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IB learner profile

The aim of all IB programmes is to develop internationally minded people who, recognizing their
common humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners we strive to be:

INQUIRERS OPEN-MINDED

We nurture our curiosity, developing skills for inguiry and We critically apprec late our own cultures and personal histories, as
research, We know how to learn independently and with others, well as the values and traditions of others. We seek and evaluate a
We learn with enthusiasm and sustain our love of leaming range of points of view, and we are willing to grow from the
throughout life. expenence

KNOWLEDGEABLE CARING

We develop and use conceptual understanding. exploring We show empathy, compassion and respect. We have a
knowledge across a range of disciplines. We engage with issues commitrment to service, and we act to make a positive difference
and ideas that have local and global significance. in the lives of others and in the world asound us,

THINKERS RISK-TAKERS

We use critical and creative thinking skills to analyse and take We approach uncertainty with forethought and determination;
responsble action on complex problems, We exerclse initiative in we worll independently and cooperatively to explore new ideas
riaking reasoned, ethical decisions. and innovative strategies, We are resourceful and resilient in the

face of challenges and change

COMMUNICATORS

We express oursebves confidently and creatively in more than BALANCED

one language and in many ways. We collaborate effectively, We understand the importance of balancing different aspects of
listening carefully to the perspectives of other individuals and our lives—intellectual physical, and emational—to achieve

groups. welHbeing for ourselves and others. We recognize our interdependence
PRINCIPLED with other people and with the workd in which we live

We act with integrity and honesty, with a strong sense of fairness REFLECTIVE

and justice, and with respect for the dignity and rights of people  wa thoughtfully consider the world and our own ideas and
everywhere. We take responsibility for our actions and their expenence. We work to understand our strengths and weaknesses
CONSBUENCES. in order to support our leaming and personal development.

The IB learner profile represents 10 attributes valued by 1B World Schools. We believe these attributes, and others like
them, can help individuals and groups become responsible members of local, national and global communities.

\\ © iteinatianal Baocl menise Digasabon 3013
Imerealions Raccaaumats® | Barcalaundas Intemationa® | Bachdierals stamasnal®




WHAT IS THE STRUCTURE OF AN 1B DIPLOMA?

SUBJECT GROUPS

The student must study one course in each of the six subject groups.

GROUP 1 — ENGLISH HL

GROUP 2 — SPANISH B HL, Spanish B SL, Spanish ab inicio SL,

GROUP 3 — HISTORY HL, History SL; World Religions SL

GROUP 4 — BIOLOGY HL; Biology SL;

GROUP 5 — Mathematics: Applications and Interpretation HL or SL

GROUP 6 — VISUAL ARTS HL, Visual Arts SL, THEATRE ARTS HL,

Theatre Arts SL, Music SL, MUSIC HL (you can substitute
something from another group in this area)*

HL & SL REQUIREMENTS

HIGHER LEVEL, or HL (minimum 240 teaching hrs)

At HHS, we offer HL in: ENGLISH BIOLOGY
HISTORY MATHEMATICS
THEATRE ARTS VISUAL ARTS
SPANISH MUSIC

STANDARD LEVEL, or SL (minimum 150 teaching hrs)

AT HHS, we offer SL in: SPANISH THEATRE ARTS
BIOLOGY MUSIC
VISUAL ARTS MATHEMATICS
HISTORY WORLD RELIGIONS

SPANISH AB INICIO

Understanding IB Credential Awards

The IB Diploma will be awarded provided all the following requirements have been met.

a. CAS requirements have been met. (To be determined by the school)

b. The candidate’s total points are 24 or more.

c. There is no “N” awarded for theory of knowledge, the extended essay or for a contributing subject.

d. There is no grade E awarded for theory of knowledge and/or the extended essay.

e. There is no grade 1 awarded in a subject/level.

f. There are no more than two grade 2s awarded (HL or SL).

g. There are no more than three grade 3s or below awarded (HL or SL).

h. The candidate has gained 12 points or more on HL subjects (for candidates who register for four HL
subjects, the three highest grades count).

i. The candidate has gained 9 points or more on SL subjects (candidates who register for two SL subjects
must gain at least 5 points at SL).

j. The candidate has not received a penalty for academic misconduct from the Final Award Committee.




WHAT IS THE STRUCTURE OF AN IB CAREER-RELATED CERTIFICATE?

SUBJECT GROUPS

The student must study one course in each of the six subject groups.
GROUP 1 — ENGLISH HL
GROUP 2 — SPANISH B HL, Spanish B SL, Spanish ab inicio SL,
GROUP 3 — HISTORY HL, History SL; World Religions SL
GROUP 4 — BIOLOGY HL; Biology SL;
GROUP 5 — Mathematics: Applications and Interpretation HL or SL

HL & SL REQUIREMENTS

HIGHER LEVEL, or HL (minimum 240 teaching hrs)
At HHS, we offer HL in:

STANDARD LEVEL, or SL (minimum 150 teaching hrs)
AT HHS, we offer SL in:

Career-related Course Requirements

ENGLISH
HISTORY
THEATRE ARTS
SPANISH

SPANISH

BIOLOGY

VISUAL ARTS
HISTORY

SPANISH AB INICIO

GROUP 6 — VISUAL ARTS HL, Visual Arts SL, THEATRE ARTS HL,
Theatre Arts SL, Music SL, MUSIC HL (you can substitute
something from another group in this area)*

BIOLOGY
MATHEMATICS
VISUAL ARTS
MUSIC

THEATRE ARTS
MUSIC
MATHEMATICS
WORLD RELIGIONS

The student must complete a career pathway and pass the end of pathway exam at
the level established for that particular career pathway.

CAREER PATHWAYS (3 or more courses):

BUSINESS COMMUNICATIONS

JROTC
CONSTRUCTION
PROGRAMMING

Understanding IB Credential Awards

MARKETING
HEALTHCARE
TEACHING
CRIMINAL JUSTICE

The IB Career-Related Certificate will be awarded provided all the following requirements have been met.
a. Personal & Professional Skills course requirements have been met. (To be determined by the school)
b. CSL requirements have been met. (To be determined by the school)
c. The Language Development Portfolio has been completed satisfactorily. (To be determined by the

school)

d. There is no “N” awarded for the Reflective Project.

e. There is no grade E awarded for the Reflective Project.
f. There is no grade 1 awarded in a subject/level.

g. The candidate has earned a score of 3 or better in two Diploma subjects (HL or SL).

h. The candidate has not received a penalty for academic misconduct from the Final Award Committee.

University course credits awarded for IB subjects will be determined by each university. It is for this reason, you
should research where you intent to apply/attend in order to find out how many/which credits you may earn.



Course Sequence for HHSPIB/IB Courses

Grade 9
All incoming 9 grade IB program magnet students take the following courses:
e HHSPIB* Physical Science or HHSPIB Environmental
HHSPIB Ninth Grade Literature
HHSPIB Citizenship (1/2 credit)
HHSPIB Economics (1/2 credit)
HHSPIB Algebra I, HHSPIB Geometry, OR HHSPIB Accelerated Geometry B/Algebra II
HHSPIB Spanish I, HHSPIB Spanish II (if they have a Spanish I credit from grade 8)
Some students elect to also take an HHSPIB arts elective — music, theatre, or visual arts
e Personal Fitness/Health
*The HHSPIB designation is the equivalent to Honors for purposes of weighted GPA.

Grade 10

In grade 10, the students choose whether to pursue the Diploma Programme (IBDP) or the Career
Programme (IBCP). Diploma Programme students continue in those same 5-6 HHSPIB subjects while
Career Programme students choose a career pathway to begin and continue in 2-4 HHSPIB subjects.
The courses below are those available to sophomores.

HHSPIB Environmental Science OR HHSPIB Chemistry

HHSPIB American Literature

HHSPIB US History

HHSPIB Geometry, Honors Algebra II, OR Pre-Calculus

HHSPIB Spanish II, HHSPIB Spanish III, HHSPIB French II, or HHSPIB Latin II

Some students who did not take an arts elective in 9 grade take and HHSPIB arts elective
HHSPIB Music Theory (for students who intend to pursue IB music in 11t grade)

Elective course

Career pathway course(s)



Grade 11

In grade 11, students continue the path they have selected (IBDP or IBCP). It is during this year that
program “extras” are also added to their course load.

The “extras” are:

CAS - 18 months of weekly involvement in service/self-development (spread over 11 and 12t
grade years)

Theory of Knowledge OR Personal & Professional Skills (courses they must take to fulfil the
requirements of the program)

Extended Essay (3000-4000 word research paper for IBDP students between 11t and 12* grade)
Reflective Project (Research project related to an ethical dilemma for IBCP students between 11t
and 12t grade)

Language Development Portfolio (50 hours of language learning and cultural exploration
undertaken by IBCP students between 11t and 12t grade)

The following courses are the options during the junior year.

IB Biology Year 1

IB English Year 1(HL for DP students; SL for CP and Course Students)

HHSPIB World History

IB Mathematics: Application and Interpretation Year 1 (HL or SL)

HHSPIB Spanish III, IB Spanish Year 1, HHSPIB French III, OR IB Latin Year 1

IB Music Year 1, IB Theatre Year 1, OR IB Visual Arts Year 1 (satisfies IB elective requirement
for IBDP)

Elective course

Career pathway course(s)

Grade 12
Again, the students follow the path they have chosen, IBDP or IBCP, which determine which/how
many of the IB level courses they take during senior year.

They complete the “extras” during this year and actually have to defend their service/self-
development portfolio in front of a panel.

The IBDP students must take 3 Higher Level (HL) courses (as opposed to Standard Level (SL))
in which there are additional curriculum and hour requirements.

The IBCP students may take HL or SL for their IB level courses as there is no mandated
requirement regarding that selection.

The senior courses are as follows:

IB Biology Year 2 (HL or SL)

IB English Year 2 (HL or SL - following Year 1)

IB 20t Century World History (SL)

IB History of the Americas (HL)

IB Mathematics: Application and Interpretation Year 2 (HL or SL — following Year 1)
IB Music Year 2, IB Theatre Year 2, OR IB Visual Arts Year 2 (all SL or HL)

Elective course

Career pathway course(s)



Theory of Knowledge
(for Diploma Candidates)

“Knowledge has to be improved, challenged, and increased constantly, or it

vanishes.” — Peter Drucker
“Any fool can know. The point is to understand.” — Albert Einstein
“No thief, however skillful, can rob one of knowledge, and that is why

knowledge is the best and safest treasure to acquire.” — L. Frank Baum

“I cannot teach anybody anything. I can only make them think” — Socrates



TOK and the learner profile attributes

Attribute

Link to TOK

Inquirers

TOK students seek to find out how knowledge is constructed using various ways of knowing
and by considering what constitutes knowledge in various areas of knowledge. It is a
fundamental premise of TOK that personal knowledge should not result from simple
acceptance of knowledge claims without sufficient inquiry and evidence.

Knowledgeable

TOK students strive to be knowledgeable about the nature of knowledge. This means
becoming knowledgeable about the methods of inquiry of a variety of subject areas, from a
number of perspectives. Students are encouraged to explore the processes by which
individuals arrive at their own knowledge and understanding of the world and the
presuppositions that underpin this understanding.

Thinkers

TOK students examine thinking in order to understand what constitutes good thinking and
also to recognize potential flaws in thought processes. Students also think about what thinking
is required in a variety of situations, as well as how thinking relates to emotional processing
and intuition.

Communicators

TOK students are required by the TOK assessment tasks to communicate their understanding
and perspective in both oral and written form. Students also study the language that is used to
develop a body of knowledge, so they learn what gives language its power as well as what
causes failures of communication.

Principled

TOK students scrutinize knowledge in a critical manner, leading to what could be called
principled knowledge. Students are required to examine the relationship between possessing
knowledge and the moral obligations that this carries. Learning to see the world from a TOK
perspective challenges students to think about acting in principled ways.

Open-minded

TOK students need to be open-minded about knowledge claims they encounter. They will
learn not to simply accept claims at face value, but to consider the factual accuracy of any
proposition and the potential emotional, social or cognitive bias of any person making a
proposition. At the same time, they must learn to balance skepticism with belief, and recognize
that in many situations there is a need to make decisions without possessing absolute certainty.

Caring

TOK students are asked to care about how they use their knowledge. This necessarily means
thinking about how knowledge can be used in sympathetic, empathetic and compassionate
ways.

Risk-takers

TOK students must be willing to risk questioning what they hold to be true. This means that
they must be willing to risk being wrong. When we are willing to accept being wrong then we
make progress towards correcting existing misconceptions and increasing our knowledge and
understanding of the world. The word “judgment” is central in TOK, and students should be
prepared to take the risks involved in making judgments in matters where the evidence does
not definitively favour one view or another, while at the same time acknowledging the
provisional nature of these judgments.

Balanced TOK students are committed to viewing knowledge claims from different perspectives. They
are also required to consider a range of areas of knowledge. TOK requires a balance of ability in
speaking and writing, and a balance of ability in drawing general conclusions from specific
examples and in drawing on specific examples to demonstrate general claims.

Reflective TOK students learn to reflect on the degree to which their own and other people’s motivations,

beliefs, thought processes and emotional reactions influence what they know and what they are
capable of knowing.




TOK at a glance

Knowing about knowing

TOK is a course about critical thinking and inquiring into the process of knowing, rather than
about learning a specific body of knowledge. It is a core element which all Diploma
Programme students undertake and to which all schools are required to devote at least 100
hours of class time. TOK and the Diploma Programme subjects should support each other in
the sense that they reference each other and share some common goals. The TOK course
examines how we know what we claim to know. It does this by encouraging students to
analyse knowledge claims and explore knowledge questions. A knowledge claim is the
assertion that “I/we know X” or “I/we know how to Y”, or a statement about knowledge; a
knowledge question is an open question about knowledge. A distinction between shared
knowledge and personal knowledge is made in the TOK guide. This distinction is intended as
a device to help teachers construct their TOK course and to help students explore the nature of
knowledge.

The ways of knowing

While there are arguably many ways of knowing, the TOK course identifies eight specific
ways of knowing (WOKSs). They are language, sense perception, emotion, reason,
imagination, faith, intuition, and memory. Students must explore a range of ways of
knowing, and it is suggested that studying four of these eight in depth would be appropriate.

The WOKSs have two roles in TOK:

e they underlie the methodology of the areas of knowledge
e they provide a basis for personal knowledge.

Discussion of WOKSs will naturally occur in a TOK course when exploring how areas of
knowledge operate.

Since they rarely function in isolation, the TOK course should explore how WOKSs work, and
how they work together, both in the context of different areas of knowledge and in relation to
the individual knower. This might be reflected in the way the TOK course is constructed.
Teachers should consider the possibility of teaching WOKSs in combination or as a natural
result of considering the methods of areas of knowledge, rather than as separate units.



The areas of knowledge

Areas of knowledge are specific branches of knowledge, each of which can be seen to have a
distinct nature and different methods of gaining knowledge. TOK distinguishes between eight
areas of knowledge. They are mathematics, the natural sciences, the human sciences, the arts,
history, ethics, religious knowledge systems, and indigenous knowledge systems. Students
must explore a range of areas of knowledge, and it is suggested that studying six of these eight
would be appropriate.

The knowledge framework is a device for exploring the areas of knowledge. It identifies the
key characteristics of each area of knowledge by depicting each area as a complex system of
tive interacting components. This enables students to effectively compare and contrast
different areas of knowledge and allows the possibility of a deeper exploration of the
relationship between areas of knowledge and ways of knowing.

Assessment

There are two assessment tasks in the TOK course: an essay and a presentation. The essay is
externally assessed by the IB, and must be on any one of the six prescribed titles issued by the
IB for each examination session. The maximum word limit for the essay is 1,600 words.

The presentation can be done individually or in a group, with a maximum group size of three.
Approximately 10 minutes per presenter should be allowed, up to a maximum of
approximately 30 minutes per group. Before the presentation each student must complete and
submit a presentation planning document (TK/PPD) available in the Handbook of procedures
for the Diploma Programme. The TK/PPD is internally assessed alongside the presentation
itself, and the form is used for external moderation.

The nature of TOK

The task of TOK is to examine different areas of knowledge and find out what makes them
different and what they have in common.

At the centre of the course is the idea of knowledge questions. These are questions such as:

e what counts as evidence for X?

e what makes a good explanation in subject Y?

e how do we judge which is the best model of Z?
e how can we be sure of W?

e what does theory T mean in the real world?

e how do we know whether it is right to do S?



While these questions could seem slightly intimidating in the abstract, they become much
more accessible when dealt with in specific practical contexts within the TOK course. They
arise naturally in the subject areas, the extended essay and CAS. The intention is that these
contexts provide concrete examples of knowledge questions that should promote student
discussion.

Discussion forms the backbone of the TOK course. Students are invited to consider knowledge
questions against the backdrop of their experiences of knowledge in their other Diploma
Programme subjects but also in relation to the practical experiences offered by CAS and the
formal research that takes place for the extended essay. The experiences of the student outside
school also have a role to play in these discussions, although TOK seeks to strike a balance
between the shared and personal aspects of knowledge.

Recognizing the discursive aspect of the course, the TOK presentation assesses the ability of
the student to apply TOK thinking to a real-life situation. The TOK essay gives the opportunity
to assess more formal argumentation prompted by questions of a more general nature.

Engaging with sensitive topics

Studying TOK allows the opportunity for students to engage with exciting, stimulating and
personally relevant topics and issues. However, it should be noted that often such topics and
issues can also be sensitive and personally challenging. Teachers should be aware of this and
provide guidance to students on how to approach and engage with such topics in a
responsible manner.

Knowledge in TOK

Knowledge can be viewed as the production of one or more human beings. It can be the work
of a single individual arrived at as a result of a number of factors including the ways of
knowing. Such individual knowledge is called personal knowledge in this guide. But
knowledge can also be the work of a group of people working together either in concert or,
more likely, separated by time or geography. Areas of knowledge such as the arts and ethics
are of this form. These are examples of shared knowledge. There are socially established
methods for producing knowledge of this sort, norms for what counts as a fact or a good
explanation, concepts and language appropriate to each area and standards of rationality.
These aspects of areas of knowledge can be organized into a knowledge framework.

Personal
Knowledge

Shared
Knowledge
We know because...

10



Knowledge claims
In TOK there are two types of knowledge claims.

e (Claims that are made within particular areas of knowledge or by individual knowers
about the world. It is the job of TOK to examine the basis for these first-order claims.

e C(Claims that are made about knowledge. These are the second-order claims made in
TOK that are justified using the tools of TOK which usually involve an examination of
the nature of knowledge.

Both types of knowledge claims might be found in TOK. The first type will feature in examples
offered in the essay and presentation illustrating the manner in which areas of knowledge go
about the business of producing knowledge. The second type will constitute the core of any
piece of TOK analysis.

Knowledge questions

TOK is primarily concerned with knowledge questions. This phrase is used often in
describing what is seen in a good TOK presentation or a good TOK essay. An essay or
presentation that does not identify and treat a knowledge question has missed the point. It also
occurs in the assessment descriptors that examiners use to mark the essay and that the teacher
uses to mark the presentation. To put it briefly, the whole point of the presentation and essay
tasks is to deal with knowledge questions.

Knowledge questions are questions about knowledge, and contain the following features.

e Knowledge questions are questions about knowledge. Instead of focusing on specific
content, they focus on how knowledge is constructed and evaluated.

e Knowledge questions are open in the sense that there are a number of plausible answers
to them. The questions are contestable. Dealing with open questions is a feature of TOK.
Many students encountering TOK for the first time are struck by this apparent
difference from many of the other classes in their school experience. Many find the lack
of a single “right” answer slightly disorienting. Nevertheless, knowledge questions
underlie much of the knowledge that we take for granted. Much of the disagreement
and controversy encountered in daily life can be traced back to a knowledge question.
An understanding of the nature of knowledge questions can allow a deeper
understanding of these controversies.

11



Assessment outline

The assessment model in theory of knowledge (TOK) has two components, both of which

should be completed within the 100 hours designated for the course.

Both the essay and the presentation are assessed using global impression marking. The essay

contributes 67% of the final mark and the presentation contributes 33% of the final mark.

One presentation to the class by an individual or a group (a maximum of three persons
in a group). Approximately 10 minutes per student is allowed for the presentation.

One written presentation planning document (TK/PPD) for each student.

The teacher must use the assessment descriptors published in this guide to arrive at a
mark for the presentation based on the student’s presentation plan (on the TK/PPD) and
his/her observation of the presentation itself. The teacher must record his/her
observations of the presentation on the TK/PPD. A sample of TK/PPDs is selected and
moderated by the IB.

Assessment component Marks
available

Part 1 Essay on a prescribed title 10 marks

One essay on a title chosen from a list of six titles prescribed by the IB for each

examination session. The prescribed titles will be issued on the OCC in the September

prior to submission for the May examination session.

The maximum length for the essay is 1,600 words.

All essays are externally assessed by the IB.

Part 2 The presentation 10 marks

12



Part 1: Essay on a prescribed title

General instructions

Each student must submit for external assessment an essay on any one of the six titles prescribed by the
IB for each examination session.

The titles ask generic questions about knowledge and are cross-disciplinary in nature. They may be
answered with reference to any part or parts of the TOK course, to specific disciplines, or with
reference to opinions gained about knowledge both inside and outside the classroom.

The titles are not meant to be treated only in the abstract, or on the basis of external authorities. In all
cases, essays should express the conclusions reached by students through a sustained consideration of
knowledge questions. Claims and counterclaims should be formulated and main ideas should be
illustrated with varied and effective examples that show the approach consciously taken by the
student. Essays should demonstrate the student’s ability to link knowledge questions to AOKs and
WOKs.

The chosen title must be used exactly as given; it must not be altered in any way. Students who modify
the titles are likely to receive lower scores, since the knowledge questions that are explored in the essay
must be connected to the titles in their prescribed formulation.

¢ If the title has been modified but it is still clear which prescribed title for the current session it
refers to, the essay will be marked against that prescribed title. Any lack of relevance in the
student’s response to the prescribed title arising from this modification will be reflected in the
score awarded.

e Ifitis clear that the title bears no literal resemblance to any title for the current session, the
essay will be awarded a score of zero, in accordance with the TOK essay assessment instrument.

The essay must be written in standard 12 font and double spaced.

Acknowledgments and references

Students are expected to acknowledge fully and in detail the work, thoughts or ideas of another person
if incorporated in work submitted for assessment, and to ensure that their own work is never given to
another student, either in the form of hard copy or by electronic means, knowing that it might be
submitted for assessment as the work of that other student.

Students are expected to use a standard style and use it consistently so that credit is given to all sources
used, including sources that have been paraphrased or summarized. When writing text a student must
clearly distinguish between their words and those of others by the use of quotation marks (or other
method such as indentation) followed by an appropriate reference that denotes an entry in the
bibliography or works cited. The title “bibliography” or “works cited” depends on the referencing style
that has been chosen. If an electronic source is cited, the date of access must be indicated.

Students are not expected to show faultless expertise in referencing, but are expected to demonstrate
that all sources have been acknowledged. Students must be advised that visual material, text, graphs,

13



images and/or data published in print or in electronic sources that is not their own must also be
attributed to the source. Again, an appropriate style of referencing/citation must be used.

Classroom handouts, if they are the original work of a teacher, must be cited in the same way as a book.
If their contents have been taken from a separate source, that source should be cited.

Bibliography or works cited

The TOK essay is not primarily a research paper but it is expected that specific sources will be used and
these must be acknowledged in a bibliography or works cited list.

The bibliography or works cited should include only those works (such as books, journals, magazines
and online sources) used by the student. There needs to be a clear connection between the works listed
and where they are used in the text. A list of books at the end of the essay is not useful unless reference
has been made to all of them within the essay.

As appropriate, the bibliography or works cited list should specify:

¢ author(s), title, date and place of publication
¢ the name of the publisher or URL (http://...)
¢ the date when the web page was accessed, adhering to one standard method of listing sources.

Failure to comply with this requirement will be viewed as plagiarism and will, therefore, be treated as
a case of academic misconduct.

Essay length

The maximum length of the essay is 1,600 words. Extended notes, extensive footnotes or appendices
are not appropriate to a TOK essay and may not be read.

The word count includes:

¢ the main part of the essay

* any quotations.

¢ The word count does not include:

¢ any acknowledgments

¢ the references (whether given in footnotes, endnotes or in-text)
* any maps, charts, diagrams, annotated illustrations or tables

¢ the bibliography.

Essays that exceed the word limit will be penalized in the following ways:

* examiners are instructed to stop reading after 1,600 words and to base their assessment on just
the first 1,600 words.
¢ a1l mark penalty will be applied to the essay.

Students are required to indicate the number of words when the essay is uploaded during the
submission process.

14



Assessment of the TOK Essay

The following diagram shows the question underpinning a global impression judgment of the

TOK essay.

This question is to shape the reading and assessing of TOK essays.

Does the student present an appropriate and cogent analysis
of knowledge questions in discussing the title?

Has the student:
¢ understood the proposition?

¢ understood the knowledge questions that are explicit and
implicit in the title, and/or linked the proposition to
knowledge questions?

¢ developed a comprehensive and cogent point of view
about the topic and appropriate knowledge questions?

The judgment about the TOK essay is to be made on the basis of the following two aspects:
1. Understanding knowledge questions

This aspect is concerned with the extent to which the essay focuses on knowledge questions
relevant to the prescribed title, and with the depth and breadth of the understanding
demonstrated in the essay.

Knowledge questions addressed in the essay should be shown to have a direct connection to
the chosen prescribed title, or to be important in relation to it.

Depth of understanding is often indicated by drawing distinctions within WOKs and AOKs,
or by connecting several facets of knowledge questions to these.

Breadth of understanding is often indicated by making comparisons between WOKs and
AOK:s. Since not all prescribed titles lend themselves to an extensive treatment of an equal
range of AOKs or WOKS, this element in the descriptors should be applied with concern for
the particularity of the title.
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Relevant questions to be considered include the following.

Does the essay demonstrate understanding of knowledge questions that are relevant to
the prescribed title?

Does the essay demonstrate an awareness of the connections between knowledge
questions, AOKs and WOKs?

Does the student show an awareness of his or her own perspective as a knower in
relation to other perspectives, such as those that may arise, for example, from academic
and philosophical traditions, culture or position in society (gender, age, and so on)?

2. Quality of analysis of knowledge questions

This aspect is concerned only with knowledge questions that are relevant to the prescribed

title.

Relevant questions to be considered include the following.

What is the quality of the inquiry into knowledge questions?

Are the main points in the essay justified?

Are the arguments coherent and compelling?

Have counterclaims been considered?

Are the implications and underlying assumptions of the essay’s argument identified?
Are the arguments effectively evaluated?

Analysis of a knowledge question that is not relevant to the prescribed title will not be

assessed.

Note: The TOK essay is not an assessment of first or second language literacy. Students should have
properly edited their work, but whether they have done so is not in itself a matter for assessment.
While the two are usually highly correlated, assessors will be wary of taking linguistic fluency for
substantive understanding and analysis of knowledge questions. A fluent and stylish rendition of
different knowledge questions does not in itself amount to analysis or argument. Discussion of
knowledge questions must be clearly related and appropriately linked to a set title. Equally, an
essay written with minor mechanical and grammatical errors can still be an excellent essay and
examiners will not take these errors into consideration when marking the essay. It is only when
these errors become major and impede the comprehension of the essay that they will be taken into
account.
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TOK essay assessment instrument

Does the student presant an appropn ate and cogent analysis of knowledge questions in discussing the title?

Aspact Lewel 5 Leval 4 Leval 3 Lewal 2 Lewval 1 Irredevant
Excellent Very good Satisfactory Basic Elemeantary ]
910 7-8 5.6 34 12
Understanding There & a sustained Themris a focus There is a focus on Someknowledge The essay has only The essay does not
knowledge questions | focuson knowladge on knowledge someknowledge questions that are very limited relevance | reacha standamd
questions connacted | questions mnnected | questi ons connected connected to the to the prescribed described by levels
tothe prascribed o the prescribed to the prescribed prascribed title are fitle—relevantpoints | 1-5orisnota
title and are wall title—devel opad title—with some considered, but are des criptive. responsa to one of the
chosen—devel oped with ocknowledgment | development and the essayis largely prescribed titles on
with investigation of different linking to areas of descriptive, with the listfor the curent
of differant perspectives and krnowledge and/or superfidal orlimited session.
perspectives and linked to areas of ways of knowing. linkstoareas of
linked effectivelyto knowledge and/or knowledge and/or
area s of knowled ge ways of knowing. ways of knowing.
and/or ways of
knowing.
Quality of analysis of Arguments are clear, Argurmeants are dear, Somearguments are Arguments are offered | Assertions ara
knowledge questions | supported by real-life | supported by real- clearand supported butare undearand/ offered but are not
examples andare life examples and by examples; some or nae supponted by supported.
effectively evaluated; are evalugted; some counterclaims are effective examples.
counterclaims are counterclaims are identified.
extensively explored; identified and explonod.
implications are
drawn.
Soma possible characteristics
Cogent Partinent Typical Underdeveloped Ineffective
Accomplished Relovant Accaptable Basic Descriptiva
Disceming Thoughtful Mainstream Superficial Incoherent
Individual Analytical Adequate Derivative Formless
Lucid Organized Competent Rudimentary
Insightful Credible Limited
Compelling Cohemnt
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Part 2: The presentation

General instructions

Students must make one or more individual and/or small group presentations to the class during the
course. Presentations must be delivered in a language accessible to all members of the class (if the
school has been notified to submit presentation recordings, those presentations must be given in the
language for which the students have been, or will be, registered).

The maximum group size is three. If a student makes more than one presentation, the teacher should
choose the best one (or the best group presentation in which the student participated) for the purposes
of assessment. Students are not permitted to offer presentations on the same specific subject matter
more than once. This refers to either the same knowledge question, or the same real-life situation. It is
advised that the presentation should take place towards the end of the course, as otherwise students
may not have had the chance to develop skills such as formulating knowledge questions which are key
to this task.

The TOK presentation requires students to identify and explore a knowledge question raised by a
substantive real-life situation that is of interest to them. The selected real-life situation may arise from a
local domain of personal, school, or community relevance, or from a wider one of national,
international or global scope. Whatever situation is chosen, it must lend itself naturally to a question
about knowledge.

> Other real-life situation
Real-life situation

Other real-life situation
]
a3
o
o
2.
3
y
Knowledge question (recognized) »  Knowledge question(s) (developed)

progression
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The student is required to extract and explore a knowledge question from a substantive real-life
situation. For this reason, it is wise that students avoid real-life situations that need a great deal of
explanation from outside sources before the extracted knowledge question can be understood in
context.

The diagram indicates that a successful presentation will have several dimensions.

* The two levels in the diagram represent the students” experiences in the TOK course (lower
level) and in the world beyond it (upper level). The connections between the levels demonstrate
the relevance of TOK to life beyond the TOK classroom.

e At the “real-world” level, there is the real-life situation from which a knowledge question must
be extracted.

¢ This knowledge question, residing in the “TOK world”, must be developed using ideas and
concepts from the TOK course, and in this progression it is likely that other related knowledge
questions will be identified and will play a part in taking the argument forward.

¢ The product of this reflection can be applied back (during and/or after the development) to the
real life situation at the “real-world” level.

¢ In addition, the presentation should ideally aim to show how the process of application extends
beyond the original situation to other real-life situations, thus demonstrating why the
presentation is important and relevant in a wider sense.

Presentations may take many forms, such as lectures, interviews or debates. Students may use
multimedia, costumes, or props to support their presentations. However, under no circumstances
should the presentation be simply an essay read aloud to the class. While pre-recorded inserts within a
presentation are permissible, the presentation itself must be a live experience and not a recording of the
presentation.

If students incorporate the thoughts and ideas of others into the presentation, this must be
acknowledged. Before the presentation, the individual or group must give the teacher a copy of the
presentation planning document. This is part of the assessment procedure (see below). The document is
not to be handed out to the audience.

Presentation duration

Approximately 10 minutes per presenter should be allowed, up to a maximum of approximately 30
minutes per group. Presentations should be scheduled to allow time for class discussion afterwards.

Interaction and audience participation are allowed during the presentation, not just in follow-up
discussion, but there must be an identifiable substantial input from the presenter(s) that is assessable.

Presentation planning document (TK/PPD)
Each student must complete and submit a presentation planning and marking document (TK/PPD).
The procedure is as follows.

* The student will complete the student sections of the TK/PPD form.
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¢ The student will provide a hard copy to the teacher for reference during the presentation.
¢ The student will subsequently give the presentation.
¢ The teacher will authenticate each student’s form and add comments on the presentation.

The section to be completed by the student requires responses to the following.
Describe your real-life situation.

State your central knowledge question.

Explain the connection between your real-life situation and your knowledge question.

Outline how you intend to develop your presentation, with respect to perspectives, subsidiary
knowledge questions and arguments.

Show how your conclusions have significance for your real-life situation and beyond.

This should be presented in skeleton or bullet point form, typed in standard 12 font and not exceed 500

words. It is acceptable to include diagrams, as long as they are clearly related to the text. It is not
permitted to exceed the two sides of the TK/PPD form.

Participants in a group presentation must be given the same marks. In a group presentation, not every

student need speak for the same amount of time, but it is the presenters’ responsibility to ensure that
all members of the group participate actively and make comparable contributions.

Assessment of the TOK Presentation

The following diagram shows the question underpinning a global impression judgment of the

TOK presentation.

Do(es) the presenter(s) succeed in showing how TOK
concepts can have practical application?

Has the student:

¢ described clearly the real-life situation that forms the
launching point for the presentation?

¢ extracted and clearly formulated a single knowledge
question from the real-life situation?

¢ identified and explored various perspectives in relation to
the knowledge question, and deployed examples and
arguments in the service of this exploration?

¢ related the findings of and insights from the analysis back
to the chosen real-life situation and showed how they might
be relevant to other real-life situations?
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TOK presentation assessment instrument

Dofes) the presenter(s) succeed in showing how TOK concepts can have practical application?

Lewvel 5 Level4 Lewel 3 Lewval 2 Level1 Irrelevant
Excellent Wery good Satisfactory Basic Elementary 0
o-10 7-8 5-6 -4 1-2
The presentation is The presentation The presentation The presentation The presentation describes | The presentation does
fooused on awell- is focused ona identifies a knowledge | identifies a knowledge | areal-life situation not reach the sandard
formulated knowledge | knowledge question gquestlon that has some | question and a withoutreferenceto any | described by levels 1-5
question that is cleary | thatis connected connectionto a specified | real-1ife situation, knowledge question,
connected toa specified | to a specified real- real-life situation. The | although the connection | ortreats an abstract
real-life situation. The | Iife situation. The knowledge question is between them may not knowledge question
know ledge question knowledge question is explored in the context be convincing. There without connecting it
is effectively explored explored in the context of the reallife situation, | is some attempt to to any spe cifi c real-life
in the context of the of the real-life situation, | using some adeguate explore the knowledge | situation.
real-life situation, using | using cleararguments, | arguments. There question. There is
comvincing arguments, | with acknowledgment of | s some awareness limited awareness of
with investigation of different perspectives. | orthe significance of the significance of the
different perspectives. The outcomes of the the outcomes of the outcomes of the
The outcomes of the analysls are shown to analysis. analysls.
analysls are shown be significant to the real-
to be significant tothe life situation.
chosen reql-life situation
and to others.

Some possible characteristics
Sophisticated Credible Relevant Underdeveloped Ineffective
Discarning Analytical Adequate Basic Unconnected
Imsig hitful Organized Acceptable Unbalanced Incoherent
Compelling Pertinent Predictable Superficial Formless
Lucid Coherent Derivative

Rudimentary
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