 Which CAS learning outcomes may be addressed?
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CAS Stages

Reflection
B Investigation z%&
> >
@
Action Preparation
Reflectio™

Demonstration

The five CAS stages are as follows:

1. Investigation:  Students identify their interests, skills, and talents to be used in
considering opportunities for CAS experiences, as well as areas for personal growth and
development. Students investigate what they want to do and determine the purpose for
their CAS experiences. In the case of service, students identify a need they want to
address.

2. Preparation: Students clarify roles and responsibilities, develop a plan of actions to be
taken, identify specified resources and timelines, and acquire any skills as needed to
engage in the CAS experience.

3. Action: Students implement their idea or plan. This often requires decision -making
and problem-solving. Students may work individually, with partners, or in a group.

4. Reflection: Students describe what happened, express feelings, generate ideas, and
raise questions. Reflection can occur at any time during CAS to further understanding,
to assist with revising plans, to learn from the experience, and to make explicit
connections between their growth, accomplishments, and the learning outcomes from
personal awareness. Reflection may lead to new action.

5. Demonstration:  Students make expicit what and how they learned and what they
have accomplished, for example, by sharing their CAS experience through their CAS
portfolio or with others. Through demonstration and communication, students solidify
their understanding and evoke response from others.
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WHAT IS NOT CAS?

AN activity for which a student is personally rewarded either financially or with some
other benefit.

TAn activity where there is no leader or responsible adult on site to evaluate and confirm
student performance.

TAIll forms of du ty within the family.

1A passive pursuit, such as a visit to a museum, theater, art exhibition, concert or sports
event unless it clearly inspires work in a related activity in which the student is already

engaged.

fWor k i n an assi st edmelwhenthestudeot has nohded hdw tkerhdnse
operates, has no contact at all with the residence, and actually does no service for other
people.

Simple, tedious, and repetitive work.
TFund raising with no clearly defined end in sight.
TWork experience that only benefits the student.

SUGGESTIONS FOR CAS EXPERIENCES

This list is just a sample and is not a comprehensive list of experiences.

On Campus

x  Offering an after-school activity
Organizing the Talent Show or similar activity as a fund-raising activity
Peer Counseling
Raising awareness of global issues by leading a specific club or activity
Helping out during school events
Assisting the CAS coordinator to publicize events and activities
Organizing an ecological activity: paper recycling, plastic bottle recycling
Assisting with on-campus beautification projects
Participating in on campus extra-curricular activities, such as sports and clubs
Organizing a food or clothing drive for the local community

X X X X X X X X X

Off Campus
x  Assisting with Brownie Scouts or Cub Scouts
x  Offering activities to daycares or elementary schools
x  Reading stories and playing games with young children in the hospital or at Ronald
McDonald house
Working with handicapped children
Visiting the elderly
Cleaning up the RiverWalk
Being a Big Brother/Sister to a child

X X X X
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CAS PROCEDURES

. Write your plan of experiences for the year no later than September X,
Your advisor and the CAS Coordinator will check for this plan during your
yearly meetings. This will be revisited regularly.

. Keep a journal/log of your activities. Whether you are doing a single CAS
experience, a series of CAS experiences, or CAS Collaborative Project, you
should keep a journal and log your hours. This should all be kept in your
ongoing portfolio. This will help you write final overa Il CAS

reflection at the end of your Capstone Presentation.

. Complete at least one reflection for every CAS experience. This reflection
may be in a variety of forms, but should be clearly reflective. The nature
and duration of the experience should dictate how often you reflect. You
should also want to include artifacts and evidence of your experiences in
the form of pictures or samples of work.

. Have your supervisor completetheSuper vi sor 6 s Eferal uati o
his/her comments and signature for every CAS experience Include this
form in your portfolio with your reflections.

. You must create a portfolio, the use of a threering binder to organize your
information is suggested.

It is your responsibility to find, select and organize YOUR CAS
experiences during your 18 months as an IB Diploma and Caree
related Candidate.

All forms are available on the Hardaway Website,
http://sites.muscogee.k12.ga.us/hardaway/ .
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CAS EVALUATION

Your supervisors, your advisors, and your CAS coordinator will base their evaluation on the
Seven Learning Outcomes . All seven must be recorded for completion of the program.
Some outcomes may be demonstrated many times in a variety of experiences, but completion
requires only that there is some evidence for each outcome.

Seven Learning Outcomes

LO1: Identify own strengths and develop areas for growth: Students are able to see
themselves as individuals with various abilities and skills, of which some are more developed
than others.

LO2: Demonstrate that challenges have been undertaken, developing new skills in

the process: A new challenge may be an unfamilar experience or an extension of an existing
one. The newly acquired or developed skills may be shown through experiences that the
student has not previously undertaken for through increased expertise in and established area.

LO3: Demonstrate how to ini tiate and plan a CAS experience : Students can articulate
the stages from conceiving an idea to executing a plan for a CAS experience or series of CAS
experiences. This may be accomplished in collaboration with other participants. Students my
show their knowledge and awareness by building on a previous experience, or by launching a
new idea or process.

LO4: Show commitment to and perseverance in CAS experiences: Students
demonstrate regular involvement and active engagement in CAS.

LO5: Demonstrate the  skills and recognize the benefits of working
collaboratively:  Students are able to identify, demonstrate, and critically discuss he benefits
and challenges of collaboration gained through CAS experiences.

LO6: Demonstrate engagement with issues of global significance:  Students are able
to identify and demonstrate their understanding of global issues, make responsible decisions,
and take appropriate action in response to the issue either locally, nationally, or
internationally.

LO7: Recognize and consider the ethics of choices and actions: Students show

awareness of the consequences of choices and actions in planning and carrying out CAS
experiences.
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CAS Reflections

Recording and Reporting

Reflections do not have to be in the form of writing. They can be public or private,
individual or shared, and/or objective or subjective. Reflection can appear in
countless forms. Documentation of activities can include:

1 Weblogs
1 Song

1 Poem

1 Hlustrated displays and videos

1 Presentation with a real, meaningful audience

Reflection Questions
Students should reflect on the following questions when evaluating their
experiences.
1 What did | do?
A Why did | make this particular choice?
A How did this experience reflect my personal ideas and values?
A In what ways am | being challenged to think differently about myself and
others?
1 How did | feel?
A How did | fell about the challenges?
A What happened that promoted particular feelings?
A What choices might have resulted in different feelings and outcomes?

Required Interviews with CAS Adv isors
There will be three interviews with CAS advisor. Informal meetings can be
arranged, but the following meetings must be documented.

1 Two in Junior Year

 Two in Senior Year
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The current status of all junior IB students is that of ANTICIPATED CANIDATE.
reqister for senior year IB exams and the status of DIPLOMA

Benjamin H. Hardaway High School
International Baccalaureate Programme (1351)

Class of 2022 : CAS AGREEMENT

In order to qualify to
or CAREER -RELATED

CANDIDIATE, the anticipated candidate must succe

ssfully complete all the tasks in the timeline

listed below.

The Creativity, Activity, and Service
Career -related candidates.

Portfolio (CAS) is a requirement for all Diploma and
Students who do not submit a CAS Portfolio in accordance with the

guidelines set by the International Baccalaureate Organization (IBO) and in accordance with
the timeline set by the Hardaway High School International Baccalaureate Programme will not

gualify to earn the IB Diploma

or Career -Related Certificate regardless of scores on IB exams.

Students should make every effort to produce quality work without overstressing themselves which can be
accomplished with prior planning and not procrastinating. Students must demonstrate that they have met all
seven Learning Outcomes and aclieved a relative balance between all three strands (C, A, and S) in a
CAPSTONE presentation in March/April of their senior year in order to be eligible for the IB Diploma or
Career-related Certificate.

THIS TIMELINE 1S SUBJECT TO CHANGE WITH ADVANCE NOT

ICE.

|IB CREATIVITY, ACTIVITY & SERVICE  TIMELINE

Due Date

Task/Event

August 2020

Specific guidelines for CASexperienceswill be introduced in TOK /PPS.

August 28, 2020

CAS Yearly Plan and CAS Advisor Agreement Due . Submit your CAS yearly plan and CAS
Advisor Agreement to your TOK/PPS Teacher in class.

Aug 31, 2020

CAS Experiences Begin. At this point students should be engaged WEEKLY (including times
when not in school i winter break, spring break, summer break, etc.) in some kind of CAS
experience(s) and begin the documentation process (monthly calendars, log sheets, reflections,
artifacts, and supervisor forms i all explained in TOK/PPS). ***Career -related students must
engage in service activities related to their career pathway and would also benét from doing so for
creativity and activity if possible.

October 2020

Specific guidelines for the CASProject will be introduced in TOK /PPS. Please remember that the
CAS Project MUST last AT LEAST ONE MONTH and MUST include the IPARD process (explained
in TOK/PPS).

November 2,
2020

CAS Portfolio Check #1. Submit your CAS Portfolio to your TOK/PPS teacher so they can check
your overall progress as indicated on the checklist you have been given. All of your documentation
should be up to date.

Nov-Dec 2020

Mandatory meeting with your CAS Advisor (your advisement teacher). You are responsible for
scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your
yearly plan and revise if necessary. At this meeting, you shoulduse the CAS Advisor Meeting form
to reflect and document that you met and what you discussed.

December 18,
2020

CAS Advisor Meeting Form Due. Submit your CAS Advisor Meeting Form signed and filled
out to your TOK/PPS Teacher.

January i March
2021

Continue WEEKLY involvement, documentation, and reflection. Your TOK/PPS teacher will have
specific assignments for you to complete regarding CAS during this timeframe.

March 16, 2021

CAS Project Planning Form DUE. If you have not already done so, this is the last

opportunity you have to submit a CAS Project Planning form. IF YOU FAIL TO
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SUMBIT THE FORM BY THIS DEADLINE, YOU WILL PLACE YOUR
DIPLOMA/CAREER CANDIDACY IN JEOPARDY.

April 6, 2021 CAS Portfolio Check #2. Submit your CAS Portfolio to your TOK/ PPS teacher so they can check
your overall progress as indicated on the checklist you have been given. All of your documentation
should be up to date.

May 6, 2021 CAS Project Planning Form APPROVED. If you fail to have your proposal approved

by all nece ssary parties by this date, YOU WILL PLACE YOUR DIPLOMA/CAREER
CANDIDACY AND MAGNET STATUS IN JEOPARDY.

April i May 2021

Mandatory meeting with your CAS Advisor (your TOK/ teacher). You are responsible for
scheduling a meeting with your CAS Advisor to discuss your current progress and what you need to
do to finish out the grade 11 CAS requirements. At this meeting, you should use the CAS Advisor
Meeting form to reflect and document that you met and what you discussed.

May 13, 2021 CAS Advisor Meeting Fo  rm Due. Submit your CAS Advisor Meeting Form signed and filled
out to your TOK/PPS Teacher.
Summer 2021 Continue engaging in CAS experiences WEEKLY and continue the documentation process

(monthly calendars, log sheets, reflections, artifacts, and supervisor forms). You must have
supervisor forms signed for all summer activities before submitting your portfolio on August 8.

August 16, 2021

CAS Portfolio Check #3. Submit your CAS Portfolio to your TOK/PPS teacher so they can check
your overall progress as indicated on the checklist you have been given. All of your documentation
should be up to date.

August 161 Sep.
10, 2021

Mandatory meeting with your CAS Advisor (your advisement teacher). You are responsible for
scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your
yearly plan and revise if necessary. At this meeting, you should use the CAS Advisor Meeting form
to reflect and document that you met and what you discussed.

August 26, 2021

CAS Yearly Plan and C AS Advisor Agreement Due . Submit your CAS yearly plan and CAS
Advisor Agreement to your TOK/PPS Teacher in class. Please make sure to consider your progress
in meeting the overall requirements for CAS 1 7 Learning Outcomes and Relative Balancei when
developing your yearly plan for Grade 12.

Sept. 6, 2021

CAS PROJECT MUST BE UNDERWAYéNOT STILL I N PLA

September 2021

CAS Portfolio 7 CAPSTONE Presentation explained in TOK/PPS.

Sept. 23, 2021

CAS Advisor Meeting Form Due. Submit your CAS Advisor Meeting Form signed and filled
out to your TOK/PPS Teacher.

Sept. 23, 2021

Begin CAS Mock Presentations

October i Continue engaging in CAS experiences WEEKLY and continue the documentation process
December 2021 (monthly calendars, log sheets, refections, artifacts, and supervisor forms).
Dec. 10, 2021 CAS PROJECT MUST BE COMPLETEéevidence due to

January 10, 2022

CAS Portfolio Check #3. Submit your CAS Portfolio to your TOK/PPS teacher so they can check
your overall progress as indicated on the checklist you have been given. All of your documentation
should be up to date.

January 2022 CAS Portfolio Defensei CAPSTONEPresentation process revisitedin TOK/PPS.

January 107 Mandatory meeting with your CAS Advisor (your advisement teacher). You are responsible for
February 25, scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your
2022 yearly plan and revise if necessary. At this meeting, you should use the CAS Advisor Meeting form

to reflect and document that you met and what you discussed.

March 4, 2022

You must engage in CAS experiences through this date at a minimum!

March 147
April 15, 2022

CAS Portfolio 7 CAPSTONE Presentation 1 Students will sign up for dates/times to present
their CAS Portfolio to a panel who will assess whether they have successfully completed the
requirements as established by IBO and the Hardaway IB Programme.
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Benjamin H. Hardaway High School
International Baccalaureate Programme (1351)

Class of 2022 : CAS AGREEMENT 1 Grade 11

CAS Advisor Agreement

| have been trained in and familiarized with the IBO and Hardaway IB CAS Portfolio

requirements, and | understand that | am responsible for understanding this material and
guiding the student indicated below. This includes being available during advisement to

answer questions related to CAS and having a formal meeting with the candidate twice

during grade 11 and/or grade 12 respectively as determined by advisement group. | also
understand that itis the student 6 s responsibility to schedul e

Adv i sontedrmme Adv i sigmatérs Date

A d v i s oontéacsinformation :
[ ] Phone Number: [ ] Text message preferred
[ ] E-mail:

Student Agreement

1 I have read all of the CAS guidelines provided in the handbook.

1 I have read the entire IB CASAgreement.

1 lam awaret hat | am responsible for working with the above advisor to complete the CAS
process and am responsible for initiating contact and meetings.

1 lunderstand that CAS is an IB Diploma/Career -related Certificate requirement.

1 | certify that | have received th is timeline in August of 2020 and that it is my responsibility to
meet the deadlines so that | may remain in good standing in the IB Magnet Programme at
Hardaway High School and to qualify to take my IB exams.

1 I realize that each IB school has the authorit y to set its own internal timeline for CAS

1 | am aware that the quality of my CAS Portfolio Defensei CAPSTONE Presentationmay
determine whether or not | am awarded an IB Diploma /Career -related Certificate .

1 lunderstand that my CAS Portfolio will be h eld to the same standards of academic honesty
and honor code as any other IB assessment.

1 [Iknow that no CAS Portfolio will be accepted after the final due date.

Studentds printed ®Samdent ds signature Date

Parentds printed n&meentds signature Date
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Benjamin H. Hardaway High School
International Baccalaureate Programme (1351)

Class of 2022 : CAS AGREEMENT 1 Grade 12

CAS Advisor Agreement

| have been trained in and familiarized with the IBO and Hardaway 1B CAS Portfolio

requirements, and | understand that | am responsible for understanding this material and

guiding the student indicated below. This includes being available during advisement to

answer questions related to CAS and having a formal meeting with the candidate twice

during grade 11 and/or grade 12 respectively as determined by advisement group. | also
understand that it is the studentds nadsapoce.nsi k

Adv i sontedrmme Adv i sigmatérs Date

Super vi@uaactonBrmation :
[ ] Phone Number: [ ] Text message preferred
[ ] E-mail:

Student Agreement

1 I have read all of the CAS guidelines provided in the handbook.

1 I have read the entire IB CASAgreement.

1 I am aware that | am responsible for working with the above advisor to complete the CAS
process and am responsible for initiating contact and meetings.

1 lunderstand that CAS is an IB Diploma/Career -related Certificate requirement.

1 | certify that | have received this timeline in August of 2020 and thatitis my r esponsibility to
meet the deadlines so that | may remain in good standing in the IB Magnet Programme at
Hardaway High School and to qualify to take my IB exams.

1 I realize that each IB school has the authority to set its own internal timeline for CAS

1 | am aware that the quality of my CAS Portfolio Defensei CAPSTONE Presentationmay
determine whether or not | am awarded an IB Diploma /Career -related Certificate .

1 lunderstand that my CAS Portfolio will be held to the same standards of academic honesty
and honor code as any other IB assessment.

1 [Iknow that no CAS Portfolio will be accepted after the final due date.

Studentds printed ®Samdent ds signature Date

Parentds printed n&meentds signature Date
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The Extended Essay
(for Diploma Candidates)
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The extended essay at a glance

The extended essay is an indepth study of a focused topic chosen from the list of available Diploma

/ UOT UEOOI wUUENIT EOUwWI OUwUTT wUT UUPOOwWPOwWaUIl UUPOOB w
subjects for those taking the IB diploma, or a subject that a course student has a background in. It is
intended to promote academic research and writing skills, providing students with an opportunity to
engage in personal research in a topic of their own choice, under the guidance of a supervisor (an
appropriately qualified member of staff within the school). This leads to a m ajor piece of formally
presented, structured writing, in which ideas and findings are communicated in a reasoned and
coherent manner, appropriate to the subject chosen. It is mandatory that all students undertake three
reflection sessions with their supervisor, which includes a short, concluding interview, or vivavoce
with their supervisor following the completion of the extended essay. An assessment of this reflection
process is made undercriterion E (Engagement) using the Reflections on planning and progress form

The extended essay is assessed against common criteria, interpreted in ways appropriate to each
subject.

Key features of the extended essay

1 The extended essay is compulsory for all students taking the Diploma Programme and is an
option for course students.

T A student must achieve a D grade or higher to be awarded the Diploma.

1 The extended essay is externally assessed and, in combination with the grade for theory of
knowledge, contributes up to three points to the total score for the IB Diploma.

1 The extended essay praess helps prepare students for success at university and in other
pathways beyond the Diploma Programme.

T When choosing a subject for the extended essay, students must consult the list of available
Diploma Programme subjects published in the Handbook of procedures for the Diploma
Programmédor the session in question.

1 The extended essay is a piece of independent research on a topic choseby the student in
consultation with a supervisor in the school.

T Itis presented as a formal piece of sustained academic writing containing no more than 4,000
words accompanied by a reflection form of no more than 500 words.

1 Itis the result of approximat ely 40 hours of work by the student.

1 Students are supported by a supervision process recommended to be 35 hours, which
includes three mandatory reflection sessions.

1 The third and final mandatory reflection session is the viva vocewhich is a concluding
interview with the supervising teacher.
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The nature of the extended essay

The extended essay is a unique opportunity for students to explore an academic area in which they
have a personal interest. This takes the form of an independently written research paper that allows
students to demonstrate their passion, enthusiasm, intellectual initiative and/or creative approach for
their chosen topic. Such topics can range from focused, indepth analyses of specific elements of a
subject to critically evaluating res ponses to issues of global significance in the case of thevorld
studies extended essay Students develop important transferable skil Is such as research, critical
thinking, and self -management, which are communicated in the form of an academic piece of
writing. Emphasis is placed on engagement and reflection on the research process, highlighting the
journey the student has made on an intellectual and personal level and how it has changed them as a
learner and affected the final essay.

Students complete an extended essay in a specific discipline or in one of the interdisciplinary options
available. In a disciplinary essay students must demonstrate their knowledge and understanding of
the theories, tools and techniques of a specific discipline explored through a topic of their choice.
Students who choose a world studies extended essay must demonstrate how their understanding of
an issue ofcontemporary global significance is enhanced by taking an interdisciplinary approach.

An important aim of the extended essay, as part of the Diploma Programme core is to support and be
supported by the academic disciplines. Whichever subject is chosen, theextended essay is concerned
with exploring a specific research question through interpreting and evaluating evidence, and
constructing reasoned arguments. In undertaking the extended essay students model many of the
elements of academic research by locatg their topic within a broader disciplinary context, or issue

in the case of a world studies extended essay, justifying the relevance of their research and critically
evaluating the overall strength of the arguments made and sources used. Guided through this
process by a supervisor, students are encouraged to reflect on insights gained, evaluate decisions,
and respond to challenges encountered during the research.

Embedded within the process of writing the extended essay are many elements of the approaches to
learning (ATL). While research skills are fundamental to successful completion, other ATL skills are
implicit in the task. As the ex tended essay is an independent task, it requires students to selfmanage
by developing organization and affective skills, including mindfulness, perseverance, resilience and
self-motivation. The process of researching and writing the extended essay represents the learner
profile in action. Being open-minded, principled and reflective are aspects of the student experience
within the extended essay. The extended essay provides students with the opportunity to become
more internationally minded by engaging wit h the local and global communities on topics of
personal inquiry. The development of the learner profile attributes help to unify IB learners in a

larger community in this shared experience.

The extended essay is a challenging and rewarding experience, whch prepares students for different
pathways beyond the Diploma Programme by developing skills valued by both tertiary education

and employers. The extended essay embodies the essence of an IB education in developing inquiring,
critical, lifelong learners.
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Reflection in the extended essay

Student reflection in the extended essay is a critical evaluation of the decisionrmaking process. It
demonstrates the evolution and discovery of conceptual understandings as they relate to the research
guestion and sources. Reflection demonstrates the rationale for decisions made and the skills and
understandings developed, as well as the authenticity and intellectual initiative of the student voice.
Effective reflection highlights the journey the student has taken to engage in an intellectual and
personal process as well as how it has changed him or her as a learner and affected the final essay.

As a part of the extended essay, students will be expected to show evidence of intellectual growth,
critical and personal development, intellectual initiative and creativity. This should be facilitated by
theuse ofthel | Ul EUET | Uz UwTheimast stddessiubstudentsviillibe able to show an
appreciation that learning is complex and that they are able to consider their actions and ideas in
response to challengesthat they may experience during the research process.

The depth of reflection will demonstrate that the student has constructively engaged with the
learning process. Such engagement provides evidence that the student has gown as a learner as a
result of his or her experience. More importantly, it demonstrates the skills that have been learned.

These skills may include:

critical thinking
decision-making

general research

planning

referencing and citations
specific research mehodology
time management.

=A =4 =4 =4 4 4 =4

Reflection must be documented on the Reflections on planning and progress fand is explicitly
assessed under assessmentriterion E (engagement).
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Administrative requirements of the extended essay

Required action

T Undertake three maatory reflection sessions with the student. >
Supervisor 1 Ensure that students complete Reflections on planning and progress form
and sign and date the form after each entry by the student.

1 Provide a supervisory comment, which is used to contextualize the tstadsr
reflections.

Required action
1 Choose a subject from the available extended essay list. See Diploma
Student Programme coordinator or extended essay coordinator for details.

1 Ensure that the starting point for your essay is a subject that is avalainle,
the case of the world studies extended essagsar of global, contemporary,
significancewithin one of the six world studsethemes.

1 Observe the regulations with regard to the extended essay, including the
| B étiscal guidelines.

T Read and understand thebjectspecific requirementfor the subject in which
you intend to complete your extgd essay, including the interpretation of tt
assessment criteria.

1 Meet all internal deadlines set by your school in relation to the extended €

T Understand concepts related to academic honesty, including plagiarism a
collusion, for example, and ensuthat you have acknowledged all sources ¢
information and ideas in a consistent manner. This also includes understa
the implications of thé&eneral regulations: Diploma Programrshould there
be a breach of these.

1 Attend three mandatory reflection sessions with your supervisor, the last ¢
which is theviva voce

1 Record your reflections on tleflections on plamng and progress forrfor

submission as part of the assessment of criterion E (engagement).
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Important note on the role of external mentors

Ideally, students should carry out the research for the essay solely under the direction of a school
supervisor and within the school. However, in circumstances where the school deems it appropriate,
students may undertake their research at an institute or university under the guidance of an external
mentor. This must be with the agreement of the school, and the external mentor must be provided
with a letter outlining the nature of the extended essay and clear instructions about the level of
guidance that is permitte d. Schools are responsible for ensuring that these external mentors are aware
of the limits of their role in providing this service. It is important to note that if this is the case the
student must be allocated a supervisor within the school and undertake his or her reflection sessions
with this person. Only a supervisor within the school is permitted to complete the reflection process
for the extended essay with the student and provide both signature and comments on the Reflections
on planning and progress for(RPPF). The nature of these comments may be informed by the external
mentor but must not be provided by them. For further clarification please see the accompanying
teacher support material.

The letter, which must be electronically signed by the external mentor, must be inserted in the
appendix of the essay as part of the document file rather than as a separate document. If a student
has had an externalmentor, this signed letter is an important part of the authentication of the essay.

As the extended essay is an independent task and a formal assessment component, students must not
receive assistance with any aspect of the research, writing or proofreading of the extended essay
beyond that which is permitted through their supervisor. If a supervisor suspects that the extended
essay submitted for assessment by a student could not have been completed without assistance they
are required to bring this to the attention of the Diploma Programme/extended essay coordinator,

who in turn must inform the IB. This may then be investigated as a possible case of academic
misconduct.

Researcher's reflection space

Student reflection in the extended essay is critical. Effective reflection highlights the engagement of

the student in an intellectual and personal process and how this has changed the student as a learner
EQEwWEI T 1 EUI EwUI 1 wEOOXxOI UPOOWOI wUl EOUwWDbOEDPYPEUEOZ U
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journal. The IB considers this to be a central component of a successful research process as it:

 supports student learning, thinking and critical analysis throughout the r esearch process
1 helps to stimulate discussions between the student and supervisor
q aids the reflection process.

The nature of the RRS

Use of the RRS is strongly recommended as it will allow the student to more clearly articulate and
understand their decisio n-making process. It supports learning, thinking, critical analysis and
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evaluation, and contributes not only to the development of a successful extended essay but also to
skills and competencies for pathways beyond the Diploma Programme.

The RRS is a persaal learning environment that can be either a physical or virtual support tool. It is a
space in which students are able to record reflections on what they are reading, writing and thinking.
The use of the RRS will help students to prepare for their reflection sessions with their supervisors
and inform the discussions that take place. In preparing for their reflection sessions students could
use their RRS to:

T record their reflections
1 respond to artefacts, such as photos, newspaper clippings, twitter feeds, blogs, and so on

1 Ul UxOOEwWUOwxUOOx UUWEOEwW@UI UUPOOUWUI EVwOEaWEUD

other aspects of the Diploma Programme
T create MindMaps ®;
1 record emerging questions.

The idea of the RRS is not new and many students already kep research journals in the planning,
researching and writing phases of their work on the extended essay. Encouraging students to
develop a RRS will provide benefits in terms of the management of their workload and focus on their
extended essay.

The role of the RRS

Created by students to support their engagement in the planning and decision -making process, the
RRS helps to develop critical and evaluative thinking skills. It is also a planning tool that helps to
scaffold the development of approaches to learning skills and conceptual understandings that occur
throughout the research process. Additionally, the RRS tracks the evolution of thought as it relates to
the development of an argument. It helps the student to personally connect to the topic and may
motivate them in meaningful ways to successfully complete the extended essay. Finally, supervisors
will be able to more effectively au thenticate the student voice in that the RRS links directly to
elements that will eventually be found in the essay itself. The RRS is intended to make the entire
supervision process more meaningful.

Insights and information recorded in the RRS are expectedto form the basis for and find direct
expression in the essay, reflection sessions andreflections on planning and progress foStudents are
expected to hare excerpts from the RRS in discussions with their supervisor. Using these reflections
as a point of reference in their supervision sessions, students will be able to:

1 demonstrate their planning
1 discuss what they are learning
1 evaluate their progress.
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The studentt supervisor relationship

Students can use the RRS to prepare for their reflection sessions with their supervisors.

Reflection session

Description

The first reflection session

Students are encouraged to include in their RRS examples of initi
topic exploration, possible sources and methods, preliminary rese
guestions and their personal reactions to the issues.

In attending their first reflection session with their supervisor, stud
can use notes made in the RRS as the basis for discassill as to
demonstrate the progress students have made in the research pr¢

The interim reflection session

As their RRS develops, students can demonstrate the progress of
thinking, the development of their argument and raise any questio
they may have with their supervisor.

At this stage the RRS may include reactions to readings, progress
the timeline for completion of the extended essay, a possible outli
of arguments, challenges encountered and the strategies used to
overcome them.

Thefinal reflection sessiah viva
voce

During theviva voce which takes place at the completion of the
extended essay process, the RRS can form the basis for discussi
about the process of completing the essay. Students can show wik
they have learned abatlie topic, the research process followed, the
own learning, as well as outlining new questions they have uncov
Most importantly, during theiva vocehe RRS may help to highlight
the personal significance of the work to the student and ultimately
contribute to the supervisor's report.
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Formal reflection sessions

These are the mandatory sessions that must be recorded on thdReflections on planning and progress

form. It is recommended that these sessions last 2080 minutes. During these sessions stidents should

Ul EUT wi RET UxUUwi UOOwUT T PUwW1i Ul EVUETT UzUwUI i 01 EUDPO
focus on progress made so far and set clear objectives for moving forward in the research process.
Students should be prepared for these sesgns and the meetings should be a dialogue guided by

guestions posed by the supervisor. Examples of these are given in the documentGuiding student

reflection

Preparation for the first reflection session

As preparation for their first reflection session, students should do the following.

1. Think about subjects and areas of particular personal interest and do some initial background
reading into a subject and topic of their choice.

2. Using this as a starting point, explore a variety of possible research topics.

3. Read thesubject-specific section of the Extended essay guifier the subject they are interested
in, paying particular attention to the nature of the subject and the treatment of the topic.

4. Undertake further background reading and begin to gather information a round their area of
interest. This exploration should give rise to a variety of topics and questions that students can
consider for further research. At this stage it is important that students consider the
availability of reliable and valid sources for th e topic under consideration. All of this should be
Ul EOUET EwPOwUT 1 PUw1il Ul EUETT UzUwUI i Ol EUPOOWUXE

5. Begin developing a research proposal which might include a MindMap @ of ideas, an annotated
article or preliminary bibliography. Additionally, students must  already be thinking in terms
of the following questions.

o Is my topic appropriate for the subject | am considering?

Why am [ interested in this area and why is it important?

What possible questions have emerged from my initial reading?

Are there any ethical issues that | need to consider?

What possible methods or approaches might be used for research in this area and why?

o O O O

It is recommended at this point that the student ¢ supervisor relationship is formalized and the
student can consider himself or herself prepared for the first formal reflection session.

First formal reflection session

This initial reflection session should be a dialogue between the student and the supervisor based on

Ul 1 wUUUET OUzUwbOPUDPEOwWI BRx OOUE UDB OO ingiusgperudnam Ul EOOO
outline of their research proposal ahead of the meeting in order to give the supervisor the

opportunity to review their work. This will ensure that the reflection session is focused and

productive.
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Topics of discussion that should arise during this session include:

a review of the requirements and assessment criteria for the subject
a review of ethical and legal implications, if applicable
a dialogue about possible approaches and any potential problems that might arise

A N N AN A
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research so that the essay starts to take form
1 probing and challenging questions that will help the student focus their thinking; this should

lead to the development of the studenUz Uwpb OUODOT wUI Ul EUET w@aUIl UUD O
1 an outline of the next steps that the student should undertake in order to refine their question;

this should take the form of a research and writing timeline.

Preparation for the interim reflection session

Between the first and second reflection session, students can engage in informal conversations with
other people, such as subject teachers, the extended essay coordinator, the librarian or their
supervisor. They must also ensure that they are progressing with their research plan.

In preparation for the interim reflection session, students should have:

T attempted to refine a focused and appropriate researd question

T significantly deepened their research and recorded pertinent evidence, information or data in
thell Ul EUET | LhadaeeUl | O EUDO

1 reviewed and consolidated the methodologies they are using

1 formulated arguments based on the evidence that they have collected

1 added to the working bibliography for their research.

The interim reflection session

This session is a continuation of the dialogue between supervisor and student in which the student
must demonstrate the progress they have made in their research. They must also be able to discuss
any challenges they have encountered, offer their own potential solutions and seek advice as
necessary.

During this session the supervisor might discuss:

1 acompleted piece of sustained writing from the student in order to ensure that they
understand the academic writing requirements, including referencing formats

1 whether an appropriate range of sources has been accessed and how the student is critically
evaluating the origin of those sources

1 what the student now has to do in order to produce the full draft of their essay, and ways and
means of breaking down the task into manageable steps.
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By the end of the interim reflection session both student and supervisor should feel satisfied that
there is:

a clear and refined research guestion

a viable argument on which to base the essay

a sufficient range of appropriate sources

a clear vision for the final steps in the writing process.

= =4 =A =

Between the interim session and the completion of the extended essay, students should continue to
see heir supervisor as appropriate to their needs, although the third and final reflection session
should not take place until after the extended essay has been completed and uploaded for
submission.

Commenting on a draft version of the extended essay

Commenting on one completed draft of the essay is a very important aspect of the latter stages in the
process, and the last point at which the supervisor sees the essay before it is finally uploaded for
submission. It is therefore vital that the level of support g iven is appropriate | too little support and
the ability of the student to meet their potential is compromised; too much help and it will not be the
work of an independent learner.

The best way of conducting this last stage is for the student to submit the essay prior to a supervision
session to allow the supervisor to add their comments. This should be followed by a one-to-one
discussion between the supervisor and the student in which they go through the comments together
as these become a starting point fora dialogue about the essay. This advice should be in terms of the
way the work could be improved, but this first draft must not be heavily annotated or edited by the
supervisor.

G What supervisors can do

Comments can be added that indicate that the essaycould be improved. These comments should be
open-ended and not involve editing the text, for example:

T Issue: the research question is expressed differently in three places (the title page, the
introduction and the conclusion).
Comment: is your research guestion consistent through the essay, including on the title page?
T Issue: the essay rambles and the argument is not clear.
Comment: your essay lacks clarity here. How might you make it clearer?
1 Issue: the student has made a mistake in their calculations.
Comment: check this page carefully.
1 Issue: the student has left out a section of the essay.
Comment: you are missing something here. What is it? Check the essay against the
requirements.
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Issue: the essay places something in the appendix that should be inthe body of the essay.
Comment: are you sure this belongs here?

Issue: the conclusion is weak.

Comment: what is it that you are trying to say here? Have you included all your relevant
findings? Have you looked at unanswered questions?

Issue: the essay ha an incomplete citation.

Comment: you need to check this page for accuracy of referencing.

e What supervisors cannot do:

=A =2 =4 =4 4

Correct spelling and punctuation.

Correct experimental work or mathematics.

Re-write any of the essay.

Indicate where whole sections of the essay would be better placed.
Proofread the essay for errors.

Correct bibliographies or citations.

Submission requirements

f

After commenting on one full draft, the next version of the essay that the supervisor sees must
be the final one submitted to them before the viva voce This version of the extended essay must
be clean; in other words, it must not contain any comments from the supervisor or any other
person. Once this version has been submitted to the supervisor and discussed, students are not
permitted to make any further changes to it, unless deemed appropriate by the supervisor
because of an administrative error. For this reason, it is important that students are advised to
ensure that it meets all formatting and submission requirements before they upload it.

Preparation for the final reflection session (viva voce)

Supervisors must have already read the final version of the essay, sent to them by the candidate,
before this session takes place.

Students should bring the following to this session :

extracts from their RRS that illustrate how they have grown as learners through the process of
reflection

a willingness to share their personal experience and to discuss the skills and development of
conceptual understandings that they have acquired thro ugh the completion of the extended
essay.

Final reflection session (viva voce)
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The viva vocas a short interview between the student and the supervisor, and is the mandatory
conclusion to the extended essay process. Students who do not attend theviva voe will be
disadvantaged under criterion E (engagement) as the Reflections on planning and progress fomill be
incomplete.

The viva vocds conducted once the student has uploaded the final version of their extended essay to
the IB for assessment. At this point in the process no further changes can be made to the essay.
The viva vocds a celebration of the completion of the essay and a reflection on what thestudent has
learned from the process.

The viva voces:

T an opportunity to ask the student a variety of open -ended questions to elicit holistic evidence
Of wOT 1T wUUUET OUzUwOIl EUODPOT wi Rx1 UDI OEI 6

1 an opportunity for the supervisor to confirm the authenticity O wUT I wUOUOUET OUz Uwb
sources

1 an opportunity to reflect on successes and difficulties encountered in the research process
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The viva voceshould last 20t 30 minutes. This is included in the recommended amount of time a
supervisor should spend with the student.

In conducting the viva voceand writing t heir comments on the Reflections on planning and progress form
supervisors should bear in mind the following.

T The form is an assessed part of the extended essay. The form must include: comments made by
the supervisor that are reflective of the discussions undertaken with the student during their
UUxT UYDPUDOOYyUI I Ol EUPOOWUI UUPOOUOWUT T wUUUET 00z
POxUI UUPOOWOT wUT 1T wUUUET OUzUwl O1T ETT Ol O0UwPPUT wU
T Anincomplete form resulting from supervisors not holding refl ection sessions, or students not
attending them, could lead to criterion E (engagement) being compromised.
T In assessing criterion E (engagement), examiners will take into account any information given
on the form about unusual intellectual inventiveness. T his is especially the case if the student
is able to demonstrate what has been learned as a result of this process or the skills developed.
T Examiners want to know that students understand any material (which must be properly
referenced) that they have included in their essays. If the way the material is used in context in
U1 wi UUEAWEOI UwOOUWEOI EUOawl UUEEODPUT wUT PUOWUT
in the viva voceand comment on this on the Reflections on planning and progress form
1 If there appear to be major shortcomings in citations or referencing, the supervisor should
investigate thoroughly. No essay should be authenticated if the supervisor believes the student
may be guilty of plagiarism or some other form of academic misconduct.
9 Thi wEOOOI OUWOEET wEawUl T wUUxT UYPUOUwWUT OUOCEwWOOU w
refer to things, largely process-related, that may not be obvious in the essay itself.
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1 Unless there are particular problems, the viva voceshould begin and end positive ly.
Completion of a major piece of work such as the extended essay is a great achievement for
students.

Initial guidance on research and writing

T Supervisors are recommended to advise their students on how to conduct research and write
the extended essay paying particular attention to the following key areas.

T  When researching the extended essay, students should follow the steps below.

Choose an available Diploma Programme subject for the extended essay for the
session in question (subject to any restrictions imposed by the school).

Read the following materials: the assessment criteria, relevant subject-specific
chapter of the Extended essay guide, the IB’s ethical guidelines and other associated
policies where relevant, such as those relating to animal experiments.

Set up the Researcher’s reflection space (RRS) and use this as the key planning and
reflection tool for the extended essay process.

Choose a topic and undertake some background reading on it.

Formulate a preliminary research question. Try to incorporate an IB command term
in the research question if possible.

Draw up an outline plan for the research and writing process. This should include a
timeline.

Begin to identify how and where they will gather source material for their research.

N g O
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