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WHAT IS THE STRUCTURE OF AN IB DIPLOMA?  
 

SUBJECT GROUPS  
The student must study one course in each of the six subject groups.  

GROUP 1 ï ENGLISH HL 

     GROUP 2 ï SPANISH B HL, Spanish B SL, Spanish ab inicio SL,  

      GROUP 3 ï HISTORY HL, History SL; World Religions SL  
GROUP 4 ï BIOLOGY HL; Biology SL;  

     GROUP 5 ï Mathematics: Applications and Interpretation  HL or SL 
      GROUP 6 ï VISUAL ARTS HL, Visual Arts SL, THEATRE ARTS HL,  

         Theatre Arts SL, Music SL, MUSIC HL (you can substitute  

           something from another group in this area) #  

 

 
 

HL & SL REQUIREMENTS 
 
HIGHER LEVEL, or HL (minimum 240 teaching hrs)  

 At HHS, we offer HL in:   ENGLISH   BIOLOGY  
      HISTORY   MATHEMATICS  
      THEATRE ARTS   VISUAL ARTS 
      SPANISH    MUSIC 

 
STANDARD LEVEL, or SL (minimum 150 teaching hrs) 

AT HHS, we offer SL in:   SPANISH    THEATRE ARTS 

       BIOLOGY   MUSIC 

       VISUAL ARTS   MATHEMATICS 
       HISTORY    WORLD RELIGIONS 
       SPANISH AB INICIO     
            
           
        
 
 
 

Understanding IB Credential Awards 
The IB Diploma will be awarded provided all the following requirements have been met.  

a. CAS requirements have been met. (To be determined by the school) 
ōΦ ¢ƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǘƻǘŀƭ Ǉƻƛƴǘǎ ŀǊŜ нп ƻǊ ƳƻǊŜΦ  
ŎΦ ¢ƘŜǊŜ ƛǎ ƴƻ άbέ ŀǿŀǊŘŜŘ ŦƻǊ ǘƘŜƻǊȅ ƻŦ ƪƴƻǿƭŜŘƎŜΣ ǘƘŜ ŜȄǘŜƴŘŜŘ Ŝǎǎŀȅ ƻǊ ŦƻǊ ŀ ŎƻƴǘǊƛōǳǘƛƴƎ ǎǳōƧŜŎǘΦ  
d. There is no grade E awarded for theory of knowledge and/or the extended essay.  
e. There is no grade 1 awarded in a subject/level.  
f. There are no more than two grade 2s awarded (HL or SL).  
g. There are no more than three grade 3s or below awarded (HL or SL).  
h. The candidate has gained 12 points or more on HL subjects (for candidates who register for four HL 

subjects, the three highest grades count).  
i. The candidate has gained 9 points or more on SL subjects (candidates who register for two SL subjects 

must gain at least 5 points at SL).  
j. The candidate has not received a penalty for academic misconduct from the Final Award Committee. 
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WHAT IS THE STRUCTURE OF AN IB CAREER-RELATED CERTIFICATE ? 
 

SUBJECT GROUPS  
The student must study one course in each of the six subject groups.  

GROUP 1 ï ENGLISH HL 
     GROUP 2 ï SPANISH B HL, Spanish B SL, Spanish ab inicio SL,  

      GROUP 3 ï HISTORY HL, History SL; World Religions SL  
GROUP 4 ï BIOLOGY HL; Biology SL;  

     GROUP 5 ï Mathematics: Applications and Interpretation  HL or SL 
      GROUP 6 ï VISUAL ARTS HL, Visual Arts SL, THEATRE ARTS HL,  

         Theatre Arts SL, Music SL, MUSIC HL (you can substitute  

           something from another group in this area) #  

 

 

HL & SL REQUIREMENTS 
 
HIGHER LEVEL, or HL (minimum 240 teaching hrs)  

 At HHS, we offer HL in:   ENGLISH   BIOLOGY  
      HISTORY   MATHEMATICS  
      THEATRE ARTS   VISUAL ARTS 
      SPANISH    MUSIC 

 
STANDARD LEVEL, or SL (minimum 150 teaching hrs) 

AT HHS, we offer SL in:   SPANISH    THEATRE ARTS 

       BIOLOGY   MUSIC 

       VISUAL ARTS   MATHEMATICS 
       HISTORY    WORLD RELIGIONS 
       SPANISH AB INICIO  

Career-related Course Requirements 
The student must complete a career pathway and pass the end of pathway exam at 

the level established for that particular career pathway.  
 

CAREER PATHWAYS (3 or more courses):   BUSINESS COMMUNICATIONS MARKETING 

       JROTC    HEALTHCARE 

       CONSTRUCTION   TEACHING 

       PROGRAMMING   CRIMINAL JUSTICE 

 

Understanding IB Credential Awards 
The IB Career-Related Certificate will be awarded provided all the following requirements have been met. 

a. Personal & Professional Skills course requirements have been met.  (To be determined by the school) 
b. CSL requirements have been met. (To be determined by the school) 
c. The Language Development Portfolio has been completed satisfactorily.  (To be determined by the 

school) 
ŘΦ ¢ƘŜǊŜ ƛǎ ƴƻ άbέ ŀǿŀǊŘŜŘ ŦƻǊ ǘƘŜ wŜŦƭŜŎǘƛǾŜ tǊƻƧŜŎǘΦ  
e. There is no grade E awarded for the Reflective Project.  
f. There is no grade 1 awarded in a subject/level.  
g. The candidate has earned a score of 3 or better in two Diploma subjects (HL or SL). 
h. The candidate has not received a penalty for academic misconduct from the Final Award Committee. 

 
University course credits awarded for IB subjects will be determined by each university.  It is for this reason, you 
should research where you intent to apply/attend in order to find out how many/which credits you may earn. 
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Course Sequence for MYP/IB Courses 
 

 
Grade 9 
All incoming 9 th grade IB program magnet students take the following courses: 
¶ MYP* Physical Science or MYP Chemistry**   
¶ MYP Ninth Grade Literature  
¶ MYP Citizenship (1/2 credit)  
¶ MYP Economics (1/2 credit) 
¶ MYP Algebra I, MYP Geometry, MYP Accel. Alg. 1/Geom. A OR MYP Accel. Geom. B/Alg. II  
¶ MYP Spanish I, MYP Spanish II***, OR MYP Spanish III**** 
¶ Some students elect to also take an MYP arts elective ɬ music, theatre, or visual arts 
¶ Personal Fitness/Health 

*The MYP designation is the equivalent to Honors for purposes of weighted GPA.  
**Students who earn a high school credit for physical science will begin in chemistry.  
***Students who earn a high school credit for Spanish I will begin in Spanish II.  
****Students who are native Spanish speakers (speak Spanish at home) will begin in Spanish III and 

will take IB Spanish A: Language & Literature in which they will study works in Spanish.  
 
 
 
Grade 10 
In grade 10, the students choose whether to pursue the Diploma Programme (IBDP) or the Career 
Programme (IBCP).  Diploma Programme students continue in those same 5-6 MYP subjects while 
Career Programme students choose a career pathway to begin and continue in 2-4 MYP subjects.  The 
courses below are those available to sophomores. 
¶ MYP Physical Science OR MYP Human Anatomy & Physiology 
¶ MYP World Literature (will be called Honors World Literature)  
¶ MYP World History (will be called AP World Histor y) 
¶ MYP Geometry, MYP (Honors)  Algebra II, MYP Accel Geom. B/Alg. II, OR Pre-Calculus 
¶ MYP Spanish II, MYP Spanish III, IB Spanish B Year 1 OR IB Spanish A: Lang. & Lit. Year 1*  
¶ Some students who did not take an arts elective in 9th grade take and MYP arts elective 
¶ MYP Music (for students who intend to pursue IB music in 11 th grade) 
¶ Elective course 
¶ Career pathway course(s) 

* Students who are native Spanish speakers (speak Spanish at home) will take IB Spanish A: Language 
& Literature in which they will study  works in Spanish beginning in grade 10 OR grade 11.  
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Grade 11 
In grade 11, students continue the path they have selected (IBDP or IBCP).  It is during this year that 
×ÙÖÎÙÈÔɯɁÌßÛÙÈÚɂɯÈÙÌɯÈÓÚÖɯÈËËÌËɯÛÖɯÛÏÌÐÙɯÊÖÜÙÚÌɯÓÖÈËȭɯɯ 
3ÏÌɯɁÌßÛÙÈÚɂɯÈÙÌȯ 
¶ CAS - 18 months of weekly involvement in service/self -development (spread over 11th and 12th 

grade years) 
¶ Theory of Knowledge OR Personal & Professional Skills (courses they must take to fulfil the 

requirements of the program)  
¶ Extended Essay (3000-4000 word research paper for IBDP students between 11th and 12th grade) 
¶ Reflective Project (Research project related to an ethical dilemma for IBCP students between 11th 

and 12th grade) 
¶ Language Development Portfolio (50 hours of language learning and cultural exploration 

undert aken by IBCP students between 11th and 12th grade) 
 
The following courses are the options during the junior year.  
¶ IB Biology Year 1 
¶ IB English Year 1(HL for DP students; SL for CP and Course Students) 
¶ IB History of the Americas  
¶ IB Mathematics:  Application  and Interpretation Year 1 (HL or SL) 
¶ MYP Spanish III, IB Spanish B Year 1, IB Spanish A: Lang. & Lit. Year 1, OR Lang. & Lit. Year 2 
¶ IB Music Year 1, IB Theatre Year 1, OR IB Visual Arts Year 1 (satisfies IB elective requirement 

for IBDP) 
¶ Elective course 
¶ Career pathway course(s) 

 
Grade 12 
Again, the students follow the path they have chosen, IBDP or IBCP, which determine which/how 
many of the Diploma  courses they take during senior year.   
¶ 3ÏÌàɯÊÖÔ×ÓÌÛÌɯÛÏÌɯɁÌßÛÙÈÚɂɯËÜÙÐÕÎɯÛÏÐÚɯàÌÈÙɯÈÕËɯÈÊÛÜÈÓÓàɯÏÈÝÌɯÛÖɯpresent their CAS portfolio to 

a panel of judges.   
¶ The IBDP students must take 3 Higher Level (HL) courses (as opposed to Standard Level (SL)) 

in which there are additional curriculum and hour requirements.   
¶ The IBCP students may take HL or SL for their IB level courses as there is no mandated 

requirement regarding that selection.   
The senior courses are as follows: 
¶ IB Biology Year 2 (HL or SL)  
¶ IB English Year 2 (HL or SL ɬ following Year 1)  
¶ IB 20th Century World History (HL or SL ) 
¶ IB Mathematics:  Applic ation and Interpretation Year 2 (HL or SL ɬ following Year 1)  
¶ IB Music Year 2, IB Theatre Year 2, OR IB Visual Arts Year 2 (all HL or SL) 
¶ Elective course (Must be IB SL World Religions for DP students without an arts elective)  
¶ Career pathway course(s)  
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Theory of Knowledge           

(for Diploma Candidates)  
 

 

 
 
 

 

 

 

 

 
 

ɁKnowledge has to be improved, challenged, and increased constantly, or it 

vanishes.ɂ ɮ Peter Drucker  

 

Ɂ ÕàɯÍÖÖÓɯÊÈÕɯÒÕÖÞȭɯ3ÏÌɯ×ÖÐÕÛɯÐÚɯÛÖɯÜÕËÌÙÚÛÈÕËȭɂɯɮɯ ÓÉÌÙÛɯ$ÐÕÚÛÌÐÕ 

 

Ɂ-ÖɯÛÏÐÌÍȮɯÏÖÞÌÝÌÙɯÚÒÐÓÓÍÜÓȮɯÊÈÕɯÙÖÉɯÖÕÌɯÖÍɯÒÕÖÞÓÌËÎÌȮɯÈÕËɯÛÏÈÛɯÐÚɯÞÏàɯ

ÒÕÖÞÓÌËÎÌɯÐÚɯÛÏÌɯÉÌÚÛɯÈÕËɯÚÈÍÌÚÛɯÛÙÌÈÚÜÙÌɯÛÖɯÈÊØÜÐÙÌȭɂɯɮɯ+ȭɯ%ÙÈÕÒɯ!ÈÜÔ 

 

Ɂ(ɯÊÈÕÕÖÛɯÛÌÈÊÏɯÈÕàÉÖËàɯÈÕàÛÏÐÕÎȭɯ(ɯÊÈÕɯÖÕÓàɯÔÈÒÌɯÛÏÌÔɯÛÏÐÕÒɂ ɮɯ2ÖÊÙÈÛÌÚ 
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TOK and the learner profile attributes  
Attribute  Link to TOK  

Inquirers  

 

TOK students seek to find out how knowledge is constructed using various ways of knowing 

and by considering what constitutes knowledg e in various areas of knowledge. It is a 

fundamental premise of TOK that personal knowledge should not result from simple 

acceptance of knowledge claims without sufficient inquiry and evidence.  

Knowledgeable  

 

TOK students strive to be knowledgeable about the nature of knowledge. This means 

becoming knowledgeable about the methods of inquiry of a variety of subject areas, from a 

number of perspectives. Students are encouraged to explore the processes by which 

individuals arrive at their own knowledge and u nderstanding of the world and the 

presuppositions that underpin this understanding.  

Thinkers  TOK students examine thinking in order to understand what constitutes good thinking and 

also to recognize potential flaws in thought processes. Students also think about what thinking 

is required in a variety of situations, as well as how thinking relates to emotional processing 

and intuition.  

Communicators  

 

TOK students are required by the TOK assessment tasks to communicate their understanding 

and perspective in both oral and written form. Students also study  the language that is used to 

develop a body of knowledge, so they learn what  gives language its power as well as what 

causes failures of communication. 

Principled  

 

TOK students scrutinize knowledge in a critical manner, leading to what could be  called 

principled knowledge. Students are required to examine the relationship  between possessing 

knowledge and the moral obligations that this carries.  Learning to see the world from a TOK 

perspective challenges students to think  about acting in principled ways.  

Open-minded  

 

TOK students need to be open-minded about knowledge claims they encounter.  They will 

learn not to simply accept claims at face value, but to consider the factual accuracy of any 

proposition a nd the potential emotional, social or cognitive bias of any person making a 

proposition. At the same time, they must learn to balance skepticism with belief, and recognize 

that in many situations there is a need to make decisions without possessing absolute certainty. 

Caring  

 

TOK students are asked to care about how they use their knowledge. This necessarily means 

thinking about how knowledge can be used in sympathetic,  empathetic and compassionate 

ways. 

Risk-takers TOK students must be willing to risk q uestioning what they hold to be true.  This means that 

they must be willing to risk being wrong. When we are willing  to accept being wrong then we 

make progress towards correcting existing misconceptions and increasing our knowledge and 

understanding of the  world.  3ÏÌɯÞÖÙËɯɁÑÜËÎÔÌÕÛɂɯÐÚɯÊÌÕÛÙÈÓɯÐÕɯ3.*ȮɯÈÕËɯÚÛÜËÌÕÛÚɯÚÏÖÜÓËɯÉÌɯ

prepared to take the risks involved in making judgments in matters where the evidence does 

not definitively favour one view or another, while at the same time acknowledging the  

provision al nature of these judgments. 

Balanced TOK students are committed to viewing knowledge claims from different  perspectives. They 

are also required to consider a range of areas of knowledge. TOK requires a balance of ability in 

speaking and writing, and a b alance of ability in drawing general conclusions from specific 

examples and in drawing on specific  examples to demonstrate general claims. 

Reflective  

 

3.*ɯÚÛÜËÌÕÛÚɯÓÌÈÙÕɯÛÖɯÙÌÍÓÌÊÛɯÖÕɯÛÏÌɯËÌÎÙÌÌɯÛÖɯÞÏÐÊÏɯÛÏÌÐÙɯÖÞÕɯÈÕËɯÖÛÏÌÙɯ×ÌÖ×ÓÌɀÚ motivations, 

beliefs, thought processes and emotional reactions influence what they know and what they are 

capable of knowing. 
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TOK at a glance 

Knowing about knowing  

TOK is a course about critical thinking and inquiring into the process of knowing, rather than 

about learning  a specific body of knowledge. It is a core element which all Diploma 

Programme students undertake and to which all schools are required to devote at least 100 

hours of class time. TOK and the Diploma Programme subjects should support each other in 

the sense that they reference each other and share some common goals. The TOK course 

examines how we know what we claim to know. It does this by encouraging students  to 

analyse knowledge claims and explore knowledge questions. A knowledge claim is the 

assertion that Ɂ(ɤÞÌɯÒÕÖÞɯ7ɂɯÖÙɯɁ(ɤÞÌɯÒÕÖÞɯÏÖÞɯÛÖɯ8ɂȮɯÖÙɯÈɯÚÛÈÛÌÔÌÕÛɯÈÉÖÜÛɯÒÕÖÞÓÌËÎÌȰɯÈɯ

knowledge question is an open question about knowledge. A distinction between shared 

knowledge and personal knowledge is made  in the TOK guide. This distinction is intended as 

a device to help teachers construct their TOK course and to help students explore the nature of 

knowledge.  

The ways of knowing  

While there are arguably many ways of knowing, the TOK course identifies eight specific 

ways of knowing  (WOKs). They are language, sense perception, emotion, reason, 

imagination, faith, intuition,  and memory . Students must explore a range of ways of 

knowing, and it is suggested that studying four of these  eight in depth would be appropriate.  

The WOKs have two roles in TOK: 

¶ they underli e the methodology of the areas of knowledge 

¶ they provide a basis for personal knowledge.  

Discussion of WOKs will naturally occur in a TOK course when exploring how areas of 

knowledge operate. 

Since they rarely function in isolation, the TOK course should explore how WOKs work, and 

how they work  together, both in the context of different areas of knowledge and in relation to 

the individual knower. This  might be reflected in the way the TOK course is constructed. 

Teachers should consider the possibility of teaching WOKs in combination or as a natural 

result of considering the methods of areas of knowledge, rather than as separate units. 
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The areas of knowledge 

Areas of knowledge are specific branches of knowledge, each of which can be seen to have a 

distinct  nature and different methods of gaining knowledge. TOK distinguishes between eight 

areas of knowledge. They are mathematics, the natural sciences, the human sciences, the arts, 

history, ethics, religious  knowledge systems,  and indigenous knowledge systems . Students 

must explore a range of areas of knowledge, and it is suggested that studying six of these eight 

would be appropriate.  

The knowledge framework  is a device for exploring the areas of knowledge. It identifies the 

key characteristics of each area of knowledge by depicting each area as a complex system of 

five interacting  components. This enables students to effectively compare and contrast 

different areas of knowledge and  allows the possibility of a deeper exploration of the 

relationship between areas of knowledge and ways of knowing.  

Assessment 

There are two assessment tasks in the TOK course: an essay and a presentation. The essay is 

externally  assessed by the IB, and must be on any one of the six prescribed titles issued by the 

IB for each examination session. The maximum word limit for the essay is 1,600 words. 

The presentation can be done individually or in a group, with a maximum group size of three. 

Approximately  10 minutes per presenter should be allowed, up to a maximum of 

approximately 30 min utes per group. Before the presentation each student must complete and 

submit a presentation planning document (TK/PPD) available in the Handbook of procedures 

for the Diploma Programme. The TK/PPD is internally  assessed alongside the presentation 

itself, and the form is used for external moderation.  

The nature of TOK 

The task of TOK is to examine different areas of knowledge and find  out what makes them 

different and what they have in common.  

At the centre of the course is the idea of knowledge questions. These are questions such as: 

¶ what counts as evidence for X? 

¶ what makes a good explanation in subject Y? 

¶ how do we judge which is the best model of Z? 

¶ how can we be sure of W? 

¶ what does theory T mean in the real world?  

¶ how do we know whether it is right to do S? 
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While these questions could seem slightly intimidating in the abstract, they become much 

more accessible when dealt with in specific practical contexts within the TOK course. They 

arise naturally in the subject areas, the extended essay and CAS. The intention is that these 

contexts provide concrete examples of knowledge questions that should promote student 

discussion. 

Discussion forms the backbone of the TOK course. Students are invited to consider knowledge 

questions against the backdrop of their experiences of knowledge in their other Diploma 

Programme subjects but also in relation to the practical experiences offered by CAS and the 

formal research that takes place for the extended essay. The experiences of the student outside 

school also have a role to play in these discussions, although TOK seeks to strike a balance 

between the shared and personal aspects of knowledge. 

Recognizing the discursive aspect of the course, the TOK presentation assesses the ability of 

the student to apply TOK thinking to a real-life situation. The TOK essay gives the opportunity 

to assess more formal argumentation prompted by questions of a more general nature.  

Engaging with sensitive topics  

Studying TOK allows the opportunity for students to engage with exciting, stimulat ing and 

personally  relevant topics and issues. However, it should be noted that often such topics and 

issues can also be sensitive and personally challenging. Teachers should be aware of this and 

provide guidance to students on  how to approach and engage with such topics in a 

responsible manner. 

Knowledge in TOK  

Knowledge can be viewed as the production of one or more human beings. It can be the work 

of a single individual arrived at as a result of a number of factors including the ways of 

knowing. Such individual  knowledge is called personal knowledge  in this guide. But 

knowledge can also be the work of a group of people working together either in concert or, 

more likely, separated by time or geography. Areas of  knowledge such as the arts and ethics 

are of this form. These are examples of shared knowledge . There are socially established 

methods for producing knowledge of this sort, norms for what counts as a fact or  a good 

explanation, concepts and language appropriate to each area and standards of rationality. 

These aspects of areas of knowledge can be organized into a knowledge framework .  

Personal 

Knowledge 

L ƪƴƻǿ ōŜŎŀǳǎŜΧ 

Shared   

Knowledge 

²Ŝ ƪƴƻǿ ōŜŎŀǳǎŜΧ 
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Knowledge claims  

In TOK there are two types of knowledge claims . 

¶ Claims that are made within particular areas of knowledge or by individual knowers 

about the world. It  is the job of TOK to examine the basis for these first-order claims. 

¶ Claims that are made about knowledge. These are the second-order claims made in 

TOK that are justified using the tools of TOK which usually involve an examination of 

the nature of knowle dge. 

Both types of knowledge claims might be found in TOK. The first type will feature in examples 

offered in  the essay and presentation illustrating the manner in which areas of knowledge go 

about the business of producing knowledge. The second type will constitute the core of any 

piece of TOK analysis. 

Knowledge questions 

TOK is primarily concerned with knowledge questions . This phrase is used often in 

describing what is seen in a good TOK presentation or a good TOK essay. An essay or 

presentation that does not identify and treat a knowledge question has missed the point. It also 

occurs in the assessment descriptors that examiners use to mark the essay and that the teacher 

uses to mark the presentation. To put it briefly, the whole point of the  presentation and essay 

tasks is to deal with knowledge questions.  

Knowledge questions are questions about knowledge, and contain the following features.  

¶ Knowledge questions are questions about knowledge. Instead of focusing on specific 

content, they focus on how know ledge is constructed and evaluated. 

¶ Knowledge questions are open in the sense that there are a number of plausible answers 

to them. The questions are contestable. Dealing with open questions is a feature of TOK. 

Many students encountering TOK for the first  time are struck by this apparent 

difference from many of the other classes in their school experience. Many find the lack 

ÖÍɯÈɯÚÐÕÎÓÌɯɁÙÐÎÏÛɂɯÈÕÚÞÌÙɯÚÓÐÎÏÛÓàɯËÐÚÖÙÐÌÕÛÐÕÎȭɯ-ÌÝÌÙÛÏÌÓÌÚÚȮɯÒÕÖÞÓÌËÎÌɯØÜÌÚÛÐÖÕÚɯ

underlie much of the knowledge that we take for g ranted. Much of the disagreement 

and controversy encountered in daily life can be traced back to a knowledge question. 

An understanding of the nature of knowledge questions can allow a deeper 

understanding of these controversies. 
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Assessment outline  

The assessment model in theory of knowledge (TOK) has two components, both of which 

should be completed within the 100 hours designated for the course. 

Both the essay and the presentation are assessed using global impression marking. The essay 

contributes 67% of the final mark and the presentation contributes 33% of the final mark.  

Assessment component  Marks  

available  

 

Part 1 Essay on a prescribed title 

One essay on a title chosen from a list of six titles prescribed by the IB for each 

examination session. The prescribed titles will be issued on the OCC in the September 

prior to submission for the May examination session.  

The maximum length for the essay is 1,600 words. 

All essays are externally assessed by the IB. 

10 marks 

 

Part 2 The presentation  

One presentation to the class by an individual or a group (a maximum of three persons 

in a group). Approximately 10 minutes per student is allowed for the presentation.  

One written presentation planning document (TK/PPD) for each student.  

The teacher must use the assessment descriptors published in this guide to arrive at a 

ÔÈÙÒɯÍÖÙɯÛÏÌɯ×ÙÌÚÌÕÛÈÛÐÖÕɯÉÈÚÌËɯÖÕɯÛÏÌɯÚÛÜËÌÕÛɀÚɯ×ÙÌÚÌÕÛÈÛÐÖÕɯ×ÓÈÕɯȹÖÕɯÛÏÌɯ3*ɤ//#ȺɯÈÕËɯ

his/her observation of the presentation itself. The teacher must record his/her 

observations of the presentation on the TK/PPD. A sample of TK/PPDs is selected and 

moderated by the IB. 

10 marks 
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Part 1: Essay on a prescribed title 

General instructions 

Each student must submit for external assessment an essay on any one of the six titles prescribed by the 

IB for each examination session. 

The titles ask generic questions about knowledge and are cross-disciplinary in nature. They may be 

answered with reference to any part or parts of the TOK course, to specific disciplines, or with 

reference to opinions gained about knowledge both inside and outside the classroom. 

The titles are not meant to be treated only in the abstract, or on the basis of external authorities. In all 

cases, essays should express the conclusions reached by students through a sustained consideration of 

knowledge questions. Claims and counterclaims should be formulated and main ideas should be 

illustrated with varied and effective examples that show the approach consciously taken by the 

ÚÛÜËÌÕÛȭɯ$ÚÚÈàÚɯÚÏÖÜÓËɯËÌÔÖÕÚÛÙÈÛÌɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÈÉÐÓÐÛàɯÛÖɯÓÐÕk knowledge questions to AOKs and 

WOKs. 

The chosen title must be used exactly as given; it must not be altered in any way. Students who modify 

the titles are likely to receive lower scores, since the knowledge questions that are explored in the essay 

must be connected to the titles in their prescribed formulation.  

Ɉ If the title has been modified but it is still clear which prescribed title for the current session it 

refers to, the essay will be marked against that prescribed title. Any lack of relevance in the 

ÚÛÜËÌÕÛɀÚɯÙÌÚ×ÖÕÚÌɯÛÖɯÛÏÌɯ×ÙÌÚÊÙÐÉÌËɯÛÐÛÓÌɯÈÙÐÚÐÕÎɯÍÙÖÔɯÛÏÐÚɯÔÖËÐÍÐÊÈÛÐÖÕɯÞÐÓÓɯÉÌɯÙÌÍÓÌÊÛÌËɯÐÕɯÛÏÌɯ

score awarded. 

Ɉ If it is clear that the title bears no literal resemblance to any title for the current session, the 

essay will be awarded a score of zero, in accordance with the TOK essay assessment instrument. 

The essay must be written in standard 12 font and double spaced. 

Acknowledgments and references 

Students are expected to acknowledge fully and in detail the work, thoughts or ideas of another person 

if incorporated in work submitted for assessment, and to ensure that their own work is never given to 

another student, either in the form of hard copy or by electronic means, knowing that it might be 

submitted for assessment as the work of that other student. 

Students are expected to use a standard style and use it consistently so that credit is given to all sources 

used, including sources that have been paraphrased or summarized. When writing text a student must 

clearly distinguish between their words and those of others by the use of quotation marks (or other 

method such as indentation) followed by an appropriate reference that denotes an entry in the 

ÉÐÉÓÐÖÎÙÈ×ÏàɯÖÙɯÞÖÙÒÚɯÊÐÛÌËȭɯ3ÏÌɯÛÐÛÓÌɯɁÉÐÉÓÐÖÎÙÈ×ÏàɂɯÖÙɯɁÞÖÙÒÚɯÊÐÛÌËɂɯËÌ×ÌÕËÚɯÖÕɯÛÏÌɯÙÌÍÌÙÌÕÊÐÕÎɯÚÛàÓÌɯ

that has been chosen. If an electronic source is cited, the date of access must be indicated. 

Students are not expected to show faultless expertise in referencing, but are expected to demonstrate 

that all sources have been acknowledged. Students must be advised that visual material, text, graphs, 
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images and/or data published in print or in electronic sources that is not their own must also be 

attributed to the source. Again, an appropriate style of referencing/citation must be used.  

Classroom handouts, if they are the original work of a teacher, must be cited in the same way as a book. 

If their contents have been taken from a separate source, that source should be cited. 

Bibliography or works cited  

The TOK essay is not primarily a research paper but it is expected that specific sources will be used and 

these must be acknowledged in a bibliography or works cited list.  

The bibliography or works cited should include only those works (such as books, journals, magazines 

and online sources) used by the student. There needs to be a clear connection between the works listed 

and where they are used in the text. A list of books at the end of the essay is not useful unless reference 

has been made to all of them within the essay. 

As appropriate, the bibliography or works ci ted list should specify:  

Ɉ author(s), title, date and place of publication  

Ɉ the name of the publisher or URL (http://...)  

Ɉ the date when the web page was accessed, adhering to one standard method of listing sources. 

Failure to comply with this requirement will  be viewed as plagiarism and will, therefore, be treated as 

a case of academic misconduct. 

Essay length 

The maximum length of the essay is 1,600 words. Extended notes, extensive footnotes or appendices 

are not appropriate to a TOK essay and may not be read. 

The word count includes:  

Ɉ the main part of the essay 

Ɉ any quotations. 

Ɉ The word count does not include:  

Ɉ any acknowledgments 

Ɉ the references (whether given in footnotes, endnotes or in-text) 

Ɉ any maps, charts, diagrams, annotated illustrations or tables 

Ɉ the bibliography.  

Essays that exceed the word limit will be penalized in the following ways:  

Ɉ examiners are instructed to stop reading after 1,600 words and to base their assessment on just 

the first 1,600 words. 

Ɉ a 1 mark penalty will be applied to the essay. 

Students are required to indicate the number of words when the essay is uploaded during the 

submission process. 
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Assessment of the TOK Essay 

The following diagram shows the question underpinning a global impression judgment of the 

TOK essay. 

This question is to shape the reading and assessing of TOK essays. 

 

 

 

 

 

 

 

 

 

 

 

The judgment about the TOK essay is to be made on the basis of the following two aspects: 

1. Understanding knowledge questions  

This aspect is concerned with the extent to which the essay focuses on knowledge questions 

relevant to the prescribed title, and with the depth and breadth of the understanding 

demonstrated in the essay. 

Knowledge questions addressed in the essay should be shown to have a direct connection to 

the chosen prescribed title, or to be important in relation to it.  

Depth of understanding is often indicated by drawing distinctions within WOKs and AOKs, 

or by connecting several facets of knowledge questions to these. 

Breadth of understanding is often indicated by making comparisons  between WOKs and 

AOKs. Since not all prescribed titles lend themselves to an extensive treatment of an equal 

range of AOKs or WOKs, this  element in the descriptors should be applied with concern for 

the particularity of the title.  

Does the student present an appropriate and cogent analysis 

of knowledge questions in discussing the title? 

Has the student: 

ɈɯÜÕËÌÙÚÛÖÖËɯÛÏÌɯ×ÙÖ×ÖÚÐÛÐÖÕȳ 

ɈɯÜÕËÌÙÚÛÖÖËɯÛÏÌɯÒÕÖÞÓÌËÎÌɯØÜÌÚÛÐÖÕÚɯÛÏÈÛɯÈÙÌɯÌß×ÓÐÊÐÛɯÈÕËɯ

implicit in the title, and/or linked the proposition to 

knowledge questions? 

ɈɯËÌÝÌÓÖ×ÌËɯÈɯÊÖÔ×ÙÌÏÌÕÚÐÝÌɯÈÕËɯÊÖÎÌÕÛɯ×ÖÐÕÛɯÖÍɯÝÐÌÞɯ

about the topic and appropriate knowledge questions?  
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Relevant questions to be considered include the following.  

Ɉ Does the essay demonstrate understanding of knowledge questions that are relevant to 

the prescribed title? 

Ɉ Does the essay demonstrate an awareness of the connections between knowledge 

questions, AOKs and WOKs? 

Ɉ Does the student show an awareness of his or her own perspective as a knower in 

relation to other perspectives, such as those that may arise, for example, from academic 

and philosophical traditions, culture or position in society (gender, age, and so on)?  

2. Quality of analysis of knowledge questions 

This aspect is concerned only with knowledge questions that are relevant to the prescribed 

title.  

Relevant questions to be considered include the following.  

Ɉ What is the quality of the inquiry into knowledge questions?  

Ɉ Are the main points in the essay justified? 

Ɉ Are the arguments coherent and compelling? 

Ɉ Have counterclaims been considered? 

Ɉ  ÙÌɯÛÏÌɯÐÔ×ÓÐÊÈÛÐÖÕÚɯÈÕËɯÜÕËÌÙÓàÐÕÎɯÈÚÚÜÔ×ÛÐÖÕÚɯÖÍɯÛÏÌɯÌÚÚÈàɀÚɯÈÙÎÜÔÌÕÛɯÐËÌÕÛÐÍÐÌËȳ 

Ɉ Are the arguments effectively evaluated? 

Analysis of a knowledge question that is not relevant to the prescribed title will not be 

assessed. 

 

 

Note: The TOK essay is not an assessment of first or second language literacy. Students should have 

properly edited their work, but whether they have done so is not in itself a matter for assessment.  

While the two are usual ly highly correlated, assessors will be wary of taking linguistic fluency for  

substantive understanding and analysis of knowledge questions. A fluent and stylish rendition of  

different knowledge questions does not in itself amount to analysis or argument. Discussion of 

knowledge questions must be clearly related and appropriately linked to a set title. Equally, an 

essay written with minor mechanical and grammatical errors can still be an excellent essay and 

examiners will not take these errors into consider ation when marking the essay. It is only when 

these errors become major and impede the comprehension of the essay that they will be taken into 

account. 
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TOK essay assessment instrument  
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Part 2: The presentation 

General instructions 

Students must make one or more individual and/or small group presentations to the  class during the 

course. Presentations must be delivered in a language accessible to all members of the class (if the 

school has been notified to submit presentation recordings, those presentations must be given in the 

language for which the students have been, or will be, registered). 

The maximum group size is three. If a student makes more than one presentation, the teacher should 

choose the best one (or the best group presentation in which the student participated) for the purposes 

of assessment. Students are not permitted to offer presentations on the same specific subject matter 

more than once. This refers to either the same knowledge question, or the same real-life situation. It is 

advised that the presentation should take place towards the end of the course, as otherwise students 

may not have had the chance to develop skills such as formulating knowledge questions which are key 

to this task. 

The TOK presentation requires students to identify and explore a knowledge question raised by a 

substantive real-life situation that is of interest to them. The selected real-life situation may arise from a 

local domain of personal, school, or community relevance, or from a wider one of national, 

international or global scope. Whatever situation is chosen, it must lend itself naturally to a question 

about knowledge.  
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The student is required to extract and explore a knowledge question from a substantive real -life 

situation. For this reason, it is wise that students avoid real-life situations that need a great deal of 

explanation from outside sources before the extracted knowledge question can be understood in 

context. 

The diagram indicates that a successful presentation will have several dimensions. 

Ɉ 3ÏÌɯÛÞÖɯÓÌÝÌÓÚɯÐÕɯÛÏÌɯËÐÈÎÙÈÔɯÙÌ×ÙÌÚÌÕÛɯÛÏÌɯÚÛÜËÌÕÛÚɀɯÌß×ÌÙÐÌÕÊÌÚɯÐÕ the TOK course (lower 

level) and in the world beyond it (upper level). The connections between the levels demonstrate 

the relevance of TOK to life beyond the TOK classroom. 

Ɉ  ÛɯÛÏÌɯɁÙÌÈÓ-ÞÖÙÓËɂɯÓÌÝÌÓȮɯÛÏÌÙÌɯÐÚɯÛÏÌɯÙÌÈÓ-life situation from which a knowledge  question must 

be extracted. 

Ɉ 3ÏÐÚɯÒÕÖÞÓÌËÎÌɯØÜÌÚÛÐÖÕȮɯÙÌÚÐËÐÕÎɯÐÕɯÛÏÌɯɁ3.*ɯÞÖÙÓËɂȮɯÔÜÚÛɯÉÌɯËÌÝÌÓÖ×ÌËɯÜÚÐÕÎɯÐËÌÈÚɯÈÕËɯ

concepts from the TOK course, and in this progression it is likely that other related knowledge 

questions will be identified and will play a part in taking the argument forward.  

Ɉ The product of this reflection can be applied back (during and/or after the development) to the 

ÙÌÈÓɯÓÐÍÌɯÚÐÛÜÈÛÐÖÕɯÈÛɯÛÏÌɯɁÙÌÈÓ-ÞÖÙÓËɂɯÓÌÝÌÓȭ 

Ɉ In addition, the presentation should ideally aim to show how the process o f application extends 

beyond the original situation to other real -life situations, thus demonstrating why the 

presentation is important and relevant in a wider sense.  

Presentations may take many forms, such as lectures, interviews or debates. Students may use 

multimedia, costumes, or props to support their presentations. However, under no circumstances 

should the presentation be simply an essay read aloud to the class. While pre-recorded inserts within a 

presentation are permissible, the presentation itself must be a live experience and not a recording of the 

presentation. 

If students incorporate the thoughts and ideas of others into the presentation, this must be 

acknowledged. Before the presentation, the individual or group must give the teacher a copy of the 

presentation planning document. This is part of the assessment procedure (see below). The document is 

not to be handed out to the audience. 

Presentation duration  

Approximately 10 minutes per presenter should be allowed, up to a maximum of approximately  30 

minutes per group. Presentations should be scheduled to allow time for class discussion afterwards. 

Interaction and audience participation are allowed during the presentation, not just in follow -up 

discussion, but there must be an identifiable substantial input from the presenter(s) that is assessable. 

Presentation planning document (TK/PPD)  

Each student must complete and submit a presentation planning and marking document (TK/PPD).  

The procedure is as follows. 

Ɉ The student will complete the student sections of the TK/PPD form. 
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Ɉ The student will provide a hard copy to the teacher for reference during the presentation.  

Ɉ The student will subsequently give the presentation.  

Ɉ 3ÏÌɯÛÌÈÊÏÌÙɯÞÐÓÓɯÈÜÛÏÌÕÛÐÊÈÛÌɯÌÈÊÏɯÚÛÜËÌÕÛɀÚɯÍÖÙÔɯÈÕËɯÈËËɯÊÖÔÔÌÕÛÚɯÖÕɯÛÏÌɯ×ÙÌÚÌÕÛÈÛÐÖÕȭ 

The section to be completed by the student requires responses to the following. 

Describe your real-life situation.  

State your central knowledge question. 

Explain the connection between your real-life situation and your knowledge question.  

Outline how you intend to develop your presentation, with respect to perspectives, subsidiary  

knowledge questions and arguments. 

Show how your conclusions have significance for your real -life situation and beyond.  

This should be presented in skeleton or bullet point form,  typed in standard 12 font and not exceed 500 

words. It is acceptable to include diagrams, as long as they are clearly related to the text. It is not 

permitted to exceed the two sides of the TK/PPD form. 

Participants in a group presentation must be given t he same marks. In a group presentation, not every 

ÚÛÜËÌÕÛɯÕÌÌËɯÚ×ÌÈÒɯÍÖÙɯÛÏÌɯÚÈÔÌɯÈÔÖÜÕÛɯÖÍɯÛÐÔÌȮɯÉÜÛɯÐÛɯÐÚɯÛÏÌɯ×ÙÌÚÌÕÛÌÙÚɀɯÙÌÚ×ÖÕÚÐÉÐÓÐÛàɯÛÖɯÌÕÚÜÙÌɯÛÏÈÛɯ

all  members of the group participate actively and make comparable contributions.  

Assessment of the TOK  Presentation  

The following diagram shows the question underpinning a global impression judgment of the 

TOK presentation. 

 

 

 

 

 

 

 

 

 

 

 

Do(es) the presenter(s) succeed in showing how TOK 

concepts can have practical application? 

Has the student: 

ɈɯËÌÚÊÙÐÉÌËɯÊÓÌÈÙÓàɯÛÏÌɯÙÌÈÓ-life situation that forms the  

launching point for the presentation?  

ɈɯÌßÛÙÈÊÛÌËɯÈÕËɯÊÓÌÈÙÓàɯÍÖÙÔÜÓÈÛÌËɯÈɯÚÐÕÎÓÌɯÒÕÖÞÓÌËÎÌ 

question from the real-life situation?  

ɈɯÐËÌÕÛÐÍÐÌËɯÈÕËɯÌß×ÓÖÙÌËɯÝÈÙÐÖÜÚɯ×ÌÙÚ×ÌÊÛÐÝÌÚɯÐÕɯÙÌÓÈÛÐÖÕ to 

the knowledge question, and deployed examples and 

arguments in the service of this exploration? 

ɈɯÙÌÓÈÛÌËɯÛÏÌɯÍÐÕËÐÕÎÚɯÖÍɯÈÕËɯÐÕÚÐÎÏÛÚɯÍÙÖÔɯÛÏÌɯÈÕÈÓàÚÐÚɯÉÈÊÒɯ

to the chosen real-life situati on and showed how they might 

be relevant to other real-life situ ations? 
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TOK presentation assessment instrument  
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Personal & Professional Skills          

(for Career Candidates)  
 
 
 

 

 

 

 

 
 

 

 

ɁI found power in accepting the truth of who I am. It may not be a truth that 

others can accept, but I cannot live any other way. How would it be to live a l ie 

ÌÝÌÙàɯÔÐÕÜÛÌɯÖÍɯàÖÜÙɯÓÐÍÌȭɂɯɮɯ ÓÐÚÖÕɯ&ÖÖËÔÈÕɯ 

Ɂ#ÐÝÌÙÚÐÛàɯÐÚɯÈÕɯÈÚ×ÌÊÛɯÖÍɯÏÜÔÈÕɯÌßÐÚÛÌÕÊÌɯÛÏÈÛɯÊÈÕÕÖÛɯÉÌɯÌÙÈËÐÊÈÛÌËɯÉàɯÛÌÙÙÖÙÐÚÔɯ

or war or self -consuming hatred. It can only be conquered by recognizing and 

ÊÓÈÐÔÐÕÎɯÛÏÌɯÞÌÈÓÛÏɯÖÍɯÝÈÓÜÌÚɯÐÛɯÙÌ×ÙÌÚÌÕÛÚɯÍÖÙɯÈÓÓȭɂɯɮɯ ÉÌÙÑÏÈÕÐɯ 

Ɂ(ɯÒÕÖÞɯÖÍɯÕo single formula for success.  But over the years I have observed that 

some attributes of leadership are universal and are often about finding ways of 

encouraging people to combine their efforts, their talents, their insights, their 

enthusiasm and their inÚ×ÐÙÈÛÐÖÕɯÛÖɯÞÖÙÒɯÛÖÎÌÛÏÌÙȭɂ ɮɯQueen Elizabeth II   
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Nature of personal and professional skills  

The personal and professional skills course (PPS) is a compulsory component of the Career-

related Programme (CP) core. 

Personal and professional skills is designed for students to develop attitudes, skills and 

strategies to be applied to personal and professional situations and contexts now and in the 

future. In this course the emphasis is on skills development for the workplace, as these are 

transferable and can be applied in a range of situations. 

Other qualities the course should encourage include: 

Ɉ responsibility  

Ɉ perseverance 

Ɉ resilience 

Ɉ self-esteem 

Ɉ academic honesty. 

Based on the aims, learning outcomes and five themes presented in this guide, each school 

designs and develops its own unique p ersonal and professional skills course that enables its 

particular students to make  links to their career-related studies. 

This guide suggests topics, subtopics, discussion questions and related activities, but the 

teacher is free to introduce others. HoweÝÌÙȮɯÛÏÌɯÍÐÝÌɯÛÏÌÔÌÚɯÔÜÚÛɯÙÌÔÈÐÕɯÛÏÌɯÊÖÜÙÚÌɀÚɯÍÖÊÈÓɯ

points. 

The school is responsible for assessing the progress of its students in relation to the specified 

learning  outcomes. 

Five central themes 

There are five themes in personal and professional skills: 

1. Personal development. 

2. Intercultural understanding.  

3. Effective communication.  

4. Thinking processes. 

5. Applied ethics.  
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Learning outcomes 

These learning outcomes articulate what a CP student is able to do at some point during his or 

her personal and professional skills course. Through meaningful and purposeful engagement 

with all elements of the  course, students develop the necessary skills, attributes and 

understandings to achieve the five learning  outcomes. The focus on learning outcomes 

emphasizes that it is the quality of the course and its contribution  ÛÖɯÛÏÌɯÚÛÜËÌÕÛɀÚɯ

development that is of most importance.  

By the end of the course, students will be able to: 

LO 1  

 

identify their own strengths and develop areas for growth  

LO 2  

 

demonstrate the ability to apply thinking processes to personal and professional 

situations 

LO 3 recognize and be able to articulate the value of cultural understanding and 

appreciation  

for diversity  

LO 4 demonstrate the skills and recognize the benefits of communicating effectively and 

working collaboratively  

LO 5 recognize and consider the ethics of choices and actions. 

 

Evidencing the outcomes 

Some of these learning outcomes may be demonstrated many times in a variety of activities, 

and others occasionallyɭbut there must be some evidence of every outcome. It is up to the 

school to decide how the students will achieve the outcomes and what evidence is required for 

each. 

The IB does not require evidence of achievement of the five learning outcomes at the end of a 

ÚÛÜËÌÕÛɀÚ personal and professional skills course; the school is responsible for ensuring that 

these outcomes have been accomplished. 

Assessment 

3ÏÌɯÚÊÏÖÖÓɯÐÚɯÙÌÚ×ÖÕÚÐÉÓÌɯÍÖÙɯÚÌÛÛÐÕÎɯÛÏÌɯÞÐËÌÙɯÙÌØÜÐÙÌÔÌÕÛÚɯÍÖÙɯÚÛÜËÌÕÛÚɀɯÈÊÏÐÌÝÌÔÌÕÛɯÞÐÛÏÐÕɯ

personal and professional skills.  
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Overview of personal and professional skills  

Personal and professional skills in the CP 

The personal and professional skills course should be linked to the three other components in 

the CP core. It can directly assist students in formulating and completi ng the reflective project 

as well as developing the ÚÒÐÓÓÚɯÛÖɯÚÜ××ÖÙÛɯÚÛÜËÌÕÛÚɀɯÈÊÛÐÝÐÛÐÌÚɯÈÕËɯÌß×ÌÙÐÌÕÊÌÚɯÐÕɯÛÏÌɯ"/ɯÊÖÙÌȭ 

Personal and professional skills should also develop further the attributes exemplified in the 

IB learner profile. Other attributes t hat should be encouraged by the course include 

responsibility, perseverance, resilience, self-esteem and academic honesty. 

Requirements 

All CP students are required to complete the personal and professional skills core component 

as a timetabled course. 

The provision of personal and professional skills is expected to run concurrently with the other 

elements of the CP core. 

The career-related context 

The personal and professional skills course emphasises skills for the workplace, as they are 

transferable and can be applied in a range of situations. 

Each school should tailor its course to its particular students so that they can make links to 

their career-related studies. Where possible, personal and professional skills teachers should 

work with the career -related studies teachers to establish links and content to support 

integrated learning.  

Students can be asked to identify resourcesɭcompanies, organizations and exemplary 

individuals ɭwho can contribute to the course. 

The international dimension  

Personal and professional skills add to the international dimension of the CP. While exploring 

the theme of intercultural understanding, students become aware of the similarities and 

differences between their own cultures and those of others. Students can investigate and 

reflect on cultural values and behaviours, leading  to a greater understanding and respect for 

other peoples and the way in which they lead their lives.  

.ÛÏÌÙɯÛÏÌÔÌÚɯÞÐÛÏÐÕɯ×ÌÙÚÖÕÈÓɯÈÕËɯ×ÙÖÍÌÚÚÐÖÕÈÓɯÚÒÐÓÓÚɯÊÈÕɯÈÓÚÖɯÈÚÚÐÚÛɯÐÕɯËÌÝÌÓÖ×ÐÕÎɯÚÛÜËÌÕÛÚɀ 

internatioÕÈÓɪÔÐÕËÌËÕÌÚÚȭɯ3ÌÈÊÏÌÙÚɯÈÙÌɯÌÕÊÖÜÙÈÎÌËɯÛÖɯÌß×ÓÖÙÌɯÈÚ×ÌÊÛÚɯÖÍɯÐÕÛÌÙÕÈÛÐÖÕÈÓ-

mindedness when designing the course. 
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The five themes  

Personal development 

Professional success requires a commitment to growth, improvement and personal reflection. 

An IB education is holistic in natureɭit is concerned with the whole person.  

Ɉ 3ÏÐÚɯÛÏÌÔÌɯÈËËÙÌÚÚÌÚɯÛÏÌɯËÌÝÌÓÖ×ÔÌÕÛɯÖÍɯÚÛÜËÌÕÛÚɀɯÊÖÕÍÐËÌÕÊÌȮɯÐÕËÌ×ÌÕËÌÕÊÌȮɯ

interpersonal skills  and resilience in a variety of personal and professional situations 

and contexts. 

Intercultural understanding  

3ÏÌɯÌß×ÓÖÙÈÛÐÖÕɯÖÍɯÊÜÓÛÜÙÌÚɯÈÕËɯÊÜÓÛÜÙÈÓɯ×ÌÙÚ×ÌÊÛÐÝÌÚȮɯÐÕÊÓÜËÐÕÎɯÖÕÌɀÚɯÖÞÕȮɯÌÕÈÉÓÌÚɯÚÛÜËÌÕÛÚɯÛÖɯ

be effective in diverse settings. An IB education values an understanding of human 

commonality and interconnection.  

Ɉ This theme emphasizes the importance of cultural identity, diversity and engagement in 

a range of personal and professional situations and contexts. 

Effective communication  

A dynamic, interconnected and complex world requires students to be capable 

communicators. In the IB learner prof ile, students strive to be confident and creative 

communicators, and to work effectively in  collaboration with others.  

Ɉ 3ÏÐÚɯÛÏÌÔÌɯÌß×ÓÖÙÌÚɯÈɯÝÈÙÐÌÛàɯÖÍɯÚÒÐÓÓÚɯÈÕËɯÓÐÛÌÙÈÊÐÌÚɯÛÖɯÉÙÖÈËÌÕɯÚÛÜËÌÕÛÚɀɯÊÈ×ÈÉÐÓÐÛÐÌÚɯÈÚɯ

communicators in personal and professional situations and contexts. 

Thinking processes 

It is essential that students develop and utilize thinking skills for current and future success. In 

the IB learner profile, students strive to use critical and creative thinking skills to analyse 

complex problems and take responsible action. 

Ɉ This theme provides the opportunity for students to explore and apply a variety of 

thinking processes to a range of personal and professional situations and contexts. 
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Applied ethics  

Through applied ethics, students explore v alues and attitudes applicable to real-world 

ÚÐÛÜÈÛÐÖÕÚȭɯ3ÏÌɯ(!ɀÚ commitment to principled action requires students to take responsibility 

for their actions and consequences and act with integrity and honesty.  

Ɉ 3ÏÐÚɯÛÏÌÔÌɯÌßÛÌÕËÚɯÚÛÜËÌÕÛÚɀɯÜÕËÌÙÚÛÈÕËÐÕÎɯÖÍɯthe use of ethics within a range of 

personal and professional situations and contexts. 

The five themes must be focal points in the school-designed personal and professional skills 

course. The five themes do not need to be taught separately and the development of activities 

utilizing more than one  theme is encouraged. 

The provided topics and subtopics are suggestions only; other topics and subtopics introduced 

by the teacher may be incorporated into the course.  

Current events and issues should be utilized to provide relevance for students. 
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Outline of topics and subtopics  

This section suggests topics and subtopics for students to explore in relation to the five themes. 

There are three topics per theme, which are then each divided into three subtopics. 
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CAS (Service Learning)  
 
 
 

  

 

 

 

 
 

 

 

 

 

 

 

ñWHATEVER YOU DO WILL NOT BE ENOUGH, BUT IT MATTERS 

ENORMOUSLY THAT YOU DO ITò ï GANDHI 
 

Learning Outcomes Achieved 

(V) 

Advisor 

Initials  

Identify own strengths and develop areas of growth   

Demonstrate that challenges have been undertaken, developing new 
skills in the process 

  

Demonstrate how to initiate and plan a CAS experience   

Show commitment to and perseverance in CAS experiences   

Demonstrate the skills and recognize the benefits of working 
collaboratively 

  

Demonstrate engagement with issues of global significance   

Recognize and consider the ethics of choices and actions   
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INSPIRATION for CAS STUDENTSé 
 

Leisure is the time of doing something useful.  
 

   Proverb 
 
 

Courage is resistance to fear, mastery of fear, not absence of fear. 

 

    Mark Twain 

 
 

Nothing will ever be attempted if all possible objections must be first overcome.  
 

      Samuel Johnson 
 
 

The great hope of society is individual character. 

 

    William Ellery Channing 

 
We make a living by what we get, 

But we make a life by what we give. 

 

Winston Churchill 

 

It is not what you have done but what you have learnt by doing it.  

         Unknown  

 

I am only one,  

    But still I am one.  

        I cannot do everything,  

            But still I can  do something. 

                I will not refuse to do something I can do.  

       

       Helen Keller  
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CAS for the DIPLOMA and CAREER -RELATED 
Candidates  

 
Successful completion of CAS is a requirement for all IBDP and IBCP Candidates.  
Students must reflect on their CAS experiences and provide evidence in their CAS 
portfolios of achieving the seven learning outcomes. 
 
The CAS program formally begins at the start of the Diploma and Career-related 
Programmes and continues regularly, on a weekly basis, for at LEAST 18 months 
with a reasonable balance between creativity, activity, and service. 
 
 

CAS TIME TABLE  
 
Grade 11  
You will be expected to participate in CAS experiences beginning no later than 
August 31st of Grade 11 on a weekly basis.  Your CAS experiences must be 
balanced over the three strands of CAS, and for IBCP candidates, service must 
relate to your Career Pathway.   
 
All CAS students are expected to maintain and complete a CAS portfolio as 
evidence of their engagement with CAS.  The CAS portfolio is a collection of 
evidence that showcases CAS experiences and for student reflections.  This 
should be started during Grade 11. 
 
Grade 12  
You will continue working on CAS experiences through at least February 28th of 
Grade 12 on a weekly basis.  Students must undertake a CAS project of at least 
one monthôs duration.  This can be started/completed during Grade 11 or Grade 
12.  All final paper work and portfolio for CAS will be due the first week of March 
of Grade 12.   
 
All CAS students must present their portfolio and a summary of their CAS 
experiences in a CAPSTONE presentation in March/April of Grade 12. 
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CAS Strands  
 

CAS stands for Creativity, Activity, and Service.  It is a fundamental part of the IB 
Diploma and IB Career-related Programmes.  The CAS requirement takes 
seriously the importance of life outside the world of scholarship, providing a 
counterbalance to the academic self-absorption some students may feel within a 
demanding school curriculum.  Participation in CAS encourages students to share 
their energies and special talents while developing awareness, concern and the 
ability to work cooperatively with others.  The most meaningful CAS experience 
comes from spending time with others to build relationships and develop the self -
worth of both the  server and the served. 
 

 
All proposed CAS experiences need to meet the four criteria stated above.  
 

The three strands may be defined as follows: 
 

Creativity  
Creativity is exploring and extending ideas leading to an original or interpretive 
product of performance.   
 
Activity  
Activity is physical exertion contributing to a healthy lifestyle.  
 
Service  
Service is collaborative and reciprocal engagement with the community in 
response to an authentic need. 
 
 

 
 

CAS IS EXPERIENTIAL LEARNING, INVOLVING STUDENTS IN NEW ROLES WITH SET GOALS 

AND ONGOING REFLECTION.  

CAS SHOULD INVOLVE: 

1) REAL, PURPOSEFUL EXPERIENCES, WITH SIGNIFICANT OUTCOMES 
2) PERSONAL CHALLENGE 
3) THOUGHTFUL CONSIDERATION 
4) REFLECTION ON OUTCOMES AND PERSONAL LEARNING 
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CAS EXPERIENCES  
 

A CAS experience is a specific event in which the student engages with one or 
more of the three CAS strands. 

 
CAS experience can be a single event or may be an extended series of events. 
 
A CAS project is a collaborative series of sequential CAS experiences lasting at 
least one month. 
 

 
 
A CAS experience must:  

¶ fit within one or more of the CAS strands 

¶ be based on personal interest, skill, talent, or opportunity for growth  

¶ provide opportunities to develop the attributes of the IB learner profile  

¶ not be used or included in the studentôs Diploma course requirements 
 
Consider the following questions: 

¶ Will the experience be enjoyable? 

¶ Does the experience allow for development of personal interests, skills, 
and/or talent?  

¶ What might be the possible consequences of your CAS experience for you, 
others, and the environment? 

¶ Which CAS learning outcomes may be addressed? 
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CAS Stages  

 
 

The five CAS stages are as follows: 
1. Investigation: Students identify their interests, skills, and talents to be used in 

considering opportunities for CAS experiences, as well as areas for personal growth and 
development.  Students investigate what they want to do and determine the purpose for 
their CAS experiences.  In the case of service, students identify a need they want to 
address. 

2. Preparation:  Students clarify roles and responsibilities, develop a plan of actions to be 
taken, identify specified resources and timelines, and acquire any skills as needed to 
engage in the CAS experience. 

3. Action: Students implement their idea or plan.  This often requires decision -making 
and problem-solving.  Students may work individually, with partners, or in a group.  

4. Reflection:  Students describe what happened, express feelings, generate ideas, and 
raise questions.  Reflection can occur at any time during CAS to further understanding, 
to assist with revising plans, to learn from the experience, and to make explicit 
connections between their growth, accomplishments, and the learning outcomes from 
personal awareness.  Reflection may lead to new action. 

5. Demonstration: Students make explicit what and how they learned and what they 
have accomplished, for example, by sharing their CAS experience through their CAS 
portfolio or with others.  Through demonstration and communication, students solidify 
their understanding and evoke response from others. 
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WHAT IS NOT CAS?  
 

¶ An activity for which a student is personally rewarded either financially or with some 
other benefit.  

¶ An activity where there is no leader or responsible adult on site to evaluate and confirm 
student performance. 

¶ All forms of du ty within the family.  

¶ A passive pursuit, such as a visit to a museum, theater, art exhibition, concert or sports 
event unless it clearly inspires work in a related activity in which the student is already 
engaged. 

¶ Work in an assisted living or childrenôs home when the student has no idea how the home 
operates, has no contact at all with the residence, and actually does no service for other 
people. 

¶ Simple, tedious, and repetitive work.  

¶ Fund raising with no clearly defined end in sight.  

¶ Work experience that only benefits the student. 

 
SUGGESTIONS FOR CAS EXPERIENCES  

 
This list is just a sample and is not a comprehensive list of experiences.  
 
On Campus  
× Offering an after-school activity 
× Organizing the Talent Show or similar activity as a fund-raising  activity  
× Peer Counseling 
× Raising awareness of global issues by leading a specific club or activity 
× Helping out during school events 
× Assisting the CAS coordinator to publicize events and activities 
× Organizing an ecological activity: paper recycling, plastic bottle recycling 
× Assisting with on-campus beautification projects 
× Participating in on campus extra -curricular activities, such as sports and clubs 
× Organizing a food or clothing drive for the local community  

 
Off Campus  
× Assisting with Brownie Scouts or Cub Scouts 
× Offering activities to daycares or elementary schools 
× Reading stories and playing games with young children in the hospital or at Ronald 

McDonald house 
× Working with handicapped children  
× Visiting the elderly  
× Cleaning up the RiverWalk 
× Being a Big Brother/Sister to a child 
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CAS PROCEDURES  
 

1. Write your plan of experiences for the year no later than September 1st. 
Your advisor and the CAS Coordinator will check for this plan during your 
yearly meetings.  This will be revisited regularly.  

 
2. Keep a journal/log of your activities.  Whether you are doing a single CAS 

experience, a series of CAS experiences, or CAS Collaborative Project, you 
should keep a journal and log your hours. This should all be kept in your 
ongoing portfolio.  This will help you write final overa ll CAS 
reflection at the end of your Capstone Presentation.  

 
3. Complete at least one reflection for every CAS experience.  This reflection 

may be in a variety of forms, but should be clearly reflective.  The nature 
and duration of the experience should dictate how often you reflect.  You 
should also want to include artifacts and evidence of your experiences in 
the form of pictures or samples of work. 

 
4. Have your supervisor complete the Supervisorôs Evaluation Form for 

his/her comments and signature  for every CAS experience.  Include this 
form in your portfolio with your reflections.  

 
5. You must create a portfolio, the use of a three-ring binder to organize your 

information is suggested. 
 

 
 

 
All forms are available on the Hardaway Website, 

http://sites.muscogee.k12.ga.us/hardaway/ .   

It is your responsibility to find, select and organize YOUR CAS 

experiences during your 18 months as an IB Diploma and Career-

related Candidate. 

 Do not rely on anyone else to make it happen for you! 

http://sites.muscogee.k12.ga.us/hardaway/
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CAS EVALUATION  
 

 

Your supervisors, your advisors, and your CAS coordinator will base their evaluation on the 
Seven Learning Outcomes . All seven must be recorded for completion of the program.  
Some outcomes may be demonstrated many times in a variety of experiences, but completion 
requires only that there is some evidence for each outcome. 
 
 

Seven Learning Outcomes  
 
LO1: Identify own strengths and develop areas for growth: Students are able to see 
themselves as individuals with various abilities and skills, of which some are more developed 
than others. 
 
LO2: Demonstrate that challenges have been undertaken, developing new skills in 
the process:   A new challenge may be an unfamiliar experience or an extension of an existing 
one.  The newly acquired or developed skills may be shown through experiences that the 
student has not previously undertaken for through increased expertise in and established area. 
 
LO3: Demonstrate how to ini tiate and plan a CAS experience : Students can articulate 
the stages from conceiving an idea to executing a plan for a CAS experience or series of CAS 
experiences.  This may be accomplished in collaboration with other participants.  Students my 
show their knowledge and awareness by building on a previous experience, or by launching a 
new idea or process.  
 
LO4: Show commitment to and perseverance in CAS experiences: Students 
demonstrate regular involvement and active engagement in CAS. 
 
LO5: Demonstrate the skills and recognize the benefits of working 
collaboratively: Students are able to identify, demonstrate, and critically discuss he benefits 
and challenges of collaboration gained through CAS experiences. 
 
LO6: Demonstrate engagement with issues of global significance: Students are able 
to identify and demonstrate their understanding of global issues, make responsible decisions, 
and take appropriate action in response to the issue either locally, nationally, or 
internationally.  
 
LO7: Recognize and consider the ethics of choices and actions: Students show 
awareness of the consequences of choices and actions in planning and carrying out CAS 
experiences. 
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CAS Reflections  
 

Recording and Reporting  
Reflections do not have to be in the form of writing. They can be public or private, 
individual or shared, and/or objective or subjective. Reflection can appear in 
countless forms.  Documentation of activities can include: 

¶ Weblogs 

¶ Song 

¶ Poem 

¶ Illustrated displays and videos 

¶ Presentation with a real, meaningful audience 
 

Reflection Questions  
Students should reflect on the following questions when evaluating their 
experiences.  

¶ What did I do? 
Á Why did I make this particular choice?  
Á How did this experience reflect my personal ideas and values? 
Á In what ways am I being challenged to think differently about myself and 

others? 

¶ How did I feel? 
Á How did I fell about the challenges? 
Á What happened that promoted particular feelings?  
Á What choices might have resulted in different feelings and outcomes? 

 

Required Interviews with CAS Adv isors  
There will be three interviews with CAS advisor. Informal meetings can be 
arranged, but the following meetings must be documented. 

¶ Two in Junior Year 

¶ Two in Senior Year  



 

40 
 

Benjamin H. Hardaway High School  
International Baccalaureate Programme (1351) 

Class of 2022 : CAS AGREEMENT  

The current status of all junior IB students is that of ANTICIPATED CANIDATE.  In order to qualify to 
register for senior year IB exams and the status of DIPLOMA or CAREER -RELATED 
CANDIDIATE, the anticipated candidate must succe ssfully complete all the tasks in the timeline 
listed below.  

The Creativity, Activity, and Service  Portfolio (CAS) is a requirement for all Diploma and 
Career -related candidates.  Students who do not submit a CAS Portfolio  in accordance with the 
guidelines  set by the International Baccalaureate Organization (IBO) and in accordance with 
the timeline set by the Hardaway High School International Baccalaureate Programme will not 
qualify to earn the IB Diploma or Career -Related Certificate regardless of scores on IB exams.  

Students should make every effort to produce quality work without overstressing themselves which can be 
accomplished with prior planning and not procrastinating.  Students must demonstrate that they have met all 
seven Learning Outcomes and achieved a relative balance between all three strands (C, A, and S) in a 
CAPSTONE presentation in March/April of their senior year in order to be eligible for the IB Diploma or 
Career-related Certificate.   

 

THIS TIMELINE IS SUBJECT TO CHANGE WITH ADVANCE NOT ICE.  

IB CREATIVITY, ACTIVITY & SERVICE  TIMELINE  

Due Date Task/Event  
August 2020 Specific guidelines for CAS experiences will be introduced in TOK /PPS.   

August 28, 2020 CAS Yearly Plan and CAS Advisor Agreement Due .  Submit your CAS yearly plan and CAS 
Advisor Agreement to your TOK/PPS Teacher in class. 

Aug 31, 2020 CAS Experiences Begin.   At this point students should be engaged WEEKLY (including times 
when not in school ï winter break, spring break, summer break, etc.) in some kind of CAS 
experience(s) and begin the documentation process (monthly calendars, log sheets, reflections, 
artifacts, and supervisor forms ï all explained in TOK/PPS).  ***Career -related students must 
engage in service activities related to their career pathway and would also benefit from doing so for 
creativity and activity if possible.  

October 2020 Specific guidelines for the CAS Project will be introduced in TOK /PPS.  Please remember that the 
CAS Project MUST last AT LEAST ONE MONTH and MUST include the IPARD process (explained 
in TOK/PPS). 

November 2, 
2020  

CAS Portfolio Check #1.   Submit your CAS Portfolio to your TOK/PPS teacher so they can check 
your overall progress as indicated on the checklist you have been given.  All of your documentation 
should be up to date. 

Nov-Dec 2020  Mandatory  meeting with your CAS Advisor (your advisement teacher).  You are responsible for 
scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your 
yearly plan and revise if necessary.  At this meeting, you should use the CAS Advisor Meeting form 
to reflect and document that you met and what you discussed. 

December 18, 
2020  

CAS Advisor Meeting Form Due.   Submit your CAS Advisor Meeting Form signed and filled 
out to your TOK/PPS Teacher.     

January ï March 
2021 

Continue WEEKLY involvement, documentation, and reflection.  Your TOK/PPS teacher will have 
specific assignments for you to complete regarding CAS during this timeframe. 

March 16, 2021 CAS Project Planning Form DUE.  If you have not already done so, this is  the last 
opportunity you have to submit a CAS Project Planning form.  IF YOU FAIL TO 
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SUMBIT THE FORM BY THIS DEADLINE, YOU WILL PLACE YOUR 
DIPLOMA/CAREER CANDIDACY IN JEOPARDY.  

April 6, 2021 CAS Portfolio Check #2.   Submit your CAS Portfolio to your TOK/ PPS teacher so they can check 
your overall progress as indicated on the checklist you have been given.  All of your documentation 
should be up to date. 

May 6, 2021 CAS Project Planning Form APPROVED.  If you fail to have your proposal approved 
by all nece ssary parties by this date, YOU WILL PLACE YOUR DIPLOMA/CAREER 
CANDIDACY AND MAGNET STATUS IN JEOPARDY.  

April ï May 2021 Mandatory  meeting with your CAS Advisor (your TOK/ teacher).  You are responsible for 
scheduling a meeting with your CAS Advisor to discuss your current progress and what you need to 
do to finish out the grade 11 CAS requirements.  At this meeting, you should use the CAS Advisor 
Meeting form to reflect and document that you met and what you discussed. 

May 13, 2021 CAS Advisor Meeting Fo rm Due.   Submit your CAS Advisor Meeting Form signed and filled 
out to your TOK/PPS Teacher.     

Summer 2021 Continue engaging in CAS experiences WEEKLY and continue the documentation process 
(monthly calendars, log sheets, reflections, artifacts, and supervisor forms).  You must have 
supervisor forms signed for all summer activities before submitting your portfolio on August 8.  

August 16, 2021 CAS Portfolio Check #3.   Submit your CAS Portfolio to your TOK/PPS teacher so they can check 
your overall progress as indicated on the checklist you have been given.  All of your documentation 
should be up to date. 

August 16ï Sep. 
10, 2021 

Mandatory  meeting with your CAS Advisor (your advisement teacher).  You are responsible for 
scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your 
yearly plan and revise if necessary.  At this meeting, you should use the CAS Advisor Meeting form 
to reflect and document that you met and what you discussed. 

August 26, 2021 CAS Yearly Plan and C AS Advisor Agreement Due .  Submit your CAS yearly plan and CAS 
Advisor Agreement to your TOK/PPS Teacher in class.  Please make sure to consider your progress 
in meeting the overall requirements for CAS ï 7 Learning Outcomes and Relative Balance ï when 
developing your yearly plan for Grade 12. 

Sept. 6, 2021 CAS PROJECT MUST BE UNDERWAYéNOT STILL IN PLANNING STAGES. 

September 2021 CAS Portfolio ï CAPSTONE Presentation explained in TOK/PPS.  

Sept. 23, 2021 CAS Advisor Meeting Form Due.   Submit your CAS Advisor Meeting Form signed and filled 
out to your TOK/PPS Teacher.     

Sept. 23, 2021 Begin CAS Mock Presentations  

October ï 
December 2021 

Continue engaging in CAS experiences WEEKLY and continue the documentation process 
(monthly calendars, log sheets, reflections, artifacts, and supervisor forms).   

Dec. 10, 2021 CAS PROJECT MUST BE COMPLETEéevidence due to TOK/PPS Teacher 

January 10, 2022 CAS Portfolio Check #3.   Submit your CAS Portfolio to your TOK/PPS teacher so they can check 
your overall progress as indicated on the checklist you have been given.  All of your documentation 
should be up to date. 

January 2022 CAS Portfolio Defense ï CAPSTONE Presentation process revisited in TOK/PPS. 

January 10 ï 
February 25, 
2022 

Mandatory  meeting with your CAS Advisor (your advisement teacher).  You are responsible for 
scheduling a meeting with your CAS Advisor to discuss your current progress and revisit your 
yearly plan and revise if necessary.  At this meeting, you should use the CAS Advisor Meeting form 
to refl ect and document that you met and what you discussed. 

March 4, 2022 You must engage in CAS experiences through this date at a minimum!  

March 14 ï     
April 15, 2022 

CAS Portfolio ï CAPSTONE Presentation  ï Students will sign up for dates/times to present 
their CAS Portfolio to a panel who will assess whether they have successfully completed the 
requirements as established by IBO and the Hardaway IB Programme. 
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Benjamin H. Hardaway High School  
International Baccalaureate Programme (1351) 

Class of 2022 : CAS AGREEMENT ï Grade 11  
 
CAS Advisor Agreement  

I have been trained in and familiarized with the IBO and Hardaway IB CAS Portfolio 
requirements, and I understand that I am responsible for understanding this material and 
guiding the student indicated below.  This includes being available during advisement to 
answer questions related to CAS and having a formal meeting with the candidate twice 
during grade 11 and/or grade 12 respectively as determined by advisement group.  I also 
understand that it is the studen tôs responsibility to schedule these meetings well in advance. 
___________________  _______________________  _______  
Advisorôs printed name    Advisorôs signature                  Date 

 
Advisorôs contact information : 

 Phone Number:  ________ __________________     Text message preferred 

 E-mail:  __________________________  
 
Student Agreement  
¶ I have read all of the CAS guidelines provided in the handbook.  

¶ I have read the entire IB CAS Agreement.   

¶ I am aware t hat I am responsible for working with the above advisor  to complete the CAS 

process and am responsible for initiating contact and meetings.   

¶ I understand that CAS is an IB Diploma/Career -related Certificate requirement.   

¶ I certify that I have received th is timeline in August of 2020  and that it is my responsibility to 

meet the deadlines so that I may remain in good standing in the IB Magnet Programme at 

Hardaway High School and to qualify to take my IB exams.  

¶ I realize that each IB school has the authorit y to set its own internal timeline for CAS.   

¶ I am aware that the quality of my CAS Portfolio Defense ï CAPSTONE Presentation may 

determine whether or not I am awarded an IB Diploma /Career -related Certificate .   

¶ I understand that my CAS Portfolio will be h eld to the same standards of academic honesty 

and honor code as any other IB assessment. 

¶ I know that no CAS Portfolio will be accepted after the final due date.  

 
_________________  _____________________  _______  
Studentôs printed name   Studentôs signature    Date 

 
_________________  _____________________  _______  
Parentôs printed name   Parentôs signature    Date 
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Benjamin H. Hardaway High School  
International Baccalaureate Programme (1351) 

Class of 2022 : CAS AGREEMENT ï Grade 12  
 
CAS Advisor Agreement  

I have been trained in and familiarized with the IBO and Hardaway IB CAS Portfolio 
requirements, and I understand that I am responsible for understanding this material and 
guiding the student indicated below.  This includes being available during advisement to 
answer questions related to CAS and having a formal meeting with the candidate twice 
during grade 11 and/or grade 12 respectively as determined by advisement group.  I also 
understand that it is the studentôs responsibility to schedule these meetings well in advance. 
___________________  _______________________  _______  
Advisorôs printed name    Advisorôs signature                  Date 

 
Supervisorôs contact information : 

 Phone Number:  __________________________     Text message preferred 

 E-mail:  __________________________  
 
Student Agreement  
¶ I have read all of the CAS guidelines provided in the handbook.  

¶ I have read the entire IB CAS Agreement.   

¶ I am aware that I am responsible for working with the above advisor  to complete the CAS 

process and am responsible for initiating contact and meetings.   

¶ I understand that CAS is an IB Diploma/Career -related Certificate requirement.   

¶ I certify that I have received this timeline in August of 2020 and that it is my r esponsibility to 

meet the deadlines so that I may remain in good standing in the IB Magnet Programme at 

Hardaway High School and to qualify to take my IB exams.  

¶ I realize that each IB school has the authority to set its own internal timeline for CAS.   

¶ I am aware that the quality of my CAS Portfolio Defense ï CAPSTONE Presentation may 

determine whether or not I am awarded an IB Diploma /Career -related Certificate .   

¶ I understand that my CAS Portfolio will be held to the same standards of academic honesty 

and honor code as any other IB assessment. 

¶ I know that no CAS Portfolio will be accepted after the final due date.  

 
_________________  _____________________  _______  
Studentôs printed name   Studentôs signature    Date 

 
_________________  _____________________  _______  
Parentôs printed name   Parentôs signature    Date 
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The Extended Essay                 

(for Diploma Candidates)  
 
 
 

 

 

 

 

 
 

 

 

Ɂ6ÏÈÛɯÞÌɯÍÐÕËɯÊÏÈÕÎÌÚɯÞÏÖɯÞÌɯÉÌÊÖÔÌȭɂɯɮɯ/ÌÛÌÙɯ,ÖÙÝÐÓÓÌ 

 

Ɂ-ÖÛÏÐÕÎɯÎÐÝÌÚɯÙÌÚÛɯÉÜÛɯÛÏÌɯÚÐÕÊÌÙÌɯÚÌÈÙÊÏɯÍÖÙɯÛÙÜÛÏȭɂɯɮɯ!ÓÈÐÚÌɯ/ÈÚÊal  

 

Ɂ#ÖɯÙÌÚÌÈÙÊÏȭɯ%ÌÌËɯàÖÜÙɯÛÈÓÌÕÛȭɯ1ÌÚÌÈÙÊÏɯÕÖÛɯÖÕÓàɯÞÐÕÚɯÛÏÌɯÞÈÙɯÖÕɯÊÓÐÊÏõȮɯ

it's the key to victory over fear and its cousin, dÌ×ÙÌÚÚÐÖÕȭɂ ɮ Robert 

McKee 
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The extended essay at a glance 

The extended essay is an in-depth study of a focused topic chosen from the list of available Diploma 

/ÙÖÎÙÈÔÔÌɯÚÜÉÑÌÊÛÚɯÍÖÙɯÛÏÌɯÚÌÚÚÐÖÕɯÐÕɯØÜÌÚÛÐÖÕȭɯ3ÏÐÚɯÐÚɯÕÖÙÔÈÓÓàɯÖÕÌɯÖÍɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÚÐßɯÊÏÖÚÌÕɯ

subjects for those taking the IB diploma, or a subject that a course student has a background in. It is 

intended to promote academic research and writing skills, providing students with an opportunity to 

engage in personal research in a topic of their own choice, under the guidance of a supervisor (an 

appropriately qualified member of staff within the school). This leads to a m ajor piece of formally 

presented, structured writing, in which ideas and findings are communicated in a reasoned and 

coherent manner, appropriate to the subject chosen. It is mandatory that all students undertake three 

reflection sessions with their superv isor, which includes a short, concluding interview, or  viva voce, 

with their supervisor following the completion of the extended essay. An assessment of this reflection 

process is made under criterion E (Engagement) using the Reflections on planning and progress form. 

The extended essay is assessed against common criteria, interpreted in ways appropriate to each 

subject. 

Key features of the extended essay 

¶ The extended essay is compulsory for all students taking the Diploma Programme and is an 

option for course students. 

¶ A student must achieve a D grade or higher to be awarded the Diploma. 

¶ The extended essay is externally assessed and, in combination with the grade for theory of 

knowledge, contributes up to three points to the total score for the IB Diploma.  

¶ The extended essay process helps prepare students for success at university and in other 

pathways beyond the Diploma Programme.  

¶ When choosing a subject for the extended essay, students must consult the list of available 

Diploma Programme subjects published in the  Handbook of procedures for the Diploma 

Programme for the session in question. 

¶ The extended essay is a piece of independent research on a topic chosen by the student in 

consultation with a supervisor in the school.  

¶ It is presented as a formal piece of sustained academic writing containing no more than 4,000 

words accompanied by a reflection form of no more than 500 words.  

¶ It is the result of approximat ely 40 hours of work by the student.  

¶ Students are supported by a supervision process recommended to be 3ɬ5 hours, which 

includes three mandatory reflection sessions. 

¶ The third and final mandatory reflection session is the  viva voce, which is a concluding 

interview with the supervising teacher.   

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=6&chapter=6&section=5
http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
https://ibpublishing.ibo.org/server3/apps/handbook/index.html?doc=d_0_dpyyy_vmx_1509_1_e&part=1&chapter=1
https://ibpublishing.ibo.org/server3/apps/handbook/index.html?doc=d_0_dpyyy_vmx_1509_1_e&part=1&chapter=1
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The nature of the extended essay 

The extended essay is a unique opportunity for students to explore an academic area in which they 

have a personal interest. This takes the form of an independently written research paper that allows 

students to demonstrate their passion, enthusiasm, intellectual initiative and/or creative approach for 

their chosen topic. Such topics can range from focused, in-depth analyses of specific elements of a 

subject to critically evaluating res ponses to issues of global significance in the case of the world 

studies extended essay. Students develop important transferable skil ls such as research, critical 

thinking, and self -management, which are communicated in the form of an academic piece of 

writing. Emphasis is placed on engagement and reflection on the research process, highlighting the 

journey the student has made on an intellectual and personal level and how it has changed them as a 

learner and affected the final essay. 

Students complete an extended essay in a specific discipline or in one of the interdisciplinary options 

available. In a disciplinary essay students must demonstrate their knowledge and understanding of 

the theories, tools and techniques of a specific discipline explored through a topic of their choice. 

Students who choose a world studies extended essay must demonstrate how their understanding of 

an issue of contemporary global significance is enhanced by taking an interdisciplinary approach.  

An important aim of the extended essay, as part of the Diploma Programme core is to support and be 

supported by the academic disciplines. Whichever subject is chosen, the extended essay is concerned 

with exploring a specific research question through interpreting and evaluating evidence, and 

constructing reasoned arguments. In undertaking the extended essay students model many of the 

elements of academic research by locating their topic within a broader disciplinary context, or issue 

in the case of a world studies extended essay, justifying the relevance of their research and critically 

evaluating the overall strength of the arguments made and sources used. Guided through t his 

process by a supervisor, students are encouraged to reflect on insights gained, evaluate decisions, 

and respond to challenges encountered during the research. 

Embedded within the process of writing the extended essay are many elements of the approaches to 

learning (ATL). While research skills are fundamental to successful completion, other ATL skills are 

implicit in the task. As the ex tended essay is an independent task, it requires students to self-manage 

by developing organization and affective skills, including mindfulness, perseverance, resilience and 

self-motivation. The process of researching and writing the extended essay represents the learner 

profile in action. Being open -minded, principled and reflective are aspects of the student experience 

within the extended essay. The extended essay provides students with the opportunity to become 

more internationally minded by engaging wit h the local and global communities on topics of 

personal inquiry. The development of the learner profile attributes help to unify IB learners in a 

larger community in this shared experience.  

The extended essay is a challenging and rewarding experience, which prepares students for different 

pathways beyond the Diploma Programme by developing skills valued by both tertiary education 

and employers. The extended essay embodies the essence of an IB education in developing inquiring, 

critical, lifelong learners.  

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/tsm.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=1
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/tsm.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=1
https://xmltwo.ibo.org/publications/DP/Group0/d_0_dpatl_gui_1502_1/static/dpatl/guide-apr-to-learn.html
https://xmltwo.ibo.org/publications/DP/Group0/d_0_dpatl_gui_1502_1/static/dpatl/guide-apr-to-learn.html
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Reflection in the extended essay  

Student reflection in the extended essay is a critical evaluation of the decision-making process. It 

demonstrates the evolution and discovery of conceptual understandings as they relate to the research 

question and sources. Reflection demonstrates the rationale for decisions made and the skills and 

understandings developed, as well as the authenticity and intellectual initiative of the student voice. 

Effective reflection highlights the journey the student has taken to engage in an intellectual and 

personal process as well as how it has changed him or her as a learner and affected the final essay.  

As a part of the extended essay, students will be expected to show evidence of intellectual growth, 

critical and personal development, intellectual initiative and creativity. This should be facilitated by 

the use of the 1ÌÚÌÈÙÊÏÌÙɀÚɯÙÌÍÓÌÊÛÐÖÕɯÚ×ÈÊÌ. The most successful students will be able to show an 

appreciation that learning is complex and that they are able to consider their actions and ideas in 

response to challenges that they may experience during the research process. 

The depth of reflection will demonstrate that the student has constructively engaged with the 

learning process. Such engagement provides evidence that the student has grown as a learner as a 

result of his or her experience. More importantly, it demonstrates the skills that have been learned.  

These skills may include: 

¶ critical thinking  

¶ decision-making  

¶ general research 

¶ planning  

¶ referencing and citations 

¶ specific research methodology  

¶ time management. 

Reflection must be documented on the Reflections on planning and progress form and is explicitly 

assessed under assessment criterion E (engagement). 

  

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/tsm.html?doc=d_0_eeyyy_gui_1602_1_e&part=3&chapter=3
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=3&chapter=5
http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=6&chapter=6&section=5
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Administrative requirements of the extended essay  

 
Required action 

Supervisor 
¶ Undertake three mandatory reflection sessions with the student. > 

¶ Ensure that students complete the Reflections on planning and progress form, 

and sign and date the form after each entry by the student. 

¶ Provide a supervisory comment, which is used to contextualize the studentôs 

reflections. 

 
Required action 

Student 
¶ Choose a subject from the available extended essay list. See Diploma 

Programme coordinator or extended essay coordinator for details. 

¶ Ensure that the starting point for your essay is a subject that is available, or in 

the case of the world studies extended essay, an issue of global, contemporary 

significance within one of the six world studies themes. 

¶ Observe the regulations with regard to the extended essay, including the 

IBôs ethical guidelines. 

¶ Read and understand the subject-specific requirements for the subject in which 

you intend to complete your extended essay, including the interpretation of the 

assessment criteria. 

¶ Meet all internal deadlines set by your school in relation to the extended essay. 

¶ Understand concepts related to academic honesty, including plagiarism and 

collusion, for example, and ensure that you have acknowledged all sources of 

information and ideas in a consistent manner. This also includes understanding 

the implications of the General regulations: Diploma Programme should there 

be a breach of these. 

¶ Attend three mandatory reflection sessions with your supervisor, the last of 

which is the viva voce. 

¶ Record your reflections on the Reflections on planning and progress form for 

submission as part of the assessment of criterion E (engagement). 

 

 

  

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/tsm.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=3
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/tsm.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=3
http://occ.ibo.org/ibis/occ/Utils/getFile2.cfm?source=/ibis/occ/home/subjectHome.cfm&filename=dp%2Fdrq%2Fextended_essay%2Fd_0_eeyyy_sup_1105_1_e%2Epdf
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=7&chapter=1
http://occ.ibo.org/ibis/occ/Utils/getFile2.cfm?source=/ibis/occ/spec/coord.cfm&filename=dp%2Fd_0_dpyyy_reg_1404_3g_e%2Epdf
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Important note on the role of external mentors  

Ideally, students should carry out the research for the essay solely under the direction of a school 

supervisor  and within the school. However, in circumstances where the school deems it appropriate, 

students may undertake their research at an institute or university under the guidance of an external 

mentor. This must be with the agreement of the school, and the external mentor must be provided 

with  a letter outlining the nature of the extended essay and clear instructions about the level of 

guidance that is permitte d. Schools are responsible for ensuring that these external mentors are aware 

of the limits of their role in providing this service. It is important to note that if this is the case the 

student must  be allocated a supervisor within the school and undertake  his or her reflection sessions 

with this person. Only a supervisor within the school is permitted to complete the reflection process 

for the extended essay with the student and provide both signature and comments on the  Reflections 

on planning and progress form (RPPF). The nature of these comments may be informed by the external 

mentor but must  not  be provided by them. For further clarification please see the accompanying 

teacher support material. 

The letter, which must be electronically signed by the external mentor, must be inserted in the 

appendix of the essay as part of the document file rather than as a separate document. If a student 

has had an external mentor, this signed letter is an important part of the authentication of the essay.  

As the extended essay is an independent task and a formal assessment component, students must not 

receive assistance with any aspect of the research, writing or proofreading of the extended essay 

beyond that which is permitted through their supervisor. If a supervisor suspects that the extended 

essay submitted for assessment by a student could not have been completed without assistance they 

are required to bring this to the attention of the Diploma Programme/extended essay coordinator, 

who in turn must inform the IB. This may then be investigated as a possible case of academic 

misconduct. 

Researcher's reflection space 

Student reflection in the extended essay is critical. Effective reflection highlights the engagement of 

the student in an intellectual and personal process and how this has changed the student as a learner 

ÈÕËɯÈÍÍÌÊÛÌËɯÛÏÌɯÊÖÔ×ÓÌÛÐÖÕɯÖÍɯÛÏÈÛɯÐÕËÐÝÐËÜÈÓɀÚɯÌÚÚÈàȭɯ%ÖÙɯÛÏÖÚÌɯÚÛÜËÌÕÛÚɯÞÏÖɯÏÈÝÌɯÊÖÔ×ÓÌÛÌËɯÛÏÌɯ

Middle YeaÙÚɯ/ÙÖÎÙÈÔÔÌȮɯÛÏÌɯÙÌÚÌÈÙÊÏÌÙɀÚɯÙÌÍÓÌÊÛÐÖÕɯÚ×ÈÊÌɯȹ112ȺɯÊÈÕɯÉÌɯÊÖÔ×ÈÙÌËɯÛÖɯÛÏÌɯ×ÙÖÊÌÚÚɯ

journal. The IB considers this to be a central component of a successful research process as it: 

¶ supports student learning, thinking and critical analysis throughout the r esearch process 

¶ helps to stimulate discussions between the student and supervisor 

¶ aids the reflection process. 

The nature of the RRS 

Use of the RRS is strongly recommended as it will allow the student to more clearly articulate and 

understand their decisio n-making process. It supports learning, thinking, critical analysis and 

http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/letter_e.pdf
http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
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evaluation, and contributes not only to the development of a successful extended essay but also to 

skills and competencies for pathways beyond the Diploma Programme.  

The RRS is a personal learning environment that can be either a physical or virtual support tool. It is a 

space in which students are able to record reflections on what they are reading, writing and thinking. 

The use of the RRS will help students to prepare for their reflection sessions with their supervisors 

and inform the discussions that take place. In preparing for their reflection sessions students could 

use their RRS to: 

¶ record their reflections  

¶ respond to artefacts, such as photos, newspaper clippings, twitter feeds, blogs, and so on 

¶ ÙÌÚ×ÖÕËɯÛÖɯ×ÙÖÔ×ÛÚɯÈÕËɯØÜÌÚÛÐÖÕÚɯÛÏÈÛɯÔÈàɯÈÙÐÚÌɯÐÕɯÛÏÌɯÚÛÜËÌÕÛÚɀɯÚÜÉÑÌÊÛɯÈÙÌÈÚȮɯ3.*ɯÊÓÈÚÚÌÚɯÖÙɯ

other aspects of the Diploma Programme 

¶ create MindMaps ®; 

¶ record emerging questions. 

The idea of the RRS is not new and many students already keep research journals in the planning, 

researching and writing phases of their work on the extended essay. Encouraging students to 

develop a RRS will provide benefits in terms of the management of their workload and focus on their 

extended essay. 

The role of the RRS 

Created by students to support their engagement in the planning and decision -making process, the 

RRS helps to develop critical and evaluative thinking skills. It is also a planning tool that helps to 

scaffold the development of  approaches to learning skills and conceptual understandings that occur 

throughout the research process. Additionally, the RRS tracks the evolution of  thought as it relates to 

the development of an argument. It helps the student to personally connect to the topic and may 

motivate them in meaningful ways to successfully complete the extended essay. Finally, supervisors 

will be able to more effectively au thenticate the student voice in that the RRS links directly to 

elements that will eventually be found in the essay itself. The RRS is intended to make the entire 

supervision process more meaningful.  

Insights and information recorded in the RRS are expected to form the basis for and find direct 

expression in the essay, reflection sessions and Reflections on planning and progress form. Students are 

expected to share excerpts from the RRS in discussions with their supervisor. Using these reflections 

as a point of reference in their supervision sessions, students will be able to: 

¶ demonstrate their planning  

¶ discuss what they are learning 

¶ evaluate their progress. 

  

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=1&chapter=7
http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
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The studentɬsupervisor relationship  

Students can use the RRS to prepare for their reflection sessions with their supervisors. 

Reflection session  Description  

The first reflection session 
Students are encouraged to include in their RRS examples of initial 

topic exploration, possible sources and methods, preliminary research 

questions and their personal reactions to the issues. 

In attending their first reflection session with their supervisor, students 

can use notes made in the RRS as the basis for discussion as well as to 

demonstrate the progress students have made in the research process. 

The interim reflection session 
As their RRS develops, students can demonstrate the progress of their 

thinking, the development of their argument and raise any questions 

they may have with their supervisor. 

At this stage the RRS may include reactions to readings, progress in 

the timeline for completion of the extended essay, a possible outline 

of arguments, challenges encountered and the strategies used to 

overcome them. 

The final reflection sessionðviva 

voce 

During the viva voce, which takes place at the completion of the 

extended essay process, the RRS can form the basis for discussion 

about the process of completing the essay. Students can show what 

they have learned about the topic, the research process followed, their 

own learning, as well as outlining new questions they have uncovered. 

Most importantly, during the viva voce the RRS may help to highlight 

the personal significance of the work to the student and ultimately 

contribute to the supervisor's report. 
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Formal reflection sessions 

These are the mandatory sessions that must be recorded on the Reflections on planning and progress 

form. It is recommended that these sessions last 20ɬ30 minutes. During these sessions students should 

ÚÏÈÙÌɯÌßÊÌÙ×ÛÚɯÍÙÖÔɯÛÏÌÐÙɯ1ÌÚÌÈÙÊÏÌÙɀÚɯÙÌÍÓÌÊÛÐÖÕɯÚ×ÈÊÌɯÞÐÛÏɯÛÏÌÐÙɯÚÜ×ÌÙÝÐÚÖÙȭɯ3ÏÌÚÌɯÚÌÚÚÐÖÕÚɯÚÏÖÜÓËɯ

focus on progress made so far and set clear objectives for moving forward in the research process. 

Students should be prepared for these sessions and the meetings should be a dialogue guided by 

questions posed by the supervisor. Examples of these are given in the document Guiding student 

reflection. 

Preparation for the first reflection session 

As preparation for their first reflection session, students should do the following.  

1. Think about subjects and areas of particular personal interest and do some initial background 

reading into a subject and topic of their choice. 

2. Using this as a starting point, explore a variety of possible research topics. 

3. Read the subject-specific section of the Extended essay guide for the subject they are interested 

in, paying particular attention to the nature of the subject and the treatment of the topic.  

4. Undertake further background reading and begin to gather information a round their area of 

interest. This exploration should give rise to a variety of topics and questions that students can 

consider for further research. At this stage it is important that students consider the 

availability of reliable and valid sources for th e topic under consideration. All of this should be 

ÙÌÊÖÙËÌËɯÐÕɯÛÏÌÐÙɯ1ÌÚÌÈÙÊÏÌÙɀÚɯÙÌÍÓÌÊÛÐÖÕɯÚ×ÈÊÌȭ 

5. Begin developing a research proposal which might include a MindMap ® of ideas, an annotated 

article or preliminary bibliography. Additionally, students must already be thinking in terms 

of the following questions.  

o Is my topic appropriate for the subject I am considering?  

o Why am I interested in this area and why is it important?  

o What possible questions have emerged from my initial reading?  

o Are there any ethical issues that I need to consider? 

o What possible methods or approaches might be used for research in this area and why? 

It is recommended at this point that the studentɬsupervisor relationship is formalized and the 

student can consider himself or herself prepared for the first formal reflection session.  

First formal reflection session 

This initial reflection session should be a dialogue between the student and the supervisor based on 

ÛÏÌɯÚÛÜËÌÕÛɀÚɯÐÕÐÛÐÈÓɯÌß×ÓÖÙÈÛÐÖÕÚȭɯ(ÛɯÐÚɯÙÌÊÖÔÔÌÕËÌËɯÛÏÈÛɯÛÏÌɯÚÛÜËÌÕÛɯÚÌÕËÚ their supervisor an 

outline of their research proposal ahead of the meeting in order to give the supervisor the 

opportunity to review their work. This will ensure that the reflection session is focused and 

productive.  

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=2
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=4&chapter=2
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=7&chapter=1
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Topics of discussion that should arise during this session include: 

¶ a review of the requirements and assessment criteria for the subject 

¶ a review of ethical and legal implications, if applicable  

¶ a dialogue about possible approaches and any potential problems that might arise 

¶ a discussion of sÛÙÈÛÌÎÐÌÚɯÍÖÙɯËÌÝÌÓÖ×ÐÕÎɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÐËÌÈÚɯÍÖÙɯÛÏÌɯÌÚÚÈàɯÈÕËɯÌß×ÈÕËÐÕÎɯÛÏÌɯ

research so that the essay starts to take form 

¶ probing and challenging questions that will help the student focus their thinking; this should 

lead to the development of the studenÛɀÚɯÞÖÙÒÐÕÎɯÙÌÚÌÈÙÊÏɯØÜÌÚÛÐÖÕ 

¶ an outline of the next steps that the student should undertake in order to refine their question; 

this should take the form of a research and writing timeline.  

Preparation for the interim reflection session  

Between the first and second reflection session, students can engage in informal conversations with 

other people, such as subject teachers, the extended essay coordinator, the librarian or their 

supervisor. They must also ensure that they are progressing with their research plan. 

In preparation for the interim reflection session, students should have:  

¶ attempted to refine a focused and appropriate research question 

¶ significantly deepened their research and recorded pertinent evidence, information or data in 

the 1ÌÚÌÈÙÊÏÌÙɀÚɯÙÌÍÓÌÊÛÐÖn space 

¶ reviewed and consolidated the methodologies they are using  

¶ formulated arguments based on the evidence that they have collected 

¶ added to the working bibliography for their research.  

The interim reflection session 

This session is a continuation of the dialogue between supervisor and student in which the student 

must demonstrate the progress they have made in their research. They must also be able to discuss 

any challenges they have encountered, offer their own potential solutions and seek advice as 

necessary. 

During this session the supervisor might discuss:  

¶ a completed piece of sustained writing from the student in order to ensure that they 

understand the academic writing requirements, including referencing formats  

¶ whether an appropriate range of sources has been accessed and how the student is critically 

evaluating the origin of those sources 

¶ what the student now has to do in order to produce the full draft of their essay, and ways and 

means of breaking down the task into manageable steps. 

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=5&chapter=2
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=3&chapter=5


 

54 
 

By the end of the interim reflection session both student and supervisor should feel satisfied that 

there is: 

¶ a clear and refined research question 

¶ a viable argument on which to base the essay 

¶ a sufficient range of appropriate sources 

¶ a clear vision for the final steps in the writing process.  

Between the interim session and the completion of the extended essay, students should continue to 

see their supervisor as appropriate to their needs, although the third and final reflection session 

should not take place until after the extended essay has been completed and uploaded for 

submission. 

Commenting on a draft version of the extended essay 

Commenti ng on one completed draft of the essay is a very important aspect of the latter stages in the 

process, and the last point at which the supervisor sees the essay before it is finally uploaded for 

submission. It is therefore vital that the level of support g iven is appropriateɭtoo little support and 

the ability of the student to meet their potential is compromised; too much help and it will not be the 

work of an independent learner.  

The best way of conducting this last stage is for the student to submit the essay prior to a supervision 

session to allow the supervisor to add their comments. This should be followed by a one-to-one 

discussion between the supervisor and the student in which they go through the comments together 

as these become a starting point for a dialogue about the essay. This advice should be in terms of the 

way the work could be improved, but this first draft must not be heavily annotated or edited by the 

supervisor. 

  What supervisors can do  

Comments can be added that indicate that the essay could be improved. These comments should be 

open-ended and not involve editing the text, for example:  

¶ Issue: the research question is expressed differently in three places (the title page, the 

introduction and the conclusion).   

Comment:  is your research question consistent through the essay, including on the title page? 

¶ Issue: the essay rambles and the argument is not clear.  

Comment:  your essay lacks clarity here. How might you make it clearer? 

¶ Issue: the student has made a mistake in their calculations.  

Comment:  check this page carefully. 

¶ Issue: the student has left out a section of the essay.  

Comment:  you are missing something here. What is it? Check the essay against the 

requirements. 

https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=5&chapter=2
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¶ Issue: the essay places something in the appendix that should be in the body of the essay. 

Comment:  are you sure this belongs here? 

¶ Issue: the conclusion is weak.  

Comment:  what is it that you are trying to say here? Have you included all your relevant 

findings? Have you looked at unanswered questions? 

¶ Issue: the essay has an incomplete citation.  

Comment:  you need to check this page for accuracy of referencing. 

  What supervisors cannot do:  

¶ Correct spelling and punctuation.  

¶ Correct experimental work or mathematics.  

¶ Re-write any of the essay. 

¶ Indicate where whole sections of the essay would be better placed. 

¶ Proofread the essay for errors. 

¶ Correct bibliographies or citations.  

Submission requirements 

¶ After commenting on one full draft, the next version of the essay that the supervisor sees must 

be the final one submitted to them before the viva voce. This version of the extended essay must 

be clean; in other words, it must not contain any comments from the supervisor or any other 

person. Once this version has been submitted to the supervisor and discussed, students are not 

permitted to make any further changes to it, unless deemed appropriate by the supervisor 

because of an administrative error. For this reason, it is important that students are advised to 

ensure that it meets all formatting and submission requirements before  they upload it.  

Preparation for the final reflection session (viva voce) 

Supervisors must have already read the final version of the essay, sent to them by the candidate, 

before this session takes place. 

Students should bring the following to this session : 

¶ extracts from their RRS that illustrate how they have grown as learners through the process of 

reflection  

¶ a willingness to share their personal experience and to discuss the skills and development of 

conceptual understandings that they have acquired thro ugh the completion of the extended 

essay. 

Final reflection session (viva voce) 
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The viva voce is a short interview between the student and the supervisor, and is the mandatory 

conclusion to the extended essay process. Students who do not attend the viva voce will be 

disadvantaged under criterion E (engagement) as the Reflections on planning and progress form will be 

incomplete. 

The viva voce is conducted once the student has uploaded the final version of their extended essay to 

the IB for assessment. At this point in the process no further changes can be made to the essay. 

The viva voce is a celebration of the completion of the essay and a reflection on what the student has 

learned from the process. 

The viva voce is: 

¶ an opportunity to ask the student a variety of open -ended questions to elicit holistic evidence 

ÖÍɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÓÌÈÙÕÐÕÎɯÌß×ÌÙÐÌÕÊÌȭ 

¶ an opportunity for the supervisor to confirm the  authenticity  ÖÍɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÐËÌÈÚɯÈÕËɯ

sources 

¶ an opportunity to reflect on successes and difficulties encountered in the research process 

¶ an aid ÛÖɯÛÏÌɯÚÜ×ÌÙÝÐÚÖÙɀÚɯÊÖÔÔÌÕÛÚɯÖÕɯÛÏÌ Reflections on planning and progress form. 

The viva voce should last 20ɬ30 minutes. This is included in the recommended amount of time a 

supervisor should spend with the student.  

In conducting the  viva voce and writing t heir comments on the Reflections on planning and progress form, 

supervisors should bear in mind the following.  

¶ The form is an assessed part of the extended essay. The form must include: comments made by 

the supervisor that are reflective of the discussions undertaken with the student during their 

ÚÜ×ÌÙÝÐÚÐÖÕɤÙÌÍÓÌÊÛÐÖÕɯÚÌÚÚÐÖÕÚȰɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÊÖÔÔÌÕÛÚȰɯÈÕËɯÛÏÌɯÚÜ×ÌÙÝÐÚÖÙɀÚɯÖÝÌÙÈÓÓɯ

ÐÔ×ÙÌÚÚÐÖÕɯÖÍɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÌÕÎÈÎÌÔÌÕÛɯÞÐÛÏɯÛÏÌɯÙÌÚÌÈÙÊÏɯ×ÙÖÊÌÚÚȭ 

¶ An incomplete form resulting from supervisors not holding refl ection sessions, or students not 

attending them, could lead to criterion E (engagement) being compromised.  

¶ In assessing criterion E (engagement), examiners will take into account any information given 

on the form about unusual intellectual inventiveness. T his is especially the case if the student 

is able to demonstrate what has been learned as a result of this process or the skills developed. 

¶ Examiners want to know that students understand any material (which must be properly 

referenced) that they have included in their essays. If the way the material is used in context in 

ÛÏÌɯÌÚÚÈàɯËÖÌÚɯÕÖÛɯÊÓÌÈÙÓàɯÌÚÛÈÉÓÐÚÏɯÛÏÐÚȮɯÛÏÌɯÚÜ×ÌÙÝÐÚÖÙɯÊÈÕɯÊÏÌÊÒɯÛÏÌɯÚÛÜËÌÕÛɀÚɯÜÕËÌÙÚÛÈÕËÐÕÎɯ

in the viva voce and comment on this on the Reflections on planning and progress form. 

¶ If th ere appear to be major shortcomings in citations or referencing, the supervisor should 

investigate thoroughly. No essay should be authenticated if the supervisor believes the student 

may be guilty of plagiarism or some other form of academic misconduct.  

¶ ThÌɯÊÖÔÔÌÕÛɯÔÈËÌɯÉàɯÛÏÌɯÚÜ×ÌÙÝÐÚÖÙɯÚÏÖÜÓËɯÕÖÛɯÈÛÛÌÔ×ÛɯÛÖɯËÖɯÛÏÌɯÌßÈÔÐÕÌÙɀÚɯÑÖÉȭɯ(ÛɯÚÏÖÜÓËɯ

refer to things, largely process-related, that may not be obvious in the essay itself. 

http://xmltwo.ibo.org/publications/DP/Group0/d_0_eeyyy_gui_1602_1/Forms/RPPF_e.pdf
https://ibpublishing.ibo.org/extendedessay/apps/dpapp/guide.html?doc=d_0_eeyyy_gui_1602_1_e&part=5&chapter=7
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¶ Unless there are particular problems, the viva voce should begin and end positive ly. 

Completion of a major piece of work such as the extended essay is a great achievement for 

students. 

 

Initial guidance on research and writing  

¶ Supervisors are recommended to advise their students on how to conduct research and write 

the extended essay, paying particular attention to the following key areas.  

¶ When researching the extended essay, students should follow the steps below. 
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